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ABSTBACT 

The docoeent presents .reports of Suaaer Resource 
Personnel Vorkshops held at the Oniversity of Binnesota, Borris, 
Binaesota, in 1972, 1973, 1974? and 1975 to iaprove precollegiate 
social science education. Objectives, of the «crksbops. were to train 
educators as resource personnel^ i'apleaent and disseainate projects 
in anthropology, geography, and sociology. at the bigh school level; 
and develop patterns of cooperation a^ong schools, colleges of 
•diicatioa, and the liberal arts. Each report includes a description 
of workshop organisation^ a report on disseaination and 
iapiaaentation activities, feedback froa aorksfaop. participants, and 
recokaendations for sodial studies curciculua dcvelopaent based upon 
parti^cipant reactions. The overview sections explain hov participants 
were kelected and organized into teaas, list objectives, and 
suaaarixe conclusions froa feedback guestioniiaires. The secticps on 
disseaination and iapleaentation list activities carried out by 
participants following tha workshop, including teacher workshops, 
student^eacher seainats, and presentation of project aaterials to 
professidiial organizations. The sections suaa^rizing particijpant ^ 
feedback present generally positive reactions to the workshop and to 
profassionhl growth as a result of workshop participation,, and , 
suggest areas for future developaent, including increased involveaent 
by the federal governaent in social stndieiB education and developaent 
oi^aore student centered curricnlua. P«M?ticipant feedback in 
timilatsd fora is also presented in each report and inforwation on. 
pacticipant use of workshop aaterials is included in the 1974 and 
1975 reports. <Anthor/DB) 
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^ FINAL REPORT • 1972-NATIONAL SCIENCE FOUNDATION FUNDED 
RESOURCE PERSONNEL WORKSHOP HCLD AT THE UNIVERSITY OF MINNESOTA, MORRIS 
MORRJ^, MINNESOTA GRANT #(?W 7257 



OVERVIEW 



In January 1972 the University of Minnesota, Morris received a ^ grant 

from the National Science Foundation to direct a Resource Personnel ^orRshop to 
Improve social science education at the p re-col I eg I ate level. Th'e objectives of 
'this workshop were to, through training. Implementation and general dissemination 
of the Anthropology Curriculum Study Project^ the High School Geography Project, 
and the Sociological Resources for the Social Studies. project achieve the following 
• goals: ^ - . • ' ' • /; ' 

. GENERAL , _ * ^ : - 

\. Train and support teams of educators committed to becoming resource 
persons for the Implementation and dissemination of n^w Social 
Science CMrrlcula-ln their school districts and regions. 

2»;Devel^op patterns of cooperation t)etween schools, colleges of Education 
and the Liberal Arts. 

. . ^\ * 

" SPECIFIC:"^PARtlCIPANTS WILL GAtN -OR STRENGTHEN THglR: ... 

1. Knowledge^ fn the disciplines of Anth ropo I ogy^^ Geography and Sociology. 

2. Experience . In teaching the curriculum material. 

3. Skill In analyzing and evaluating .t<iw curriculum materials... 

4. SktJ I In adapting new currlcwlar Ideas to existing school curricula. 

5. Ability to work as a team In developing implementation and dissemination 
— strategies.^ ^ ^ ^ • ' ^ 

6. Confidence In explaining to others the nature, scope and substance of 
the new curriculum materials. . ^. • 

7. Skill In acting as a change agent In Implementing new materials. 

8. Ability to Improve the preservlce training of social science teacherslif^^ 

Six teams were recruited for this three week summer workshop with twelve month 
team activity and foljowup. Each team was Ideally composed of six classroom \ 
teachers^ two school administrators and two college professors representing 
i^acher education and the social sciences. Six teams were, selected from a field 
of eight prospective teams (two consortium teams r Northern Michigan and Southern 
New Jersey - were rejected). The actual composition of the six selected teams 



was as foi lows: 



Ho. ot \ No.^oi_^„ „ ..-^^ No.^of 



"—""JearrT Teachers A^tnistrators Col lege Professors * Totals 

Columbia^ Missouri s\ \ 2 vl - 11" 

Cincinnati, Ohio 5 3 2 _ 10 




4^ 



(continued) ^ No. of , No. of ^ Nd. of 

Team Teachers • Admtnlstrators College Professors Tota I s 

Grand Forks, N.b^ 6. ' 2 . • 2 ' 10 

Minnisaporis, Mln^. 6 -2 -2 - "~ 



. - 10 . 

Morals area, Minn. 8 2 .1 " ' II " ' 

Tulsa and Oklahoma . . ' . , 

City, Oklahofna - _6_ _2_ _2_ , " jO_ 

39. •■ 1-3 10 • . ;62 

.... - « 

The above listed teams we're visited by the project directors prior to the workshop, 
part of the selection process* These individuals then participated In a three-week 
.workshop Keld on the UniveVaity of Minnesota, Morris campus in Morris, Minnesota from 
Jul yi 23,- 1972 through .August \\\ 1972. ' \ ^ 

Following the workshop, team activities we>-e followed through phone and letter 

^^communication, supported to the extent of $1,000 for each team and' visits by-oroject 
staff to help Initiate team activities and to gather feedback on the success of the 
workshop and Sictlvi^ie^ of the teams. These support activities continued through 
November 1973. 'As one Indication" of the holding power-of the teams, six of the 
eleven members of the Columbia, Missouri team came as one group t6 the November 1975 
National .Council for the Social Studies Convention and shared some of their con- 
tinuing experiences with the materials, and as leaders'* in social studies education In 
thel r regions. ^ , " *^ . 

The major lesson we have J earned from this project Is that we 'do not have the 
panacea for resolving problems Involved Jn the Implementation process J n social 
sciencd education. .We do believe that the program model used^^here■ Is, and cnn be^ 
very effective In achieving participant Implementing of the materials and their 
dlssemlnatlort to largq audiences. It dOcS not necessarl ly ensure, that trainlnq 
of a second generation of educators will occur on other than a limited scale^ The 
later has been accpmpTlshed only In thdse cases where our partlcinants I) directed 
Inservlce programs with graduate credit or other remuneration for teachers being 
-4^^4^edr~and 2) worked one on one with their colleagues In their own school. v 

As wlll-"be hoted from tKe atjf-ached data very little Is known about the Impact of 
participant dissemination (Informational) activities in stimulating teachers other 
than team members to, try the project materials In their classes*. This Is Informa- 
tion which woufd be very useful to have, but which Is very difficult to gather 
unless some form of fo Mow-up on participants In team directed v^orkshops is planned 

and carried^ out. ' ^ «• * " 

I' " « 

One other major outcome (among many others that cao be seen through review of the 
attached materials) Is the impact of "^the workshop on participant self perceptions 

^f thetr teaching behavior. On all eleven scales of question 23 on page 18 our 
participants viewed their teaching more negatively a year after the workshop than 
they did prior to Involvement In the RPW program. Optimistically we might conciude^^ 
that we he-lped them **open their eyes" to a higher standard of ^"good teaching" and A 
they therefore judged themselves more harshly -even though they may have, "In reality, * 
significantly Improved their teaching performance. More negatlv^^ly we might suggest 
tha4 the impact of this orogram was to help participants become less effective In thel 
teaching than they were prior to the workshop. Our hone Is that the more optimistic* 
view Is the more correct one~a conclusion which does receive some significant 
support when participant feedback through taped Interviews gnd other sections of ^ 

'the -questionnaire are analyzed.; . : ' ^ " , • 




with the above as overriding concerns and observations, we present the foHowIhg 
data-fqr analysis, and development of conclusions concerning the effectiveness 
• /of this .grant;program» ' 




•REPORT ON. DISSEMINATION AND IMPLEMENTATION-ACTIVITIES ^ ' 
FOLLOWING 1972 RESOURCE' PERSONNEL WORKSHOP 
i\n addition tojhformatidn In fnid-4)roJect report) 

Missouri „Ttfam . <. 

Presented a one-^day fami Harlzatlon and orientation proqram as part of the 
Columbia Public Schools* Pre-scfiool Workshop (42 participants) , . 

' Conducted , four evening workshop sessions for teachers and administrators 
In six school districts. >(74 participants) ^ . * . 

... . ^ * . ^ 

— Pfeswted-a-review-ef-pr o je ct - mate rlafs a t th e Octo ber-meetJ ng-ot -*he44l4* — i 

Missouri Council for the Social Studies (25 participants) - o 

Presented. J essons and activities of project materla<s at Northeast Missouri 
■ Teachers Association Department of Classroom Teachers meeting' I n^ October. , 

Publlsh^d article In October Horizon about RPW, project materials and approach 
and aval labl I Ity of team members. ' , ' •? ' ^ 

Wesented_proacanL"on-HSGP-for fall meetlng-ofT'he'MfssouTFAssoclatlon of 
Geographers at Kansas City - November 2 (6Q participants) 

Using Anthropology materials with 150 sr. 'high school students In Columbia • ■'' 

school system. " ■ ■ ■ ' ' ' • , 

CJonducted In-service demonstration for Cape Girardeau Public Schools.. 

^Demonstrated SPSS and HSGP; for Social Science Conference at U'of Missouri to 
'40^50 people. >" " 

Workshop at Dexter, Missouri for 26 participants from 8 school districts. , ' . * / 
Conference on TKS Future and the American Dream: Defusing .±be^ Future 
' Extensfyely using SRSS In five schools with enrol Iment of 600- and 1850 In Columbia; 



Grand Forks Team 

Participated In State Department Regional meetings— explained. Social studies ^ 
curriculum. ^ - / - 

Have presented the program to 1000 teachers. Mn the state. 

i 

Worked with 123 pre-servlce teachers on f>ro'Ject materials* 

^Presented program to social studies teachers'' of Nofth Oakota Educational Association.^ 
• I , ' * . I . • ' " 

Presented materjals to all district social studies t^gchers during annual in-service, 
wrkshop ^August 24, 1972) (30 secortda^ septal studies teachers and 45 
^ elementafV teachers.) . \J • 

. Pr«seo+8ttons to Grand Forks Scho^ -Board (9 participants) and to principals of l:^ 
V ijeand Tories School District (24P^rfl,cTpah^^ - 

■ - ■ - • . • ■ . ■ - . - 

,Brt«flng of workshop and materials to North Dakota Department of Public :nstructlon, 
January 9, "1973. ■ 



PrMared and- presented social studies workshop entitled "Innovations {" the 
Social Studies." Fon all social studies teachers In 70 mMe radius of Grand 
Forks. Jan. 27, Feb. 3 and Feb. 10,. 1973. Representative from Center for , 
••Teaching and Learning, ,UND- und team member visited other college campuses 
(Wmiston Branch of'.UND and-Olcklnson State College), to d I soense Morris work- 
shop materials and Information, (contacted 30 oet>ple). Also visited Qepartjient 
of Public Instruction- In Blsm^rk, N.D. to act as a resource person In the social 
studies currlculiim. statp revision. 

Three RPW members participated In social studies workshops and conferences at 
UND. ( 38 pa rtl c Ipa'n t s ) \ 



Grand Forks team assembled io ev aluate Involvement lnth% Morris worksh op and 
to evaluate materials being used"ln tlie i specTfTc-dl-SC-rpilTies. ' _ 

Presented project areas to Small Schools Project Workshoo, June 4-8, 1973 at 
UND for 60 smal I school, districts (90. participants). ... 



■7 C 



Presentations, tofa 1 1 soclaTstudUs teachers lnjD„a1JiQn±h.-0akot«-Educat^^ 
AssocJatlQnJConven*4ofh-Oet-r^5-and 26, 1973. 

" " , ■ , ' . - - 0 ■ 



Minneapolis Team . ^ 

Completion of "Model Cities"" project ;fpr e?<pandlng spclal studies- education In ^ 
the South Central F^ramld of Minneapolis". Teachers from two schools In Minneapolis 



completed 50 hours of workshop time 'on th% three NSF 
$20()0 was allocated to purchase classroom. sets of e 



projects. - 

'ch of the three NSF projects. 



Day- long .department chairmen's me.etfng was held ^t fioard of Ed.ucatlon which 
concentrated on two of the NSF projects, the Anthropology, Curriculum Project 
and the Sociological Resources for the Social S+udlfes. - * • 



Two additional workshops using "an abbreviated versjon 
held at Washburn Senior Hlg*) on May 9 and 16. 



Publicized projects In schools. 



Cincinnati Team 



nati foi 



of Model Cities Workshop 



Course conducted at University of CInclnnSli for preservlce and Inservlce 
educators. Provided training In the HSGP, HSAP and ^RSS 
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Planned and conducted an NSF training program for tekchers at the University " 
of Cincinnati ^n 1974. \ " • * 

Cincinnati team submitted NSF proposal for teadh'er draining 'fJI-ksJoP- W'^U 
additional consultants tho team Is now standing onjts, own without comoetlng 
with the University of Minnesota. Have developed tiBa^her training plans. for 
the next three years. " ' )" I H • * 

Are placing student teachers- wl±h teachers ^o havi hWd the workshop. Also^ 
presented a student teaching seminar for .l'7^fudenft-s|./ - 

Instituted a program In high schools to bring siujenfs and teachers togaJ-her 
to Identify and analyze problems In' the hlg^j schoplsJ ^ ^ 
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— Presented a three-day social studies "vor^if hop for teachers In Cincinnati— 
• 70 participants. From tha| workshop, the .numbep of schools Involved In the 
•prbject was tripled. \ - • . ♦ v 

- , ^ . V ■ ' • ■ . . . • ^ 

Member's of the team visited other-schools and had .visitors In. , - * 



\ 



Oklahoma Team 

: Booth at State Teachers Me^i^tln'^ ' ' 
Large exposure at Cathol Ic^SchooXs Diocese meeting' 



Oklahoma State offered methods for prospecMye social studies teachers using 
these materials. 

•■ Demonstration In McGufnne's high school" with '35 students for 2 Instructors, , 
~i'iidmtiTfsiTator-an<i--25-s±udents . A I s&"pPOv Ided In-servFce meetrrfg. 



Five teachers conducted an Inservlce workshop at Northwestern Classen on 
AprM 2a to expose and familiarize, teachers with anthropology teaching kits. 

_ - - . ■ \ ■ . ■ • - 

Brochures were distributed »t Okiahoma Educational Association Convention, 



October 19 and 20. 



'Workshops wer%of4ared !for administrators and teacherjs at Oklahoma^State 
University (80 participants) and the University of Tulsa (10,, participants) 
December 14 9. ^ . «_ 

Several Junior and senior high schools In Julsa and Oklahoma City School, 
System are using ACSP, HSGP, SRSS i 



M6rrls 



Workshops were held In Dflworth, Alexandria and Elbow Lake fdr 90 participants.. 

Used anthropology, materials with 100 students. El boy Lake using 5 units In 
■ geography. ' . ' ' 

- Eighth grade social studies program has been changed to use the project In 
" one sc'nool. ' ' . • ' 

Coijtactad 40-5Q people In one high school regarding Sf?SS and are advising 
neighboring school s. ' \ , 
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PARTICfPANT RESPONiSE TO EFFORTS OF NSF^ 1972 
itoRRIS RESOURCE PERSONNEL,.WORK§HpP • 




INTRODUCTION - . / • 

A representative sample ii statements made by participants during folU^uo 
visits to each team site 6~? mbnths following -the Summer training program, . Th^sfT 
'CQmnents heye been grouped Into four categories: 

• !• Reactions to the Materials and their Use 
\IK Feelings of personarl and Profess tonal Growth 
" III* Reactions to-the Resource* Personnel Workshop^' 



" The hope of this report Is to present an uitderstandlna. of . some lOf/the feelings 
; ^ by part'^ ?'^®.y?9r ?f ^he sumf[i?r ^ , , \ 

''"^J/^ ^ L.v,. 1 , ' . \ J .... - .--"^ ^..^^L-^ 

\. MATERIALS AND^fHEIR uW " 
V (Selected from 15 coiwjents) 



\. We ThlnirTfir7natef4*lJs,v^ and are* enthusiastic abowt using. It— 
• especially next year becausew^ Incorporate more If'lt-ln 
our classroom actlylty, ... ' ' ~ — ^ 

2. Anthropology has been used extensively with remedial reading students. 

3*-The materials should be; put together better. The pages are all falling 
; . out. They should be bound not stapled together If they want to sell' them. 

4, I can understand the depth of the material s*faecaHse It Is a project to be <tonev 
Hs entirety as much as possible, but In many Instances \\ fs too deep, 
^re than the kids really wanti-o know,. That can .make 1+ dulU. I followed- 
■teachers guide, beca'use I feel it Is Important to get the fe*l of Kt the 
first time you use Itl - Sometimes It has been pretty dry.V Then we^-have put 
In projects to try to make It more Interesting. The concepts— some of them 
are difficult. But th*J Is like every other class ybu-.4«ach~there are some 
concepts that are difficult, I am iislng the materials In a vforld history 
class and I feel .1 have ha* more success than' If I .had used the wprld history 
book-. ^ I try to take the difficult concepts and after they, have worked with 
them, at the end of the prescribed work I try fo.pull It together." That's 
when I use the expository teaching. / 1 havo the feeling that I have more of 
the class ^Ith me than that are lostl I like them to let me know when they 
are lost. • 



ERIC 



II. PERSONAI. AND PROFESSHDNAL GROWTH ' ^ ' . . i- • 

^ ' • * ' * * * _ " 

, I. Yes; my^role has changed In the classroom and also I think my stistus has changed-- 
l.try to be an lnqofry teacher. It»s hard to be an Inquiry teacher after you 
have been a traditional teacher, lt»s hard not to tell -the students that I 
don't know It might be right or It might be wrong. It's hard for the students 
to look ait yoflkas an Inquiry teacher as opposed' to a tradl*Monal teacher. *- 

' • ~ 2. It Urped— because the geography was cdmpltttefy new tb rn*^ ' Our' schoor bought' . 

the whole program andf the worteljdp gpv© me a background ^n some of the materia I Sv 
" , I MUid be using,/ - . , ^ _ ^ 
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3* I found a whole new worlcWf teaching mathods .change. I see m^r role as«a 
j^acher change from stanalnft ug f hjare* ^nd giving out and getting It^back; 
I ^felt that' I Kave the mateHal 'now t6 Interest these Inner city kids. I 
coutd^^ almost anywhere and teach social studies that would be beneftcjal 
to the* students. ^ I thought ihe workshop was really great. * J - • 

4. Yes-^i feel RRq Mm doing something— I •m more satisfied. The relationship 
bfftween.mysplf and the students Is. better. A much •more Informal 'relationship 
JBirtd,^^fJrid^se^f' much more relaxed In this type Qf atmcfephere^ f * 

'*'J^ * . ' " J 

5, Mt helped me be a better teacher^ by ^slng the Inquiry methods, it I am a 

better teacher S^cayse. pf It I feel, that I have reached my goalsv^ I think 
jifat the kids responded better ^o this style ^f teaching. 



6. The HSGP changed my way of teaching.^ I have learned a great deal about how 
kids ream by .using the HSGP. ^ . * ^ \ 



7. It's' helped mie to Become moreubf a feal person with the^ klds% Changed my 
'whole- out look on" teaching', from a teacher set classroom to a student set * * 
classrogm. The kids are real ly happy doing It so the level of Interest .^Is 
Ta^lly.hlgh. ^ ' I * ^ ^ / ^ , <> . . . 

fl. I 'feel that the whole problem qf* student teacher ^relationships nas bee^r a / ' 
sore spo'^for \nany years— We had an absentee problem—l learned certain tech- 
niques which'made.me brave enough as a little teacher~l was always one pf* : 

" .the leaser liked -Here, but It made me brave enouah to'^elp Institute a studeat 

* wide program "tq. ^Slp students brinq students together in groups of fifteen 
with teacher IJsfeners which we used the inquiry methods to' find out wha.t they 

, thought of problems here in the high school. V 

^ . ^ ^-s < . . ' / . • ^ . 

9. When Pfo^hd out abbut the workshop and that I was a particlpant—l was lookinc} ^ 
for iometh^'ng different. 'To look for'somethinq to make m^ a bit more Interested 
Ip teaching. I have been* teaching for tei>. years—I was a bit tJred and frustrate?! 

• and noth4ng.lnterestlng^v>*as. happening. I came- looking-for something that would 
. help me^ I think I found what I was. looking for. The pot pourri sessions— how 
•.to draft proposals, learn son^ethlng about -fhe curriculum projects and something 

ej(bou/ effective' teaching which J' never really had anyone teach about. Those 
kinds of experiences were really good "for me. The business of being around 
with so many different kinds of people who- were teachers and exchanged all our 
Ideas were very valuable. The Inquiry method Is something new to me. The 
new approach to teaching was really great. My style of teaching hfls changed 
. * because of the workshop, ftosj-'of our work Is done on group or Individual bcl^ls.'. 
Mm not the, giver cff knowledge—I'm Just the facilitator.' The kids can move 
at their own rate and go Into things they are more^ interested In. ' ' 

10. Rog— with •all the years that you have studied social studies, how many of you 
feel that this was^dne of "the best experiences that you Jjiava ever had? 

—I say almost everybody. ' * ' , ^ v 

1 1.,. Do you think lislng this material has changed you any as a teacher? 

I don't think It's changed. me— I think It'? channeled In more of wha^tM Jljce 
' to do. This is the first preplanned unit I'.ve taught. I like the strategies. 
I think It's tremendous. ' ^ - 

12. Probab'ly somewhat— I have been using- qutte a^few of-the techniques that were 
brought out. It affected me som^hat, but not a lot. I have been using some ^ 
. of these procedures for'Zff pr more years. We just didn't call them the sane ^ 

.th]rtgs^ ' • ' * ^ ■ * / •• - , 

. ^ - ' ^ • . . . . »/ 



13. 'i donH know ff *Pve reathed the poTnf where I can measure all'- the benefits. 
It increased my confidence in some areas. Prbvlded me with a lot of exciting' 
. matdFlals to use In teadier training. , * ^ . 

• - y I • 

III REACTIONS TO THE WORKSHOP . * ' • ' 

l.-Can you tHtnk of any way In.whfch that $1,000 could ha.ve beert better spent? 

, Mot In ny estfmatlori. IWe-been to many workshops andLl feel that this was • . 
of greater 'benefit^? +han any other course or- worltiihop I've ever bean to , 
of any kind'. "VEITrtxCITING** ^ • " 

2^^^adljieveiU)een-jto-sofr»thlnglfJJte^ — LwJsh-^e. had^sojBja±J»X!5Jdn^ — , ^ — 

working on the material. We felt we wasted more -trme^than was necessary. I'm 
using the, textbook. I would. have liked to have gone over the material In the 
textboofe^nd used, more of It In the workshop.' . - : . ^ J; 

3* Mora tfme to devote to having the partlcloants actually use the material s/- 
test them out» Teaching therr^^ to one another. ' 

Redffeld— I think It would be\ good 'idea- to give more money to Just pne guy 
^ or p couple who are using the materials In theTr classrooms and have them 
J Visit schools and show the inat^rlals and how they are use(<. I feel this wpuld 

^/ .be almost better than sending the\hole team. 

« ^ • * , ' . *^ . 

• 5,'Rog--How^ls9 dd you think the $ 1 ,000 J nvestment was on you the principal^ as , 
• . opposed tp another feacher? . 

. v^hen- In these tines when Vipney Is so tight, and the SS department comes- to 

* • yod with a program, you know- something about It, .It Is a lot easier to Justify • 

spending the money for It.' If* I didn't know what they were about It would be / , 
. •usler to -say no and spend the money where I know something about the ♦program. 
.Having 4he admlplstrator know something'' about It will nbtlvate them- to soend ^ 
money on the curclcu.lum more than If they knew nothing 'about It. ... ■ \ 

■ ; ^ 

.'6. The milft Institute was very goodi ' I have.been a principal , for S years and - . 
- I had never^attjsnded a workshop like this, one that was geared to cji^rrlculum— ' 
I think t^ls was g^d for/ijie to see because If some teachers promoted !+ I 
could look. at It with mare Interest now because I haye^ se>n It. 

' ' 7. The workshop Itself was excellent, comf ortabl e—everyone enjoyed the activities. 
Still It was a long day. The only thing is that It was In Morris. .The things 
they had to do were good— but*many times people Just wandered aroun/i with- . \ 
■'•nothing to" do. Jhere «>uld be more group .activities. /oMvltles that' are 
^fun but get people together to talk about what .they're dpl^. . * . .. 

8. The only criticism I would ever give of th^ workshop. Is that during the workshop 
•It would- be betfer If .we could get In^He classrooms. ^ Into the other people's 
< • •" workshop?/c!aisrooms, . " ' . ^ 

9,. Don't get a team as: spread out asours was. It has, really lost' Its' effect because 
• of the distance between us, * \ ' * ' 

10, That Is a hard question to answer. 1. think with mateMais. Ilke'.thls there a 
. . need for peopi* wfio have used It to talk to. people who are going to use It. PeopI 
*nefd toiltwke a cocwltment to give things .a try. This program dodSjg-lve ^you^ the 
motlvitlon to make the commitment. 



PARTICIPANT FEEDBACK ->i972 NAtlONAL SCIENCE FOUNDATION FUNDED RESOURCE 
' • . ^ ^ PERSONNEL WORKSHOP - pNIYERSITY OF MINNESOTA, MORRIS; 

-. /. - MORRIS,- MN. ■ - ' ■ 

EVALUATION FORMS: -'A = Completed Aug. 2, 1972 during second week of workshop.. 
^ B'= Completed Aug. 11, 1972 at end of workshop. 
■ . C = Complet,ed April - May 1973 end of followup year. 

1, EVALUATION OF wj^KSHOP Number . responding' J A='55} B=55} C^37 

' ■^'T* "T^ Data presented: Mean (M) and Mode (Mo) for 

/ Obl'ectlves ^ ... ) each question. 

■ .«■'■•. ^ ^ ^ '■ ' ( 

. . ■ .U How clear was your understanding rof the objectives of the workshop before 
you came to the\ workshop? / 

'A" \ "\ . • ? . 

' not\ clear at -alT very clear ".• ^ , 




■.■2, ; How closely did tl^e content and emphasis of the workhsop coincide with" your 
^ initial expectations? • , « , . \ ' - 



Mo 



not at all 

4 y— 



vcsry closely 

■'rABC 
4— }- 1 



3 GBS 4 



M: A = 3.41 

■ B =?.:-3.69, 
. j: = 3.03 



tn terms of your own Intjeres'ts, experiences, and job responsibilities," how 
reafistic and useful Were the o*bjectives of the workshop? 



Mo 

n 



a), how realistic 
not at ^alj. / 

*- — 



9 i:e«ii.J.au 

•all ) 





ACB- 



'exceptionally 

.AB© ■ 
■4 —i h 



M: A 

B 
C 



3.41. 
3.69^ 
3.62 



Mo 
M 



b) ^how useful' 
siot at all 

4r . l' •• 1 



exceptionality 

■ ABC 



2 • 



iABC 



M: A 

" ' B 
C 



3.4S , 
3.72. ^ 
3.72 



4, . 

„ «)/The .workshop) goals were 
not specified very clearly 

MO . ■ • , ' 

.4 1 1 i 

M 0 . 1 2 3 

• y 

■ g ' 

'■ b) The climate ar. atmosphere 
.-o£ the workshop was poor 

Mo • ■' '. V - 

4 \ 1 i— ^ 



• . The workshop goial? -w^e 
. specified very clearly 

' w "3--^- A " "^^ M:;A=6-.26. 
V "n-Tu 1^1 — I. ! . ^ -!> lc=6 . 24 



-6 AC 



'4 



8 

Tl4 .climate of the ^rkshop . 
'wiSs vety-good.* - . •.. .■■ 

: JC ■■ A' . M: A^7.l"l 
1 1 C=6.81 



8 



c) The '•wrong" people came 
-.to the workshop 



.•^he'^rlght" people came to 
the'worksrtop 



Mo 

m; 



4- 



d) the overall design of the 
- workshop was ineffective 



t4 



A 



8 



Mt A=7.00 
O6.05 



M<5 

M . 



4- 
0 



■+- 

2 



■4- 
3 



6 -C 



0 k 

The overall design of the 
workshop '-'as ouite effective ^ 

. C . A ^ ,M» A=7.03 
\ . U 12=6.95 



A 8 



e) The workshop did not get off 
to a good staft " . 



Mo 

M 



The workshop got off to a . 
very good start 

AC , mT"a=7^36 
■4 — — ir-^ i- 1 07.Q3 



1 



2*": 



3 



f) During the workshop, the 
/ staff did not 'slern to know 
^ what was going on 

Mo ' : 

-ir-H H i T^T 

M 



0 



1 



■4r 
2 



7 AC IB 9 

The staff of the workshop 
seemed to be in very good touch 
with what was going on 

. AC M:"'As^7.37 
-1— 1 * 1 0=6. 8i 



,3 



5 



g) As a participant in the workshop, 



Mo 

M , 



Mo 
M 



Mo 
M 



Mo 
M 



i^.felt I had little. Influence or .^^ , 
say about what happened ^ 

• '( ' .4- ■ 
4 



4- 



0 



5 C 6l A 



6 ■ C, 7 A . 8 .9, 

• As a participant, I felt that I 
shared actively in inf'tfencltig 
what went ^n * , 

M: A=6.00 
• C-5.92 



h) The progiram ,has had no in- 
fluence on what I did this year 



8 



The program has strong'^y -in- 
fluenced what I did this year 
C 'M: A=7.06 



4r 



i) 'staff resources were poorly 
used in, the jirorkshop 



-.5 



6 C A 



8 



0=6.65 



Staff resources were weU used 
in this workshop 

' A , ; M:' A=7;0(5 
1- . ■ t ' — ^ — \ 0=6.32 



j.) . Differences of . opinion were not 
Handled well during the workshop 



6 0 ■» A . 8 

In the workshop differences of 
opinion were handled oui'te wel 

0 , A , I M» A=6.27 
-t — I c=6.32 



k) There were no "experiential" ot 
discovery-type learning procedures 
used in the workshop 



Mo 
M 



p1 — - 



4 



6 AC 7 8 - < 

"Experiential" aai-dlscovery-ty 
procedures were freruent'y use 
' the workshop 

.^r \AC f M: A=7.2e 
* ^ '"■^-l C^6.9l 



8 



ERJC. 



a' 



■ u 



I) Procedures" used during -^spe- The procedures qsed in sessions 

cifio^essions of the wrk- were very effective 

shop seemed ineffective » - 

Mo , C A ' Mi A=7.01 
4 1 1 1 » 1 1— % I 1 i C=6.51 

M 0 1 2 .3 4, 5 . 6^7 -A 8 9 ^ 

5.. My understanding of the «oals and expectations of this R« P. W« was: 

' . not clear very clear ^ ^ - 

Mo . C Hi 0=3.05 . > 

1 3~^^ T ^ 



'Program * . ^ " 

6. Which of the'following alternatives' best describe your reaction to the total 
^: )R* program?- .... . ^'--'^ 

•seldom or never stimulating 
stlmalating OB and interesting 
interesting throughout - „ ; 

Mo , \ ' , ABC , 'M: A=3.10 

1 ■ I ■ 1 - . — t Hr « o no 

M 4 2 3BAC-^4 - gZ^-.y^ ' . . 

' -7.. What is your pinion of the schedule W work load of the total R. P. W.? ,j f 

" too heavy too light 

Mo..\ , ABC , ' , M: A=2.8i . 

— ' ^ ^ ^ B=3.01 

8. How about the relative emphasis on curriculum materials content and on 

methods of teaching? 

■ " ■ i\ ■ ' ^ ' ' ' -.' 

-too much too much ' • 

teaching , curriculum , ^ - ^ - 

methods materials - ^ ' ' , 

Mo — - . ABC , • M: A=2.90 . " 

M 1 2 PA .3 C C=3.08 , " , . • / 

' 9,. How valuable was the staff consultant contribution to your city team? 

no value " extremely valuable _ . • 

Mo - A , B . '.Mj A=3.15 ' , . - 

' 4 — '^^^ 1*^^ — 1- ■ 1- • B=3.37 - . . ■ 

' - .1 2 . . 3 \ 4 

'^/•^How would you describe the accessibility of the staff of this workshop? 

never- . always - . " " 

accessible accessible - ' 

'Mo ' - A . ; Mr At=3.59 . ^ 



.13 



Mo 
M 



M, How would you rate the helpfulness of the staff? 

Ml^ B = 3.59 



never 

> 

'4 ir 

1 2 



always 
B 



B 



12. How would you describe the relationship^ou have with the staff? 

* t 



Mo 
M 



deflnlce 

— teacher- 

student 



/ 



-It 



' definite 
colleague- 
colleague 

1 h 



Mj A = 3.09 



1 • 2 3 " . 4 
I Jir.X. remember . the workshop to be: .. . , •.. 



Mo 

M - 

Mo 
M 

Mo 
M 

* ' » 

Mo 
M 

Mo 

• M 

Mo 
M 



\ ■ 
I, — ^. Mo 

' \- M 



ERIC 



formal 



informal 
B 



4 1 

1 2 


■4 — 

3 




-4^ 
4 

> 




5 




4r-^ 

6 CB 


■1 " — t 

7 8 


0=6.14 


professional 

' BC 


T 












■4 


.unprofessional 
— 1 ; — h . 


M» B=3.10 
, 0=2.51 


4 — : — t 

1 2 c 


-4 — 

3 


B 


-4 — 

4 




5 




6 . 


^7 8 , 


creative 

BC 








• 


-i- 


- 


- 

— 


not creative . . 
1 h 


Ml B=3.16 
0=2.73 


i 7t— c" 

1 2- ^ 


-I— 
3 


-B 


-4r-Er 
4 




5 




6. 


7 8 ;• 


r 

content oriented 


C 








B 


-4 


not' content oriented ° 
Ml B=4.38 
_« r.=3.70 


4 r-t 

i 2 


: Jt ■ 
3 


C 


-i— 

■ 4 


B 


' 5 




6. 


7 8 




process- oriented 

■ BC < 










»- 


-4 


not proceiss oriented 
" Mi'B=2.92 
i h - C=3.30 


4 1 — 

1 ' 2 ^ 


3 


B 


— 1— 

4 




5 




6 - 


,7,8 




routine 










-4- 




C 

-4 — 


experimental 

B ' ■ 
1 - 


Ml 3=5.60 
(>5.22 


•4 1 

1 2 


— t- 
3 




— t- 

4 




5 


CB 




7 .8- 


fast 








c 


—4- 


B- 


— i — 


slow 

— r ' 1 


Ml B=4.40 
0=3.62- 


1 " I 

1 2 


— 4- 

3 


C 


— Ir- 
4 


B 


5 




6 


.7 8 


full participation 

.5 BC 

i 1 - L ^- 


— Ir- 




— + 




— t— 


restricted participation 

. Ml B=3.?,7 
0=2.70 



6 ■ 7 



IG 



14 



much free time 



Mo 
M 

Mo 

M • 

- : '■ 14, 

Mo 

■ M 

is; 
•) 

•Mp: 
M 

b) 



B 



4- 



1 2 
ui^>redlctable 



3 C ,4 



B 



no £re^ time 

*' ■ Ht B=4.12 
— i C=3.68 



8 



' predictable 

E M: B=5.25 

Hh— — b C=4.62 



1 2 3 4 ^. 5 ^ > 7 8 
How would you rate the overall morale of al4 the participants? 




Veky low 



1- . ■ 2 . 3 AB " 4 5 
Oyerall> 1 would say this summieif' institute Was: 



Ml A=3.23 
B=3.59 



worst I ever 
attended 



B. 



best I ever 
attended , 

'A - -C ■ ■ 
4 -t 



1 , 2 , 3. ABC 4. _..5 

ntimber of workshops attended: 

N: 



M: A=3".35 
B=3.62 
' . C=3.89 



more 



23 



11 



> 9 



8 



Self Assessment " > . i . 

16. Have your opinions 6f the way you* courses should be handled in the school 
been influenced by your experience in the total R. P. W.?, - 



Mo 
M 



not at all 
4 -ir- 



2 ACB 3 



V great dedV 

, 



Hi A=2.81 
B=3.01 
. &-2.^7 



!?• HoV~wouldr^oa^^ in yovrr~understanaing of this social science 

project as a result of the project workshop? 



very little 



Mo 
M 



much mbre £hftn 
ant^icipated 

<^ 1 I ^ n 1 

3 ABC 4 5 



H: A=3.41 
B'?=3.67 
0=3.81 



18. .your knowledge of the rationale, objectives, teaming theory, content, and 
strategies of the "Ntw Social Studies^' curricula as a result of work in this 
■total workshop has been increased: 



wtiy little 



Mo 

r 

M 



« great deal_. ^ 
^BC . ■ 



3 ABC k' 



Ml A=3.25 
*B=3.78 
0=3.92 



17 



r9t 'l expect to be (have been) t 
•y as change agent: 

.not active active 



Mo 

M ■ 



1 .2 '30485 
b) using the materials} 



M: B=4.38i 
0=3.43; 



not at all 



Mo 
M' 



i "2 3 ^8 4 
c) as member 61 .the teamt 
'dropping out' 



extensively 

' B ■ C 
* i i 



5 



strong 



■M: B=3.92 
v*^ 03.25 



Mo , C B 

i 1 1 1 — 

M - - 



1 2 ; 3. c , , A B 5 • s : ^ 
20, Tlie likllRood'of your-. success in carrying out: 

a) clafisroom Implement^atlon of the mat^erlalss 

♦ 

' no ..chance " > . 



M: fe=4.27 
- C=3.51 



All. ^ '4'' 



Mo 
M 



. C • AB ■ ■ 
■k 1 r-i 4r 1 1 1.1 



1 2 ■' 3 .4. 5. 6.,C 7 AB g 
.b) replicated workshops in your regiont 
no chance . ^ 



Mo 



M 



• • - ■ C B - A 

i i i * * 1 1 r4r 

8 



6 CAB 7 



21. How would you rate your own morale? 



Mo 
M 



very loi? 



AB 



very high 



,100% chance 
. 1 



10 



M: A=7.00 
* B=7.15 
C=6.22 



lOOX- chance . . 

Mi A=6".48 

— 1 1 B=6.74 

>. .10 , C=6.15 



1 2 . 3 A 5 . ■ 
J^2, React to the following statements taken from' the list of'.R#_R» W. objectives^ 
'•) useful knowledge of anthropology-geographyisociolbgy 

- high 



M» A=3.55 
' B=3.86 



■Mo 
M 



low * " ■■ - ^ 

. . • .. C M: C=5.81 

* l-r^— * * 1 - c 1 ■* * 1 

0 1 2 3 4 '5^6 7- 



8 



re 



b) success«*l experience in teaching the above discipline 
low 



high 



4r 
0 



I 2 3 4 5C6 7 8 9 

c) skill in analyzing and evaluation of curricular materials 

low • • ^^SK 



Mo 
M 




d) skill' in selecting and adapting new curriculum to existing sdioo^structures 
■ low-- -"^ . •••• • .■ 



Mo 
M 



0 



1. 



-t- 
2 



4- 
3 



4 



M: C=5.87 



5 C 6 7 8 9 

•) ability to work in a team for implementation and dtsseminatiQ,n of new,id§M 
low " • 



Mo 



t , , ; C ■ , , M: C=5.78. 

^. i i i —I- i 1 ^ --^ s 

M 0 \i 2 - ' 3 4 4 5 C 6 . .7 8 ' • 9 



£) confidence in explaining to othtrs the nature scope, and substance ^of new 
curriculfr materials '■ » ^ 



Mo' 
M 



■4- 



b 12 3 4" 5^6 

i> g) skill in .cotmnunication and decision making 

•'low ' 1 



high 



M:. C=5.89 



8 



high 



Mo 
M 



4 1- 

1 o2 



C 

4 — 1- 



Mj C=5.51 



: i ■ 

h) skill in acting as a change; agent 



8 



•low 



high 



Mo 
M 



Hi C=5.81 



■^-4- 



2 



5 C- 6 



■7 



8 



1) ability to Isq) rove the pre-service training of so cial_ science, teachers / 
low ^. ' ^ . high 



Mo 



C ' "Ml e*i5.54- 

i i -4 i 1 . 1 p 1 ^ ir- -i ^ 

M o 1 2 3 4-5^ 6 7 8. 9 



-<7" 



ERIC 



13 



J) conmiltment to directing inservice workshopSoin my district and /6r regioji 
. .tow ' hi8^ - ' 



Mo 
M 



C ■ Ml C=5.56 

i r-i y 1 — H i i i i- . 



0 12 3 4 5 C ;6 7 

k) conmitment to ufing the materiJils in my cUsses 

*- . ■ ' 

low 



8 



. 9 



high 



Mo 
M 



■4^ 



C 

■4 h- 



Mt 0^5732" 



Q ' i 2 3 4 5 ^6 ,7 8 ' 9 

' I) coimnitment to seeking out preservice teacher training involvements 



low 



high 



Mb 
M 



■■■■ C 

4 1- 



MV C=^4'V93 ■ 



4 C 5 . 6 7. « .9 

^) coninltmcnt to developing better school - college^cooperatlon 

0 1 2 r^^-^ 5 C 6 . 7 - 8 '9 
n) ahility to -improve leadership in siUiatlons^wherelam not the formal leader 



low 



Mo , 



-ir 



M 0 1 . 2 3 4 5 ^6 
- o) ability to settle conflicts within; the group 




low 



high 



Mo 
M 



■4 -rir-. ir^ 



Ml C=5.22 



5 C 6' 



8 



,9 



p) - coiUBltanent to professional activities, supervising student teachers arid 
' developing school ^- college cooperation 



J. 



.low 



high 



Mo 
M 



M» C=6.16 



Mo 



0 1 2 3 4 >^ 5 - 6 3 9 

q) desirable realtionshlps with central office 

low ,M •■ ' high 



C 



M» C=6.J9 



18 



r) desirable relationship with innediate supervisor 



low 



high 



Mo 
M 



Ml C=6.70 



0 



1 



4- 
2 



3 



5 



6 C 



' «) desirable realtionship with students 
low 



high 



-Mo 
M 



M» (>=6.16 



4 1 1 * r 

♦ 0. ^ 2 " 3 4 5 

t) -self image as conpetent educator 
low 



'6 C 



8 



high 



Ho 
M 



M» C=6.54 



8 



25. The <joiy:luding , two sections, of this questionnaire focus, on your perception of 
, * \ your won teaching behavior. Which poi^t best characterizes where you see ; 
**A =ryoursel| in relation to the last few courses which ytfu haVfe conducted. ♦ « 
**B = -Where you think! you will be at the ?nd of the workshop - ii'.e. in 
_> a) I donlt specify .course specify goals very teaching your 

f*C Given goals very clearly. -clearly next course * 

one year later"" 



Given 

Rpw: 



low 



MO 
M 



5CA 



B 



■ hi8*» ^ 

: Mr A=5l87. 

Ht ^ :-. B=7il9 

8 ,9 ^ c=5i30 



b) iEke climate or atmosphere of 
my classroom is poor 



the climate of my claaTsroom is ' 
good 



■ 1 



MO 
M 




•t" 
0 



c) the dverall plan of my courses 
is sometimes ineffective 



C 



6 B T A 



high 

M.» A=6:.89 , 

• 1 . B=7!.56 

■ 9 05. 87 



^e overall plan of, my 
courses is quite effective 



high 



d) i have trouble 
off to a good 



MO 



low 




7 "B ,8 



^ M» A=5.70r. 
t ' B=7.23 
9 \ 0=4.73 



I do quite well getting my courses 
of f . to a 'good start • 



h^^ 



M» A?=6.55 



t) during my courscSt I often feel 
• I don't know whot»t going. oh 



during my courses^ 



touch with what's going on 



Mo 
M 



low 
0 



iVm in very good 



. ^ . ^ ^'^^ . ' \ i \ Ml A=6.76« 

■4 1 11 1 1 ^ , 1 t B=r7 . 27 

1 2 3 4 5 C \6A 7 B 7 8 9. C^5 A9 



t) In my classroom students have 
little influence or say about 
idut happens 



ih my classroom stpden^i share actively 

iti infll^)sncing whs 



Son 



Mo 



-r4 



high 



B 



Mt,A=6.34 
t B«7.24 
9\ C=4.76 



' g) I have difficulty handing differenjces I handle differdhces of opinion well 
of opinion when, they co^ up in my when they come t|p'in my classroom 
, da'ssroom .■ \ 



low 



Mo 
M 




p 1 \2 

h) I rarely tise "experiential" or 
discovery- type leamiiig p^rocedures 
in my classroom 

low. ■ \ 



5. 



* " high 
' C . Mt\A=7.04 
1 .J. 1 .1 ^ \b=7.51 
7 AB 8 ,9 Ac-S^eO 



Mo 
M 



5 « 



I frequently use "experiential'^, or. 
discovery- type' learning procedures 
in Ky classroom * \, 

\ . high- ' • ' ■ \ 
, .C ' Mt A-6,3& 

I . 11 1 a B=7 . 76 

8 . • 9 • 0=5.51 



B 



i) I would like to change some of the 
irays I conduct courses ^ 



I am pretty satisfied about th^ way 
iXcondiict courses ^ 



hi way 



Mo 

M. 



low 

. C 



0 . L 2 3 C 4 A . 5' 

J) I have -a feeling tfiat I dc^n't know 
irfiat/a course has aceonq;>iished 



y. : ./'^ Hi A=4.44/ 

H B»6.10 

\ 9 0=3.60 



6 B \^ - 8 

I have^'a pretty good information that ■ 
telts me vHuit a course has accon^lished 



low 



high 



Mo 
M . 



V 4- 



1 • 



2. , 3 



5.CA 6 B 



8 



[t A=5.59. 
•B=6.68 
O5..08 



k>«y students. don't seem to use 
lAat they have learned 



my students use what they haye learned 
quite coiqtletely 



•20 , 



■ ^ 

Team and Implementation 

; 5 

. — 2Af It there a feeling of group soUdout -among member* of your city team? 

— — — I ^ 

no strong # i . \ 

"o .i__* 1 1 AB ^ .M. ^3.33 5 !' 

M 1 , , 2 C 3 AB 4 . ^1:11 

25* How would yoii! rate 'your city team morale? 



very tow very-high 

Mb ■ . ■ f 'BC , ' . M» B=3.85 

M • *^ 1 PR ] \ *• 0=3.29 

. 26.- ■ ■ • , . . 

V a) I have fulfilled by personal comitment to the R« P« goals 

not at<' all beyond expectations , \ 

. ■ ' M» C=3.08 \ 

• ^ ^Jr- +-T 1 



M . . .1 2 j 3 C 4 . ' 

b) 0qr team has fulfilled its commitment to the R«> P« 

... > V , _ 



M 



\ 

not at all > beyond e:q>e'ctations • <■ \ 

■ ^ ■ . M» C=*2.91 

1 2. C 3 4 

" '\ .. ■ . ' ■ . ' ■ 



\ 

■ V 

\ 



\ 
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OVERVIEW ■ ' . • - . 

In/Januar^ 'J973 the University of Minnesota, , Morris received 
grant from the* National Science Foundatloh to direct a. Rqsojjrccf Personnel 



Workshop, to ^improve social sclence.eUucatlon at the pre-^cpl lege levelV 'The 
objectives of this workshop were to, through training, Implenentatlon, anS 
generar dlssemlnatlon of thp Anthropology .Curriculum Study Project, the 
High School Gefigraphy Project .and tha Sociological ResoCirces for. the Socilal\ 
.Studies Project, actileve^ the* fol lowl-ng goals: . *. * 

' GENERAL ^ 1 - ^ ^ ' . . \ * • ' 

I. To' enable tfte partljclpartts and +helr colleagues at home tp Befcome , 
■% ^jnore effegtlve social .science^ teaohers by changing attitudes 

- tc^ardj* the teaching-learning ^process, ^ toward the nature and sub- 
stance of the disctpHnes, and .toward "fhe student. 

Z.^Jo trailii dod sup\>ort' teams' of' educators comrtl'tted to becoming 
^ resoui^ce persons for +he Implementation 4nd dissemination of 
new Sociaf'ScIence Curricula In their school districts and regions. 

3. To develop patterns of-.cooporiitlon between schools, col leges' of ^: 
ecluc'ifHon and the liberal arts,^and other organizations committed'^ ' 
tQ qua I It/ social sci^ence educat-lon. ' 

SPECIFIC: I PARTICIPMJTS WML-QAIN 0^ STRENGTHEN THEIR: ^ 

: , * « " . - \ * » / 

1. Knowledge of the- dllclpl Ines of Anthropology, 6eograpi:Ny and Sociology. 

2. Experience In teaching the^materljals from the thr3e curriculum projects. 

^ f / . r , , ' ' - ^ . ^ 

3. Skill in analyzing and evaluat-ing new ^curriculum materials^ 

^^ 4..S|ciil in selecting and adapttln*^ new cufrlcular Ideas to existing school 

curricula. V ^ / ' ^^^^ ^ ' ' 4^ ' 

• ' ft ' - ~ • 

' -5 5. Ability to wprk In a team to .^evejop implementation .<rnd 'dissemination 
I strategies. y * - *. ' 

'■if- * . , • ■ . 

6«| Confidence In explaining to others fh6 nature, scope and substance of 

; [the new currlcutjum materials. * . ^ * 

"I ' • . , ■ " * - • ■ 

"'•7j/Sklll In communication ind decision maj^'Ing. 

sir Skill in acting ps achange agents I n. fmplernenting rjev^ materials. 

Ability to improve the preservlce training of soolal science teachers* 



Sfx te^s were recruited for thls 'tWOryear program Including a three-week. , 
summer workshop and sixteen month team activity and followup period'. Each 
team was Ideally composed ^of six classroom teachers, two^S*chc>ol •admlrristra- 
yforg and two^llege professors representing teacher educ^Flon and the social 
.Sciences. Six teams were selected—their actual composition is as follows: 



Team 



ioUQ. of 

Teachers- 



No. of , 

Adml nrl strafors 



reenvjl le, Delaware 



Ington, Kentucky 6. 



New Hampshire - 
.^statWlde) 

Pennsvitle, N.J. 
^<and ar^a schools). 



Greensboro "iand ftoore 
* 'County, North, Cairo Una 



Virginia Beach, Va. \> 
r (si x« teachers parti- 
.cipated at school 
district, expense) 14 
. . ^ 49 



3 
S 



No; of. 

CoMeqe Professors 



2 
I 



11 



.J 

V. 



Totats 

.7 

. 10 



9, 
II 

.. ' ' 

-. . 10 



16 



Thr above ITsted teams were visl+ed by the project 
.^aS'cpart of • the selection process. These^'indl vidua 
we^ workshop heLd on the Ontverslty^of Minnesota, 
Minnesota' from July; 22 through August 10, 1973.; s ' 

The^j^af^f^or this workshop Included: 

^ RPW Directors 

^ IC*^ Cral5 Klssock^ , ' 

• ju of M, Morris 

\ Morris, ^Mlnn. 56267 " 

; » ' C 

^ Roger Wangen ^ 
. ' Stafe Dept. "of/ Education * 
St," Paul, "Minn. 



Project Staff * • , ^ 
«:SP ^ . % ^ 

W'es Bodlh— directpr 

St.^Louls Patrk'Schbots 
St. Louis Park, M.lnn. 
Lee Smith— demonstration teacher 

St. Louis; Park Schools 
• ' St. % Lou Is* Park,' Minn. 
Robert Klste—anthropologlst. 
Urtlverslty of Minnesota ^ 
Mlnneapol Is, MlnH. 



directors prlorj to the workshop * 
Is then participated In a three 
ftorris caijjpus In ftorrts. 



HSGP 



2a 



Bruce Tipple— ^^1 rector 
Minneapolis public Schools 
Mlnneapol Is, .Minn. - v ^ 

Cheryl CharJes— demonstration ^' 

* teachec 
. Olympla, Washington 



^ Ruth Hale~gedgrapher 

University of ^Wisconsin , 
Rl ver Fa 1 1 s , V/Vscons I n 

- SRSS ^ • 

Fred Rl singer— director. 
Indiana University 
BIbomlngton, Indiana 



Ronald* Burks~demonstratlon 

teacher 

Columbia Public Schools*. 

Col.umbla, jtf ssourl < 

Georqe Ddnalfl^«*socia]ogIst 

UnTversltviof Minnesota 
Ml nneapol i fe',j,.Ml nn. . 



• following the'workshop fe^m Implementation, dissemination and training 
^' activities were followed by phone and letter cpr^nunlcatlon, suppprted to . 

the extent of- $1000^^00 per team to cover dissemination and training costs, > ^ 
^ and visits by. project stgff to help iqltlate feam activities aad to gather ^■ 
feedback on tlie success of the workshQjp and Activities of the teams. !' 

CONCLUSIONS > - , ' ' " - 

<p«>w^— aa^— ^^^^^^^^^ " ^ < ' t f ^ 

fteny.df these, statements are'supported by the data l,n the sections of this 
report that folltow. A few of them are the result of our pwn direct observa- 
tions and" experience.- ^ . - 

IMPLEMENTAtlON/DISSeniNATION ^ ' " ' / 

1. A1! of our, teams did use and disserhlnate the project materials more than 
^ . meeting th^lr rnlnlmal cprxijtments and often going far beyond them. This 

, ^performance varies across teams^ ^ 

2. Teachers trained In the project materials continue to use them during ^ 
the second year after the workshop. They often start using materials 

' from projects they were not dlr^tly trained In, but which were a part 
of the RPV/ program. c. * - ■ ' , 

' _ ' , ' ' " « , . • • ^ 

3. We;can demonstrate' that for eveT7 RPV/ partlclp^ant, between, one and two' 
'teachers who did riot participate In the Morris workshop are now Qslftg 
the project materials as ^ result of the efforts^ af RPV/' participants.. 

4. RPW participants and thel r students have^strong^posltlve feelings about 
♦ " \ the^'project materials. . ^ ^ 

' 5. Participation '^In this workshop: . . . ^ ^ 
—Improved parf Iclpants^ confldejice and self-image . ^ 
—heightened participant orofesslonal 'feel Togs 'and Inv6l\j*ment. , 
..j^ncreased parti cj pan t^' ablTl'ty to work with students -and Increased 
their caring .about students. ' - \ .«^/ 

.'6. RR7 participants:- . ^ ■ , ' ■'I ' ' • ••- " 

r — BelJ:e've in this program as an eftectlve tneans of ini tiat-lng-charige in 

. education.' <' . ^ 

—Feel a corrmon,bond and continued ..commltmeat to team membership and 
- ^ actlvlfles 'two years after the' workshop. . > ' ' . 

--Have a wide range of feel i.rigs of success and disappointment when tallying, 
•about team dfsseminatiofi acfiviiiies'. ' .' 

' --Find, one y.ear after the Workshop, that the progi*am influenced their 
V ' . teaching far more than they '(expected at the end of th^-workstiop. 

.—Feel quite* posit ive.abQUt*the workshop and how what they learned affected 

.i-.LV.--t]ieir act ions i ^ ' * " Vi. 

—Remain consistent in the self-assessment of their role as a change, agent 
- and. Implementor of project materials from the end of the Workstidp to one 

year later.) . • . ' 

—Have strong positive feel ings. about t'hei r teaching behavior one year after 
the workshop. .V . , ^ ; 
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WORKSHOPA^RXESS . ' ' • — • , ^ " • ' 
, Pre^V/orkshop Team Selection , . , . * 

L Recruiting and malhtalnlnga team of I0~I4 educators Is quTte possible ^ 



2^ If participant expectations are not understood and clearly dealt with at 
- / all point*:- In the grant program It can cause an early end ^to the wliole 
project. . « » ^ 

3# It Is realistic to expect school districts and teans of ectucators to 
commit themselves 1n/WrTt I ng, prloh to. workshop Involvement, to the pur- 
chase, use and regiohal djssemtnatlon ot. social science curriculum 
materlafs of. which they have little or noj^-understandlng. 

4. Teams must be recruited on thH understanding, that a "support system" 
exists both within and^ external .to the team. 

5. un-slte visits- serve rgjoy.^ valuable purposes for-team-sel'Bctlion^ana' 

^ fol lowup. * \ f i 

* ' * 1 

, . ** * > * 

Workshop Operation ^ ^ . " ' ^ 

l.^. Pact I cl pant expectations and deslresrare equal In Importance to staff 
expect3tIojis and goals. 

,2. The workshop staff should .be more concerned with meeting participants' 

/ group process >needs than subject matter needs at the beginning of a workshop* 

; 3. Participants have as much to offer a workshop as staff membeirs do. ' 

4. All- staff meetings i^hould be open to all participants and their Involvement 
. encouraged through advertising of meetings, setting times convenient for 

^everyone, ind through appropriate seating arrangements and other encourage- 
' ment during the meetings. - ^ 

5. Teachers,, administrators and college faculty participants should not be 
scheduled Into activities or tracts based on their back-home role for train- 



ing during the Workshop 



6. - Participants should be encouraged to bring their families. 

' • ^ 7 ' \- ^ - " 5. > ' ' • - ' 

7. In every workshop a low or slump develops at some >po Int. 

- /* . ' " • • - ' ' 

8. The end of 2i workshop ^s always too late for participants. , 

9. Training teachers to effectively use new curriculum materials and be able 
to train others Iti their us^ are not sufficient objectives for dlsseml^ijatlon 
programs*' * \ ^ . 



Fdt low-Up 



t;. A team without a key leader to Initiate, develop ,^and follow-up team activities 
Is nearly worthless* . ^ * 

2« Teachers make very effective disseminators and trainers of other teachers. 

ri^FRTC ' 3; J5ori*^ change agent teams ar^^wore -effective I c c^^^^^ ^®SS^?£ S?+fi^i?[Jers 
: ^ . . f ft^d I m?r t ct than In districts outsTde^theTr own* While with otners 



RECOWENDATIONS - ^ . 

The RRV concept Is a good one~It achieves many of the^ objectives for which 
It was developed. It Is very ,effectJ vo In achieving direct Implementation and 
broad dissemination o.f the project materials. If training has happened at 
the rate we^feel \f has here (with 1 or more new teachers using the»materials 
for every participant In our v/orkshop). then this, objective has been met also— 
but certainly not to the extent that; It inight. Therefore, we present |he 
^following as our one primary recommfehdatlon-«=*any others can be deduced fr??"_ 
Fome of our conQlustons'^and the data on the following pages. 

Many resource teams have now. been. developed throughout the country and thorough 
the efforts of many Individual projects located In such'states as North Carolina 
Alabama, Colorado, Callfornlgt and of course, Minnesota. As of. thl's date, 
June 1975, we have worked to develop and support twenty-four Resource teams 
across the.MLd and Eastern United States'. Many of these teams are made up of 
proven leaders and teachers thoroughly committed to these materials and the 
Teaching process explicit In them. The problem Is that the resources In thes^e 
' ..teams are not being exploited anywhere near their full potentlai—a potential 
* which If used In each local or /eglonal area, couM have a far reaching TRAINING 
Impacts /. ^ 

Our ^proposal ; That successful, teams be contacted again; that the "key leader" 
or a new leader be determined and properly supported to carry out the role of 
a. project director. That each team should be. /^upgraded" to have zf Jeast* one 
teacher trainer In each national project at the secondary level and develop 
tlieir training skills. That each project director would recruit participant 
teachers from local and regional schools — all with appropriate commitments for 
purchase and opportunity to use the materials— for a 40-hour training program 
with the following objectives: 

j« Train participant teachers In one curriculum project for their direct 
use In the. classroom. - ' . ^ 

2. Develop grades 7-12 social studies programs for each district through 
which the project materials are Integrated J nto rational programs for 

/ students. - ' ^ . - / * . / 

- 3. Present participants with mlrvlmal change agent' skills for Informing and 

training .other teachers within their district's In the use of the matgr^lals 
and for Implementing the 7-12 curriculum pr9gram. . / . . 

This project would, after an Initial u'pgrading ^session, function using minimal 
national resources and Initiate the probability of 6rt-golng locally run and . 
locally supported training programs; It would build on the strongest teams 
and Individuals from past RPV/^s; would result In t^be spreading of the experl-^ 
ences. we and others have .galiied fror^ directing our programs, would function 
according to tested and tried techniques; and at the, very J east, would Insure 
the*ef fectl ve use of experienced Individuals whose talents are now being Ibst-- 
When they should be built upon, while we, "go dut of business." 



REPORT ON DISSEMINATION A ND -IMPLEMENTATION AC TI VITIES OF RPW TEAMS 
"FOLLOWING 1973 UMM WORKSHOP - iuCLUDING , RESULTS OF* A SURVEY 2 YEARS 
AFTER THE RPW. . , 



New Jersey iTeam 



Thirfteen RPW members conducted an al.Nday cl Inic at the Educational Improvement^ 
Center on February 5 for 55 participants. Included presentation of AS6P, 
SRSSl ^SP. . ^ I ^ . " 

Five IRPW members presented a workshop and follow-up gt Brldgdton High School^ 
New Jersey -for regional meeting of the! New Jersey Association for Supervision 
and Curriculum p^velopment— AprI 1* 1974./ i ^ . 

Workshops for parents were presented at WIlTnlngton Friends School— October, 
January^ March and. '•Three- In-One" In May. " - 

A Spring Semester, 3-graduate credit course was offered for iO students at 
Pennsvlllle Hlgh^SchpoL Topics Included geography principles upon which , 
the hign school 'geography project Is based and afdaptatlon of projept to ' 
geograpl\y realities of New Jersey. ' _ ^ 



Virginia Team 



\ 



•Held an organizational session on August 26 on Dissemination and Implementatl^on. 
Sub-teams\by project finalized methods an^j materials to be presented. 

Presented program Introducing curriculum materials for 25 social studies 
teachers! \aIso conducted a session with 130 social studies teachers In the 
Virgin la jBeach system. Sub-team "presented Information to 300 participants 
at ptstrr.ctlL and 150 social studies. teachers from District T. 

Virginia Beach team and North Carolina team finalized plans for future programs 
In eastern North Carol I na— culminated in two sessions In Elizabeth City on 
January 15 and March 4th for 200 teachers and administrators^ 

MInl-sess onslwere offered^ on November 9'and 10 to Virginia Council for the 
Social StiidleSi Annual Conferenctf in Charlottesvl I le— 300 participants. 

An RPW tenm conducteid a 12-?hour mini-course designed to Inform elementary 
and secondary teachers about project material s^for 40 Virginia Beach ^-eachersi 

A team report was presented to VIrglpIa Beach Secondary School Administrators 
In the faljl. Administrators became "acquainted with the project and Minnesota 
Workshop. 



Funded six 
next summeK 



Kentucky 



A workshop 
Principles 
30 partlct 



additional teachers from Virginia Beach for NSF Workshop at Morris 
Release time also granted for dissemination activities. 



was conducted by 6 RPW members at the University of Kentucky on 
and Techniques of Teacbtng Social Studies In the Sjscondary School; 
ants. 



(Kentucky-rcpjitlnued) - _7 " - - - 

^ ^ A workshop was conducted by 3 RPW members at Lafayette High School, Lexington, 
Kentucky* Participants Included a Board of Education member, superintendent 
and associate superintendent, head of secondary curriculum, state department 
social studies consultant, four principals, 22 social studies teachers, five . 
/counsefoys and three librarians* An overview of the 3 projects was presented* 

A workshop was conducted by 7 RPW members at Eastern Kentucky University, 
Rlchrhond, Kentucky. Participants Included members of the social stiidles 
' department of the Central Kentucky E^ducatlon Association, State Departmeni; 
officials. Eastern Kentucky faculty members.' Purpos^: To orient participants 
to project materials and Inquiry methods* 

Offered a 3-graduate credit seminar In social studies to NSF Resource 
Personnel Workshpp,team members on Implementation and dissemination of material 
for tha-Fayette County Pub 1 1 c, Schools.. • - 

New Hampshire Team . : ' * . 

, 5th Annual Northeast Reglona^f Conference~CI Inic #? was^held on integrating . 
NSF Social Studies materials Into an existing currlculum-^-Boston, April 1974. 

Ten educator team developed eight workshops to present to teachers, administra- 
tors, arid/or school boards. Subject: ACSP, HS6P, SRSS and also social studies 
curriculum, teaching, istrategfes materials* and objectives. 

V ^ ^ *'* 

Presentation and clinic at NCSS Convention. ^ " ' ■ 

'/ Meeting of Mollis group at Winding Brook Lodge to pl9n year's activities. 

Graduate level course on View Perspectives In Social Studies offered at Rlvler 
College. ' . . ^ 

Meeting Of New Hampshire Council of the Social Studies at which NSF materials 
' • were demonstrated— October 1973. . ^ 

Report that all team members are using some materials— tvo using HS6P but 
supplementing with other things, f?v6 others usfng some of the materials 
with good success. Some districts appear ready to buy Into the staff- 
development program. ■ ^ / 

Some team members working with colleges In preservlce programs.' 



North Carol tpa . ' ^ ^ - 

Presentation at North Carollna State Confiarence by six RPW members. 

7 ' ' ' 

/High Point Workshop was conducted by four members, 
^ Visited Virginia Beach schools. 



Delaware Team . - v, 7 — — ~< 

^ 4-day exchange of five Virginia Beach and five Wilmington secondary social 

- " studies teachers was hefd*. Purpose: to give participating teachers an 
opportunity to observe the social s^Hidles programs In the schools they 
visited. . 

v> • • 

Teachers at Mt., Pleasant High School were Introduced to- HSGP. 

^ Introduced HSGP to 14 teachers at State In-Service Workshop. ^ 

Described HSGP,at PTA meeting, March 1974. ^ ^ ^ 

Piannlrrg a summer teacherrtralning workshop on HSGP. ..^^ 

} Ton teachers taught two social studies courses In ml^nl-cSurse program using 



SRSS, HSGP and ACSP. ^ 



RESULTS OF FEBRUARY 1975 QUESTIONNAIRE ON USE OF PROJECT MATERIALS 
(4,4']pFartlclpant-respQnses - 31 teachers; 9 administrators and A college, 
professors of an: original 67 participants - A?" teachers; 11 administrators 
, and 7 college professors) . 

Part 1. Participant Use of Materials , v 

^ \ '-'^ J> ^ 

1. What is your currj^t pdsltion: None o£ the respondents has changed their 
'I job since attending the workshop except that five teachei^ now serve as 
pare tl,me department chairmen. 

, 2. Are yo^ currently using any of the project materials?- 

. y«>s: !29 teachers; 9 administrators /college '^profes'sors 
no r 2 teachers; 2 administrators /college/ professors 

3. Wliich materials are being used: " ... - ^ ■>■■ - 

ACSP: i7 ' • ' ^ • 

' HSGP: -24 • '. _ ' • 

SRSS: 21 . I ' X ' • " ■ , ' 



I 



A. In what manner are ^hese materials being xis^d? ^ 

10 - As referente for the teacher^ but not used "by students 

17 - As Supplementary materials for students ^ 

lA As the basis for a complete* course and used by students 

5» In what social studies courses are the materials being used? 

. *. ■ ' - . ' , ' 

-ACSP: Use<i primarily in Anthropology ani World History courses, at the 
tenth and eleventh grade levels ^ ' 

HSGP: Used primarily In Geography and U.S. history courses and other 

mlscellaneotxs courses evenly throughout* grades 10-*12« 
SRSS: Used-primarily in Sociblogy courses with fl^ strong shoeing in 

American Studies at the eleventh and twelfth grade levels with 
a few. at 10th 'grade. . T . .1 



ERIC 



6,*^J.n ocder J-0 detennine actual class use of the project rnaterials, teachers 
were asked to state:- : " . - 

I * * 

a) how many social studies classes; they taught per day ^ ' 

b) howjnany class days ]n their school yeart. / c 

. c) the number of class opportunities for their social studies Instruction 
' (].e., a X b = c) 

d). how many class hdurs In the school year (I.e. that portion of <c) they 
".centered their Instruction on^use of each of the p/'oject materials and 
with how many students^ ^ t 



The results are as fcliows for ;he 1973-74 and^ 1974-75 academic years: 
(a)' '(b) (c) (dr (d) 



year 



1973- 
74 



1974- 

■ 75 



statistic 



::)asses 
}er day 



N 

Raw totals 
Mean 
Range 

Mode or 



Mode, range 



23- 
127 

4.5 
\3.5 
5 

^'"i^^^ — .5... 



Raw totals 

t4ean 
/Range 



29 

31 
4.5 
3-5 



days 



28 
15040 
180 
180- 

180 
.1-80 



29; 
5127 
'|77 
90- 
180 



Mode or 
Mode range 5 180 

I ' " 

The primary patterns that seen to emerge are: 



class opF 
r soc. St. 


ACSP 
# of 

class hrs 


# of 

students 


'' 28 


in 


10 


22860 • 


968 


, 724 


816 


99 


.- 72 


360- 


■ 2~ 


12- 


900 


225 


1 140 


900 - 


0-49 


100- • 






1 149 


29 
23119 
797 
450- 

■ 900 

900 


12 
1265' 
105 
3- 
324 

' 0- " 
49 


1 '2 
' 963 
1 80 

1 145 

1 50- 

1 99 ^ 



HS6P 
# of 

class hrs 



# of 

students 



(d)| > 

\0 of 



SRSS 
# of 

c I ass hrs! studen- 



14 


1 
1 


14 


' 13 


1913 


1050 


3185 


137 


1 


76 


245 ' 


9- 


27- 


90- 


■ 600 


1 


~ 145 


720 


50- 




100- 


50- 


99 


i 


149 


99 



13. 
1709 
132 
2- 
700 



0- 



4§ 



13 
1024 
79 . 
20- • 
,140 

50- 

^ 99 



U 
2900 
242 
45- 



1.3 
1 170 ' 
90- 
15- 
180 
0- 
49 

tl75r: 

98 

14.rL_ 



720 1 ■ 240 



100- 
^ 149 



••1 



100- 
149 



. a) SRSS Is used. more than HS6P which J.s used more than ACSP 
b). The extent of use of all three 'projects remains- quite constant over the 
two years,' 

7, Has the teaching process Implicit In the project materials affected your teaching 
of other subjects and topics In social studies? 

None at a 1 1 — ^— t-^- [.-...iJfi-— |.- Jji— | A great dea I 

Part H; I sseml nation/Training V ... ' • 

I, Have you been Involved In team arranged tnservlce workshops and meetings?-., 
yes: 43 \ * 

no: I (an administrator) * - ' . 

» a) How many workshops and meetings? . # * ^ 

an average of 3/7 sessions per participant (Range: 1-8; Mode: 3 sessions) 

b) For how^many participants?- " ' 

an approximate average of 103 (Range 18— "«veral hundred;" Mode 150) 
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c) How many workshops j)laQQed for the future? 7 



2. Beyond team arranged workshops and meetings how many educatot^s haive you 
talked to? of 34 replies approximate total » 750,~mean -22, range 3-50* 

• ^ - . V'^. ' ' , - ' ^ 

3. ' How many educators do* you know are usins tlie materials in their classes 

Ma direcfc result. of your efforts? Total is 58 plus some statements of 
"several".. ' . ^ . ^ 

-^4. How many educators^jdoj^u think are using the materials in their classes 
^ as U direct result l)f your efforts? Approximate total: 173 
. - A number of "no way of estimating". statements. 



0^ \ 



-PART I C I PANT-ANO-STUDENTrRf :SP0NSE--TO- EFFORTS- 
Of NSF-l-973 MORRIS RESOURCI: PERSONNEL WORKSHOP 



Wtroduction 



/ 
/ 

7- 



teaching months aft 




the summer 
During these 



In the spring of^ 1974, apprbximatjaly elghl 
MorKshop, two staff members .made on-sfte visits to each team site A 
follow-up visits Interviews with nearly ail fream members and many Df their, students 
were held and tapfe recorded. The fol lowing /report summarizes the Ideas and feelings • 
expressed In these Interviews. - A 



rded Interviews, In wplch Individual 
ere abstracted for ease In ctasslfjbatlon 
d Into four major cat^rJjLS^a.s followsi^^. 



..Typed transcripts were made from the n 
comments applying to the workshop program 

and use. These statements were then group 

/ 

I .^*flSactlons to the Project Material^ and^helr Use 
It. Participant Feelings of PersohaTand Professional Growth 
III. Participant Reactions to the Resource Personnel Workshop 
IV. Participant Reactions to the Implementation and Dissemination Process. 

' ' / - ^ " • ■ A ' 

Participant and student statemljilts, while subjectively chosen ipr use In this 
report^Nwere selected to represent the follow^ngr/ ^ 

1. /the major concerns or themes expressed /throughout the statements. 
2;/ Responses from a variety of the teams In each ca^gory. 

3./ The range of comments given In each category ^ 

Similarly, statements presented: " * 

r. Aredlmlted In order to keep this report short. (The total number of 
1 comments made. In each category Is given to give the reader an Idea of the 
j emphasis placed on the topfc by reactors) ^ . - 

2. Do not follow a'^set ratio of comments selected to comments \iva 1 1 able. 

^ * ft . - < 

i. ' ' ' . - . ' * 

RESULTS OF' INTERVIEWS ... 

I. Reactions to the Project Materials and their Use — 

A. J Participant Reactions to the. Anthropology (ACSP) Materials 

B. Participant Reactions to the Geography (HSGP). ^^terlais . 

C. 'jPartlclp^ht Reactions to the Sociology (SRSS) Materials 

D. jPartlclparit Reactions- to the Project Material s.^ln General 

E. Participants* Students Reactions to Classes In Whlcb the Project Materials 
jWere Used. ' 

i I) Reaction; In Gensriil \ • 
2) Comments on use of discussion and small groups 



- r 



II. Participant Feelings of Personal and Professional. Growth 
^ A. jSelf-concept 

B. Professional* Feelings. ^ Statements 

C. Attitudes o Kids 



'en 



III. Participant Reactlqi^ to 'the Resource Personnel Workshop. 



A. partlclparit Bel lef In Process 

B. Suggestions 
— i-Xx^lntira-'team activities 



5 statements 



; 2) Use of peer teaching In the workshop 

t^ri^6TerIals Integration 

'\ 4) Fol tow tip after the training program 





*iclpantifi«actions„toJth« lertenta tlon a nd 0 1 ssemlnat lon Process 
a\ School district suppoH- 
B; T«am feelings a year later 

C. Felt successes and^ disappointments 

D. Problems and Suggestions / A 1 
\ I, Problems U ■ J . . ^- 

Suggestions — ' 

REACTION TO THE IWJECT -MATERIALS iNO WEIR USE 

»a; Participant Reactlojj to the Anthropology (ACSP) Materials » 

Posltlve"'^^- [■ ' ni .., ^l .J.^^»<.^HegatIve 
. t T-tcWBiints In total) ' . ■ - 

• Representative Reactions ^ ' • 

• *Fbr the most part, the Kids felt more comfortable working with the project 
material tKan with the book. They enjoyed working on. the bushmen and pygmies 
more than I thought they would._ Some had a hard time grasping concepts In 
' the status section. . It took tham a good day to get fnto the stuff. Getting 
Into It Is the h»rd part. It's completely new to them. After they got Into, 
jt fhey came out with more success. ■ < , 

I only used one unit out of the four. I thought there' might be* another 
course next year which would get Into material In the other three units. ^Also 
Inquiry. Is new to mp— I have to learn a new way myself. I wJII use the same 
ii«t«rlal\aga^n next year and maybe more, 
' ' ■•■"X ■ ' ^ 

A lot of thixparents stated, they'd like to read anthropology; some parents 
really enjoyedxltj parents were overjoyed that the class-was final ly. getting 
at somethlngvbe^Nes^factsj parents said that their .kids were Interested In 
the material thlsX^r (other year? they had hated It). 

B. Participant Reaction 'to the G^grapHy (HSGP) Materials 

(TT ccjmments In total) x 
Rapresentatlve Reactions 

Used Geography of Cities; Farn^t^g; used the one on Sites In conjunction, with' a 
couple of films and It worke^d ool pretty wel I ; the kids really liked farming. 

J .llk#ithf materials and the approach. It got me out of. my old way ot teaching* 
Used "Manufacturing and Agriculture" \then went^to the. unit on cltUs, started 
out secohd semester with culture unH and Just completed the one on poUtlcal 
oeography and started this morning on "Habitat and Resources". I'm sure that 
there will be more kids taking If In the future. We had to discourage people 
from signing up this second semester becawsV we dIdnH have enough materials 
for them. I'm^romlsed two classed next yea\ Vteuldn't want to teach over two, 
classes of this type at .one tlme--for example,NBll the tests have to be essay- 
type tests, and that takes time, and you have to\get all this material together, 
-The High Schogt geography thing has affected my teaching In my other classds. 
I use more gam*s because I feel comfortable with thi^n now. I'm not so scared 
ip try new things. , 



C. -P«rtlclpant RMCtIons to the Sociology (SPSS) Materials 

■ . ■ ■ i . • % ., 

Positive— ^|™i21^4-r^^^ — Negative ^ ' , 

(17 coinments In total) v > ^ ' 

Representative Reactions / «. " . - . * 

I think the sociology materials went over very well In class. The first 
semester I uised the episodes only. The second semester, we're Implementing 
•the Aplsodes^ plus the textbook. We used about 4 or 5 of the episodes, t ( _ 
tended to Ifljan towaVd. the episode's. I th'ought they went* very well.' 

I really like the' mater I fs Is. Th>y» re extremely valuable. I don»t have much of 
a backgrouncl In sbcloljogy and I can use them fairly easily; ^ 

I used matei-Ial with ino classes. , In my class on minorities, I used "Images"— 
m another ,blass calleb U.S. Today, we did an episode with t)lvorce. Students * 
were not as! interested! as I thought they would be. They enjoyed thie girl-watch I ng 
thing, but got bored w.lth It after a couple of days. With Divorce, we did the 
questionnaire and read! a couple of cases, and then- they were ready to go on to 
something else. j , , . — — - t 

c. ; 

D. Participant Reaction to the Project Materials— General , 

■^(12) . (4) , (4) 
Positive l^j-^^j Negative 

(20 comments-" In. total ) ^ « v 

Representative Reactions 

I think iFwould be go<^lf this way of teaching were to be developed ,ln other 
subj(»ct areas as wel 1.^ " ' 

We used the material extensively. It was very successful. We plan to keejp using 

Materials are organized. In ^ch. a manner so that It doesn't allow anything to 
- lag too long, and It do«n»t go too fast for the students; glves^them a variety , 
-of. thlng^ to do. ^ ^ , 

» - , > 

reel that the kids learn a lot more through that. material; showing alternative ' 
ways for the kids to learn/ helps In getting through to some of the kids who dJdn't 
seem to be learning anything before— they learn to come out and make decisions on 
their own. 

Fetl pretty' good about the materials.. 

. Itouldn't want to use this material all the tlme^-maybe every two or three weeks 
to? a change of pace* 

Had 8 hangup with grades when using this mateHalrwould use regular material for 
first 2 or 3 weeks of grading^ then when \ had my grades pretty well flxed^ then 
-spend' last week In Inquiry sessI6ns« 



E. RMdtions oY Parti ctpants'^ud«nts 
Nara Usad 



^ 7 ^ . (20), (5) 



Ci'assas If) which th« Projact Matarlals 



(27ooinMnts In total) 
R>OP>santatIve .Rsactlons T 

a) Overall Reactions:; ' r 
Som kids felt that^thjs Is One of the better classesa About 2/3<^hougHt that this . 

r-was their favorite class* ' * V v \ - ^Z- 

* Jhls plass has more projects and W9rk'thj[ngs; rt's more 'related.>to me than Just/ 
Ireadlng a book and answering questions* ^You gef a basic feeling for what you^ve ^ 
dofie Instead of Just memorizing facts. Opn^t typically do; ima 11 group work fn 
other social studies ctasses* Tb^ teachef still talks a lot— but with us, not! 
to us« When you Just read the material, you donH'team as much as you can through 
dtscusslona / , : ' ' 

Last year we (two kids) took^the class andj It Just wasnH as Interesting as \f Is* 
.nowa Last year we Just read, dfd exercises, and took tests « • Here we dlscusi^' It, 
read things we need to, but don*t have an ^actual test— It^s more or less Jus| 

' dlSCUSSlODa 

One student stated that In the book there are facts given and It*s easier to 
understand* 

^Abie to relate the activities and discussions to your life and experlehces and /\ 
halp^you^ to understand why you're doing the things you* re doing and living the % 
way you area - r 

b) Use of Small Groups and Discussions- ^ * ^ 

do commenfftjn total)' 
Representative Reactions 

Thay did mora smajt group actlvltias whan thay usad th« natarlal than wh«n thay.^. 
.usad th« book. Most of tha kids llkad that. Conmants w«ra: tt*s aaslar to work 
' togathar^ you can compara Idaas, talk about tham, and'flgura out what's right and 
what wa think Is a battar way; It's a lot mori^ Intarastliig, you gat mora dona; 
A IPt of paopla ara Incllnad to work battar If thay work In groups bacisusa It* !t 
mora Intarasting; You faal mora fraa to talk In front of a small grbup than In 
front of a larga group; youVa with your friands; you^ra not so scarad to giva 
what might ba a wrong answar; yoM* ra not scarad of tha taachar. 

' .' ■ ' ■ > ■ ' ' " ■ .• . . 

- lU PEI»OMAL,ANO PfOFESSIONAL GROWTH , ^ 

A^ Thls program haaa strong posl^lva affact oh participants* confldanca and salf-lmaga. 

- rf ^ ' v ^ i-7niMiy^ ^^"^''•^ ' 

^s^ . qj Commantt til Total) 

; Raorasantatlva Raactloifs 

d . Iialpad ma to ba a much battar taachar. f faal battar about mysalf, I hav« 

• Ntttar ialf«concapt of mysarf at a t ^ftim dlssatltflad with tha book* 



/ 



-^5- 



I f tl±_3»(!!LgfeatL 1fL?'V>r^'^hQ p whan t got ho wia. LJLtelJIiaclLJ!OXtt_CDMld.ejl± 

1 1^ what r»m doing; 7 * ' ' .■ - 

^ Tm wor^hop gave ma qui ta a bit more confidence In myself as a teacher;^! t 
wjss easier to come baat and work with nawtaachers,. . : 

. r . ' " ^ • * ^. - ■ - 

couldn't have recof*nend,ed Suzy' for tenure before, but now she*s got more 
iMtfldence anV Is'dping all-right. She*s using those materials with a lot of 
>nfldencev* , /. 

• / ' " * - ■ . ■ f " - • 

I can talk 'about more new^ldeiss with other teadhers now. Feels good. to show 
'these new Ideas to' other teachers. , 

B. Involvement In thts-program heightens partleiaant profession*! fiiel Ings'and 
stimulates efforts toward Improving their professional actions. 

•^ferrstrH 



Agree- 



(17 conments I'n total) 
Representative Reactions 

The workshop ,was=4(»eanlngfu I Just In iheeting different people with ^Ifferent Ideas 
and listening to the Informal sessions— talking and developing friendships and" 
laamlng different people's approaches to problems. It was a valuable experience 
from, a. socializing point of view. I think It will affect me more "^he more 
experience I get teaching; 

It's given me more pride In myself and my profession. You .have something new 
you're shai'-lng with them; you're enthusiastic and they become enthusiastic; 
makes me feel great. Hope to go to more workshops. 

This was the first workshop I've been to. I really enjoyed It. It heli^d me 
feel more professional; gav0 me a purpose and something to strive for; ft made 
me aware of the fact 'that there are a lot^of things happening In sdelal studle 
that I'm not aware of. Made me want to get more Into It. 



es 




Me as a supervisor; I see Informality now In a different way--as an organized 
thing; I'm more at ease In accepting noise, etc., with the Informal method. 
It has helped ma as a supervisor that a" lot of my teachers went to the workshop. 
I'm working with them far more closely. . . . 

I got excited about things again at the workshop. It's given me some "new tools 
to work with wlt^ staff members to^jry to bring about more Inductive teaching- 
and, more student-oriented classrocms. 

C. Teacher Participants Significantly Change Their Perspective" of Students an4 
Actions as Teachers. \» ^ 

,Agree-il2l-4^21— LLJL. —Disagree \ 

(neutral) - 

- (23 coftments In total) 
Representative Reactions ' , 

Effect of workshop on teaching. Sense of awareness and how to alert peoole; 
getting smalt activities golhg^ Has assisted me In all my clalsses and ^ssons; 
More conscious of students' problems; of what I'm doing and what I should be 
doing. "Seems to me that you couldn't do, anything else but make one a better 
teacher with this material and approachi ^ , 
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I. *h.tnk my attitudes towafd kids have changed.- I'm shifting more ^nd more of 
the. burden to. them--not telling them things so much but letting them, find them. 
It*s been trying to get them to accept more of the responsibility anJ seeing . 
the need to accept ^he responslbtllty* ^ ^ . 

|. think the materials and methodology has somewhat changed my behavior In the \ 
Classroom. I was fanlllar with the Inquiry approach before I want* to th& worksho 
but I would sayithair I haye become more aware of that method* The material' lends. 
Itself well to.klds looking at. things ond being able to hypothesize ami talking ' 
about implications of the material* ^ \ \ 

I don't think that the workshop. changed me too much because I usually operate 
In that manner. I ^ was supported by the workshop, though* ^; 



!• REACTIONS TO RESOURCE PERSONNEL WORKSHOP , ^ ' ^ 

• >' . " . * * ^ , "^V ' 

A* Participants come to believe In this workshop as an effective means of Initiating 
educational dhange ' . . ^ ^ • 

(Editor's note: Comments that spoke diractly to the day to day and overall 
operatlpn of this particular three-week summer program have 
been, edited out— 46 of the 72 comments made under.- this hdadlng. .J 
The 26 comments selected^or this report focus on suggestions 



and reactions which are general Izable to other workshop programs'*) 
Agree-— i2L4-^12^5.n| -Xoisagre^e ' . ' \ 



' (10 comments In total ) ' ^ 1 ^ ^ ^ ^ - 

Representative Reactions 

Thinks It was a good expenditure of money— this Is the only way to get the project 
dlss3mlnated„. Thinks It would probably work to train fewer people at. the workshop 
and then contract them tp train others*' ' 'I 

• You, did a good Job and used .the^money In a good Way* I rep/ly thfnk^ It can make 
changes In teachers* 

I feet that the concept o^an RPW Is good* I think It was well worth the money 
, that you spent* • . - . . ' . vc. 

Can't think of a better way to use the money; It was as *ef fectl.ve.a workshop 
as J' ve eyer/seen or attended* - > 

B* A' number of suggestions^ along four themes J.v.for future RPW programs were made 
during the follow-up Interviews* All comments made which seem to apply to fhp ] 
RPW concept In general have been Included here* • ^ tJ 

i> Inlra^team activities *^ • . \ / 

*■ ^ - - . 

" I would have liked more preparation before we got to Minnesota* Maybe we shouW 
have had a little more homework; some of the things slaemed cold— maybe ther^ 
colJid. be allttle more understanding; maybe.. we. could have gotterr^jnto thf^igs a'^ 
little deeper* ^ ^ — — — ^ ' * ; 

Thought that It might be good If thete was some Intervlsltatlon between team 
members before the workshop*. ^ ' \ , / . j ' 



If we* re after dissemination, why no^st^ke school system, get every social 
studies' teacher In the secondary school^ and take the workshop there and spend 
some of the money that you spend on the project on materials; Instead, so . 
that you have a model, that could be used by the, entire state. Within the county, 

* We don't really have the social, stud l,es material In action so that you could 

see It as it might work In -different classes. . • * 

If somehow the team could get some kln0 of resources where It could somiahow 
train-one another. It would .te better. i ^ 

2. Use of Peer Teaching During the Workshop: * ' ^ 

' I would have liked to havfe seen more emphasis on teaching style. I think that • 
t|ie most valuable part was the, participants teaching each other~that can help 

• you discover whether or not yoVre going to b'e successful In using the materials. 
I think that the episodes were very good. I think that, the state team time might 

V* be more effective If It- was^ done on weekends or. In the evening. ^ 

I think the workshop should be longer. Teachers should have more of an opportunT 
to teach themselves. Let us get more Involved." I think that only one week of 
' Introduction would be enough.' ' ^ . 

I thought It was /ja good workshop — one of the best Mve ever attended. If there's 
time, perhaps giving^ the^partlclpants a chance^ to take the actual teaching ro.le 
and teach the class. \ / 



3. Materials, Integration 

I would sUfJport the Idea of bringing back maybe 3 people from all th,e previous 
teams, and teaching them new js tuff , also have them work on ^he 7-,t2 program thing 
and then sejid them back again with' support. 

If the anthropology and'other materials could be Integrated Into various other 
courses or If we could be given suggestions for Ijntegra'^on, It would probably 
be picked up a lot faster by the other teachers. 

Perhaps you could try an interdisciplinary approach—show how- teachers can work 
. together using various materials. I was satisfied wl^h the operatloh of the 
workshop—I was overwhelmed all the time— It was rea/ly great. The Ideas, 
materials, .attitudes, meeting other teachers were aH good. 

Why can't It be structured where NSF helps Impjjement the goals? Why can't you 
come out and .help us set up some district dates? /Why don't you go to sojne of. 
these Universities and Initiate and then let us take over? ' ^ ^ 

It would be a good Idea If, jn renewing the^teatps, you would send staff peopla^ 
out- for a week or week-end to update the teams./ 

4. Fol Ibw-up after the training program^ -| ■ ' i . , / -\ /: 

The written, proposal at the workshop and the fol low-up were good. I didn't feel 
forced Into doing anything. We realized we had to make a commitment before we 
went to Morris. I think the team members en'jiy going put and teaching these 



materials and approaches to others. 

Might be a lot better 9ff If you would take, 
with those teams. for 10 years. . It's Just a 



say, your six teams and then stay 
ope-shot thing now— there's really 



no follow-up. The support you give on a long-term basls^Wlll solve a lot 
bf problems—easier taget focal funds, for one tf^lng,. 

More foi low-up woul^ Ise beneficial. * . 

I feel that we got outstanding support from the RPW staff-*^- Ideas, followrup 
and continued Interest In our dissemination, I think +hat the 'team and the 



1 



staff should keep In contact. and sharp Ideas* ^ y . 

IV. ^PARirCIPANT REACTIONS TO THE IMPLEMENTATION AND DISSEMINATION PROCESS 

(.Editor* sHKJte.: 76 o^f 122 comrtents. were selected as being purposeful enough 
fpr use In this repo^) - . , . • 

A. Participant member school districts strongly support team efforts toHmplemeht 
and disseminate these curriculum materials. 

(5) . . 
Agree-— ^-4-— ~— |-""— "~"Di sagree 
(5 comments In total) 



/ 




(Editor's note: While this response sample Is vary 'small. It Is Indicative of 
.the support given team members by their districts. In all cases oartlclpant^ 
districts purchased the requested gfiaterlals for team Implementation, t ^ 

, Olstr'Ict support for team dissemination activities varied from granting released 
^ ^^Ime and arranging workshop opportunities to not giving any^dlrecf support for 
Involvement In these activities.) 'I * 

..The district gave us all kinds of money to buy the. materials* We have Just 
about" everything we want from the dlst^rlct. 

B. A year after the summer training program, team members feel a common bond 
and continued commitment to team membership and activities. 

- Asree-i22^4— ill— Mii -Disagree. , 

(II comments In total) . . ^ 

^Jd^feam Is definitely close-knit. Basically, I feel good about what the team 
has, done. We did everything we said we'd do In our proposal. I think we've^ 
definitely lived up to Everything. ^ , , 

other school districts are Interested In what we have to offer. |t' looks like 
our team wfll stay together and go out this coming summer and year. 

Don't rieal ly know what's going on with the team. A, basic problem Is that 
everyone's so far apart. 

/ ' ' ' ' - ^ ' • ^ • 1_ 

6. A wide range df "successes" and "disappointments" are felt by participants 
* when talking about team dissemination activities* 



1) Felt successes— selected from. 27 comments ^ 

Came down and did a one afternoon thing with the three brojects. Probably 
as many as 16 teachers there then fn that northeastern area. First of thjs 
month, had an In-servlce day—there ^ust have been 700 teachers Involved 



Jn at I /the workshops gofng on. Tom has been down jTtd done some workshops. 
I'm gpIng to get the In-servlce director up there to choose f Ivd teachers, 
who seem to be. pretty much. Interested In doing some fol low-uo and have 
.tjhemj go out for a day , to Virginia Beach.* We're going to send some t)eople 
up and give them some days to observe. Instead of sending the team out,. 

think It's much more effective: to bring a teacher In (with the NSF' money) 
^nd let him spend the whole day with that teacher. NSF money only used to 
pay the substitute for that teacher© The district and the teacher himself 
also have to put In money^ In five economics workshops that we're holding 
^I'hls spring, I'm going tp give away, out of In-service funds, what I call, 
games. Use Metfab. In the workshop and then give them the units' (30 of the 
booklets). They'll have to buy other stuff If they want to go ahead and . 
do the whole unit, which they probably wl 1 1 want to do once they get In+o 
.It, and probably get Interested In other units then. We went to another 
4«day workshop lately and the ONLY Interesting thing was when we did some 
of our, projects ^ope afternoon that we had gotten from your workshop. 

Team: I feel we've accomplished pretty much. what we thought we would 'as 
far as using the materials. As far as dissemination goes, I think we've 
accomplished maybe 7$% of what we set out to ;do. .Our In-service days were 
taken away from us because of the energy crisis. We had planned to use 
these days as a team. We demonstrated projects at t|ie state 'In-service 
day Social Stupes MeetJqg. Evaluations from that were very positive. 
We presented j> to about 50 J-eachers. ■ ' ^ 

As far as disseminating the materials and tralnlng^eachers'Jn all counties 
In the,s,tate of Delaware, one m^sald that he would rate the team with a 
7 on'^a;1-IO scale. Someone elseJtommented that they've made others aware 
of the materials, but they haven't really trained others In teaching the 
materials. ■ ^ - ; 

There are even some elementary, teachers- using the materials* 

First goal was to familiarize South New Jersey teachers and admIn)^trators 
with Inqulry.material. Probably hit about 30% of these people. I Think 
we did very well with the group we hit. We don't really have enough data 
to know. how well" the objective was reached. In this ^school, the three 
other social ^studle^'s teachers have been using the materials, some. 

I think, the team worked extremely well at Morris. Since we got baclj, ^ 
we've continued 'tolna I nta In contact. We ran the state meeting, one or two 
regional meetings^ and other things. We haven't gotten a reaction to these 
things from the. school district yet, but I think It's going to be very 
positive.^ We have found that people from other school districts are coming 
to visit us. 1 tijink we've had as good a dissemination as we expected. 



In terms of the University: Three of us.gave^n SRSS presentation and were 
very pleased with the reception; the teach ef-s seemed to be Interested. Two 
professors came to me and said they'd like to-^see the materials— especial ly 
the SRSS imaterlals. 

Team^s effectiveness: About 2/3 of the people keep carry Trig out activities 
and coming to meetings; easy to get together, -we worked together well, 
things went really good at all the sessions. The Northward Ina people 
were very receptive. ^. , / 

Feel -that we have mef the commitments that the team made to RPW, the district 
and the region; but feel there'll room for Improvement. We can only let 
people know we're available, we can'J- twist their arms. 



2) Felt DIsappolatments~selected from 16 comments 

J have lectured about the social studies methods to college students, (editor.' 
. reactlon/A case of our failure!) ' . 

It's hard to say ff we've met our objectives; I don't feel we've met our 
corwnltment this year, because-we didn't have room for the materials In our 
curriculum, but we Intend to meet that commitment. All members of the team 
are using some portion of the workshop materials. 

- - ' " V ' ' ' ^ ' 

Sonie of the other teachers who have tried the social studies materials were 
not pleased with them. ' 

We really haven't felt that, .as a state team, we've been able to pull It off. 
We had thought, that we were. going to have some student 'teachers, but that 
didn't materialize. Our teachers are using some of the material, but not 
too much; djdn't feel that comfortable with It at first; they had put their 
hopes on doing something t-hls summer with the material. We have to figure ^ 
out how we're going to fit the episodes In. It's been hard to find the 
. time to have access to teachers. Anthropology has gone very well. I don't 
think there's going fo be^any problem In the spreading of thjs ihaterlat. -7- 

Had planned a presentation to some people at state" ASCD meeting last fall— 
^/ but they wouldn't have us. Have used the matarlal In several (15 to 20) 
workshops thj^oughout the state. , . \ 

I'm by myself here— t don't have any reinforcement. 

^ Teams Starfed off great; then a lot of thlngs^^led us down. David \eff 
-us^ we hjpd some trouble, with the school system (they wouldn't let us go on 
a conference day even though we had alt the work ^done before- the day). We 
need encouragement. The district support has been weak. Workshops for 
teachers had to be done after schbot or on Saturday^, The materials aren't 
getting broad use In the district. I would like to git back together and 
do some workshops. \ ' ^ 

; From a college point of view, the Impact was not so great or*" directly appll- 
. cable. The Impact Is significant on a system, though, fan more than one 
or two teachers would be. The fact that It's a team Idea puts rrore pressure ^ 
on the people. ' 

A range of problems and suggestions concerning the dissemination process were 
presented. They ^center on the primary concern of follpwl.ng up on team 
Infonnatlonal actlvl"Hes to the end of training other teachers and the resources 
needed to achlev^ thre objective. * 

I) Problems— selected from II comments - ■ 

It's hard to/fl^nd time to get toge^er with other teWhers to teach them 
. the methods. f > ^ - • 

V The first workshop we gave was to combined teachprs and administrators. 

We thought we/eally got across to them, b^t they're' not behind us at alt 
' now. . ^ I ' 

Mbpre County workshops went over quite well; about 35 or maybe 50_soc^aj 
studies teachers were there. They asked questions and seemed Interested, 



but now th'at the workshop Is over, nobody has done anything els6# 

They have a state adoption listing materials, and If materials afe not 
on the list, they wonH be provided for the teachers by the administrators* 
Local administrators are In too much of a dollar bind to support the project* 

No other teachers here, to my knowledge, ar^ using the anthropology. I 
think ^orld history would be the only plass'lt would fit In here* But other 
t-eachers are aware of It* . \ { 

, i- 

2) Suggest lons-rse I ected from 12 comments: 

At the workshops we gave, teachers were required. .to attend, so the enthusiasm 
that has to come from within was .not there* \ Better to have a voluntary 
workshop where they are enticed by money or graduate credit or sornpthir :* 

Jde'as On how to get other teachers using the material: First of all, provide 
the-woney to buy the kits; secondly, pay them to give some of these workshops 
say, for one straight week* Graduate credit's not enough* 

Our workshops: People have become. Interested and know what material Is about; 
^ . the next step Is to get them to use It* Wa don't have the time to sit 

down with teachers and to go 'over the stuff enough so that they will use" It* 

' Project ias to bet>yer.an extended period of time to get other teachers 
Interested—not Just a two-hour thing* 

In writing the proposals, people In the future should pejhaps consider^ first. 
In disseminating the materials. Is, how do you open up the lines of cornmunl- 
cation to let people. In the areas In whl»ch you will be functioning, know 
Just -exactly what service It Is that you have to of fer*. ^Thlnk It would be 
good If you would send back With us a form letter to make others .aware of 
the services available from" us* It would be a way o,f contacting schools and 
Informing them of what you can provide for, them*- 

When teachers come from other cities to the schoal to view this method^ 
then the teachers In the next school get Interested In what these people are 
coming to see* 



PARTICrPANT FEEDBACK - 1973 NATIONAL SCIENCE FOUNDATION FUNDED RESOURCE PERSONNEL 

' WORKSHOP - UNIVERSITY OF MINNESOTA, MORRIS:; MORRIS, MINNESOTA 
EVALUATION. FOf^S: . A - Completed July 26, 1973. During workshop N = 50 

. . B = Completed August 8, .1973 At end of workshop N = 64 
, C = Completed Spring 1974 - end-of followup year. 29 . 
.DAJ'A' PRESENTED:' Mean (M) and Mode (Mo) for- each question. 

EVALUATION OF WORKSHOP 



jQblectlves ' 

1. How clear was "your understanding of the objectives of the workshop before 
'„ you cawe to the jworks^iop? " ' ^ ^ 



not clear at. all very clear 



Mq" 
M 



.BC 



M: 



B = 3.17 
C = 3.14 



2# Vow closely did the content and emphasis of the workhsop toinpide with your 
initial expectations? • - , 



not at all 



very closely 



M 



Mo 
M 



C 
4- 



3 CB 4 



: B = 3.5 
■ C - 3.31 



3. In tem^s^of your own interests, experiences, and job respo.nsibilities, how 
• realistic'^and useful were the objectives of the workshop? 



my how realistic 
not at -all 



Mo 

M 1 

v 



^exceptionally ^ 

BC - ' 
_l i 1 



3 B fcC 



b) how useful 
- not at all 



Mo 
M- 1 



-1- 



exceptionally 

BC 

-i i 1 



C4 B 



M: 



M: 



B 
C 



C 




23. 

a) The workshop goals were 
not specified very clearly 

Mo 

■i 1 —4 1 

M 0 1 2 3 



b) The climate or atispsphere 
, of the workshop* wa:r poor 
Mo 

4 1 1 1 

MO 1,2 3 



The workshop goals were 
specified A^ery clearly 

C B M: B = 7.52. 
1 C = 7.18 



DBS 9 

The climate of the workshop' 
tflis vetyrgoodi" ... 

■' ■ ••■-^ M: B = 7.92 
4 i h C =. 8.34 



B8 ..e 



ERIC 



46 
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. c) 

Mo 

« ■ 

d>. 

M6 
M 

«) 

Mo . 
M 

f) 

Mo 

' M 



The "wrong" people came 
to the workshop. 



The overall design of the 
workshop^ was ineffective 



0 vl _2 3 i 

The workshop did not get off 
to a good start 




the "right" people came to , 
the workshop <r 

BC M: B 7 .43 

4 1 C r 7.38 



6 



8' 



% overall design of the 
workshop '»as ,nuite effective 
BC M: = 7.7 

% i 4- C - 7.72 

•» BC, 8 9' 



The workshop got off to a • 
very good start 

C B- M; B = 7.52 
-Jr- 1 h , c = 7.55 



During the workshop, the 
staff did not seem to know 
what was going- on ^ 



.> .6 7 BC 8 9 

The staff of the workshop 
' seemed to be in very good touci 

with what was going on 

■ BC Mr B = 7.89 
—4 t-r t-T 1 C = 7.83 



g) 

Mo 
M 

h) 

Mo 
M 

i) 

Mo 
M 

J) 

Mo 
M 

* k) 

Mo 

M - 



As a participant in the workshop, 
I felt I had little influence 'or 
say about what happened 



7 CB8 9 , . 

As a participant^ 1 felt that : 
shared actively in influencing 
what went on 



1. 



B- 



C B 



8 



M: B = 6.91 
C = 6.61 



The progrm has had no in- 
fluence on what 1 did this year 

B - • . 

4 1 1 1 



4 ^-t- 



The program has strong' y in- 
fluenced what I did this' year 

M: B = 3.31 
C = 7.19 



4- 



B 



Staff resources were poorly 
used in the workshop 



8 



.Staff resources were weU used 
^in this workshop 

M: B = 7.33 
C = 7.79 



Differences of opinion were not y 
handled well during «the workshop 



7g. 8 9 ; 

In the workshop idifferences of 
opinion were handled ouite wel 
^ BC M: B = 7.73 
4 1 4r C = 8.6 



2 



^There were no "experiential" or 
discovery-type learning procedures 
used in the workshop - 



B 



4r 



"Experiential" oardlscovery-t^ 
procedures were freruent^y us« 

' in the workshop 

BC ■ M: B =8.14 

-4 1 C = 8.21 



4 



SBC 



ERIC 



\ 47 ■ 



I) Procedures used dutkig spe- Th* procedures used In session^ 

clflc sessions of the work- / " . were Mery;ef fectlve 

shop seemed ineffective /' 

Mo e . • • , • .. .C<. - B M: B = 7.90 

\ i- 1 \ H 1 ^ ^ ^ ^ C - 7.69 

M O I 2 3 4 .1 6 7CB8 9. 

21. .liy understanding of the goals and expectations of this R, P. W. wast 

• . ■ : . •< * • ■ ■ 

not clear , very clear 

Mo- C • M:. G = 3.34 ■ ' 

4 1 " I \ 

M . 1 -2304 • ■ . . •' '. 



Pr ogram • . - * ■., 

4. Which of the follm*lng alternatives best describe your reaction to the total 
R, P. W, program? . « . ^ 

seldom or. never stimulating 

•tlmolatilng dB "and Interesting ^ • 

Interestlrig throughout M: A=3.2' 

Mo . ^ -ABC - B.= 3.3 ' 

* — ; \ — I - C = 3.34 • ' 

M 1-2 3ABC^ ■4 v 

5. What Is your opinion of the schedule and worfc load of the total R. P. W,? 

too heavy too light . 
Mo . - BC M: B = 2.0 

4 — r 1 It- - C = 2.0 

M .!. 1 .2 .■ 3 . \ ■ ; 

' ' BC ■ \ ' . A 

7, How about the relative emphasis on currlculwa materials content aniTon 

> methods of teaching? ' \ 

too. much' too much ^ . ' 

teaching curriculum , ^ . 

methods materials M: A = 2.7 

Mo . . ABC . ■ . ' B = 2.9 

4 r-i-. 1 1 . C "h3.12 

M 1 2 AB3C; ^ . ' . . 

' • • "\ ■ ■ - . ' ' ^ ■ " 

15. How' valuable was the staff consultant contribution to your city team? 

bo value . , extremely valuable \ • 
Mo A b' V a «= 3.14 , . 

I 1 1— i y \ B = 3.19 V 

W 1- 2 ' . 3/^^ . 4 \ . , ! 

18. KoW would you describe the accessibility of the staff of this workshop? 

V • * ■ 



never always \ 

accessible accessible 

1 1 ' 1 ^* 



19. Mow youU you rate the helpfulness of the staff? 



Mo 

M. 



never 



I 

always 

■4 ■* 



12 3 4- . 
-2O4: How would you describe the relationship you have with the staff? 



definite 
teaeher- 
student 



definite 
colleague- 
colleague 



22. I remember the workshop to bet 



Mo 
M 



foraal 



4- 
l 



■4- 



-ir 
3 



professional 

Mo/ B- 



M \ 1 



4r 
1 



■4- 
4 



■4r- 

.5 



informal 

' BC 

— fc ^ 



creative 



ufiprofessional 

h-. 1 

7 8 . 

not creative' 



M: iB 



M: B 
C 



7.C5 
7.31 



= 2.i>; 

= 2.83 



M: B = 2.5" 



M 


4 

I 2 B 3C 


-4 

4 


1 

5 - 


6 


1 

78.. 




C = 3.14 


Mo 


content' oriented 




BC- 
— 4 


— 4r- 


not content oriented 

.1 '• • 1 


M: 


B =' 4i84 
C « 4.93 


■ .M 


.•4 i 1 

12 3 


4 


BC5 


6 


7 8 

• 


> « 




i 

r Mo. 


process oriented ^ 

B. 

% 1^ , I 




i 


— i- 


not process oriented 


M: 


B = 2.€8. 
C = 3.41 


1 ■ ..■ « 


1 2 B 3 C 


4 


5 


6 






\ 

1 MO 


rov^tine 

4 1 • ' I 




—I 


— 4- 


experimental 


M: 


B = 6.31 
C = 6.41 


; . M. 


12 3 


-4 — 


5 


% 


BC 7 8 ^ 






j Mo 

i 

r M 


fast 

- ■ • B 






-4- 


slow _ * . 
— I 1 


M: 


B = 4.03' 
G = 4.03 


' * , X ' ^ — 

I 2 • 3 


— Ir- 

4B 


V 


6. 


• 7 8 . 


• 


4-' ■ •• . - Mb 


. full participation 

BC 


C 


— I— i- 


— j_ 


restricted participation 

M: 

\ 1 


B> 2.62 
C" = 2.97 


r/ 


4 ^ 

1 2 B C 3. 


— 4— 
4 


5 - 


6 


7 8 





Mo 



much free tint /' 



no free timt 



i i^; — I— 

M \ 1 " . 2 .3 


1— 

4 


1 

B C5 


— i— 
6 


— r4 1 

7- 8 




unpredictable 

Mo 

4-r 1 • 1 — 


— Hr- 


t 

1 


5 

-U- 


predictable 

— I ^ 


M: 



M 



1 



5 CB 6 



C = 5.48 



16. How vould you rate th? overall morale <jf^ all th^ participants? 



Vety low 

^4 Hr 



BA 
■4r- 



very high 



Mo 

^ 

1 I r : 

,M 1 2 3 '" A 4B 5 

10. Overall, I would say this summer institute wast 



M: B = 3.8 
C = 4.22 



Mo 

M-^ 



tf) worst I ever ' 
attended 



.bitst I ever 
attended 

AB " C - 
-4 4 h' 



1 2 3 AB4C 
b) number of workshops attended: 



I'll:. A « Z.^J, 
B » 3.84i 
C » 4,24 • 



0 

i - 40.6 



more ; 



21.9 J0.9 6.3 



20.3 (from B) 



Self Assessment 

L " W- 



6. Have your opinions of thfe way your courses should be handled tn the school 
been influenced by your 'experience in the total R. P. W.? 



Mo 
M 



jiot at all 



a. great peal 

BC - 

1. ^ 1. 



3BC 



1/ 

I 



M: B»3.0. 
'C « 3.07 



8. How would you describe the growth in your understanding ojE this SAcial science 
project as a result of the project, workshop? • ' ^ 



veiry little 



»Mo 



much more than 
anticipated 

C - B 

-I i 1 



1 - 



4BC 



vC a 4.J4 



9. Your knowledge ^of the rationale, objectives, learning theory, concent, and 
strategies of the '^ew Social Studies" curricula as a result of Work in this 
total workshojp has been increased: 



-27- 



\ 



n[U I •xpect to be (have been)s 
•) as 'cMngt* agents ^ * 



Mo 
M 



not aetlv* 



•ctivii 

B 

-4 h 



1 2 3 C 4- B 5 
b) using th« Mterialst, 



M:- B « 4'.i 

C «i 3.73 

\ 



Mo 
M 



not at all 



C 



Mo 
M 



■ 1 , 2, '3, C 4 B 
e) as ticabar of th« taaia* 
dropping out 



•xt«ntivc|y 

i 1 



M; B « 4,22 

C n 3.5; 



G 



strong 



M: B'« 4.52- 
C « 4.08 



12 3 -40 B 5' ' 
12* Th« Liklihood of your succats in carrying out* 

^ > ' 

a) cl49arooit io^leme^ntatlon of the naterlalss 
no chance 



• C . 



B 



lOOX chanca 

M: : 8 



M ' \ 2, 3 4 5 6 C 7 B* 8. 
b) Replicated workshops in your regions ' 
no chance 



10 



100% rhance 



■* C J6.54 



7.66 



Mo 



C . 



4t 



B 



M 1 . 2\ 3 4 5, 6 C 7B 
17, How fiould you rate your own morale? 



8 



10 



Mo 
M 



very low 
4— ^ — 



very high 

C> 

I C . i i 



M;, C « 4.29 



4 C 




'24* l^eact to the following statements taken from the list of ^« ?• W« object Ivia* 

V ^ \ - ' ' » ' ' . ' ' * > . 
a) useful, knowledge of ahthropology^'geography-ftoclology 

low / # \ high 

Mo ; • ^ \ c - C - B M: B^ » 5.61 

1 I 1 i 1 . \ I 1 1 r-t i *■ C e 5.85 

M O I 2 3 \ 4 .5 BQ 6 7 8 9 ' . 



b) successful' experience in ti^chihg the a'boye discipline 



low 

:mo b .' 

. 4 — 
M p 



high 



4r 
1 



4- 
2 



3 



+■ 



4 B 5 C 6 7 8 ' 9 

c) skill in analyzing and evaluation of currieular materials 
' low . - . high 



Mo 

M 0 



6C 



M: B = 4.53 
C = 5.72 



m': B = 5.75-^ 
C = 5.92 , 



1 '2 3 , 4 - 5 B C6 7, a 9 
d) skill in selecting and adapting new curriculum to existing school structures 



low 



high 



Mo 

4: 

M 0 



BC 
-4- 



' M:- -B = 5.98. 
t C » 5.38 

9 .■ , 



1 2 ' 3 4 5 C B6 7 8 
•> ability to work in a team for in^ilementatioii and dissemination of new ideas 



Mo - 
M 0 



'low 
A — 



\ ■ ( 



high 



B 

-4- 



6 BC 7 



■* M; B = 6.53 
.9 C = 6,56 



Mo 
M 



\) confidence in explaining to others the nature scope, and substance of mij 
currieular materials 

\iow : ■ ^ > 

+r i i -4 -ir- 1— 



6 B 7C 



gV sIftUi in~c5ffiunication and decision makings 

' • \ 
low . ' 
Mo* . 

1— i- 



H ^ 0 I 2 
h) skill in acting as a change agent 
■ lew 



6BC 



Mo 

4- 
M 0 



C 

4- 



C6 B 



B 

■4- 




6.05 
6.13 



M: B « 6.14 
C « 5.93 



i) ability to ia^Vove the pre- service training of social science teachers 



low 



high 



J) coonitm^nt to' directing inscrvlce worksKbpi in «y district and / or region 

...r •• . ■ c" M: B.7.02' 

I I 1 1 r-l 1 1 k C = 6.48 

M o 2 [3 4 5 '6C 7B 8 

' k) comltment to using the materials In my classes * ^ 



■ -Jlx 



low • . • "8*» 



4 



Mo 



C ' B M: B ■= 6.33 
4^ * C = 6.76 



= 5.79 



M 0 1 2 '3 , .4 5 . ■ 6 BC 7 8 . 9 
1) comltment to seeking out preservice tfiach^r traliilng Involvements 

■ ' low - . - ' "8^ 

lyu, * ' " : C . ■ * B M: B»,6.5G 

4 i h- 4 1 1 1 " ^ ' V G 

MO 12 3. = 4 • 5 C 6 B 7 8 . . 

• m) coiBiltment to developing better school - college cooperation 

low . - . ^ . high 

^ . C ' - . ' B' M: B = 6.39 

4 t —h- h Ir— i 1 HI 1 1 'C - 5.9'6 

M O 1 - t 3 4 . . 5 C 6 B 7 . 8 / 9 ; , 

n)' ability ta improve leadership In situations where I.am i»pt die fokmal leader 

low ^8*» 

Mo ' , C B . / rt: B = 6.-31 ■ 

' 4 1 ft ^ 1 1 J 1 ■ 1 ; 1 C = 6.15 

MO l' 2. 3 4 3 6CB 

o) ability to settle conflicts within the group 

- low /■ ■ ■ / / V, ■ 

Mo , ' ■ C. B / ; ' M: B -<$.84 
4 i i i i 1 ^ jt ^ ■ C=5.96 

,M 0\. 1 2 ' -p.' .4 5 ,BC.6- -7 6 ■ ' . • 

I») donn^ent to professional activities, supervising student teachers ^nd 
developing school -.college cooperation 



7 

iow • . / I >^8h 



Mo 



Be M: B = 6.64 
4 h . C = 6.97. 



M 0 1 » 3 4 5 '6BC7 8 
q) desirable realtlonships with central office . . 

low ' ' ^ '"8h 



Mo 



B • C M: B = 6.73 
^ I I Ht \f C = 7.44 



M 0. 1 V 2 .- 3 .4- /. .' 5 6 « 87,0.8,' 9 



i J 



.Mo 
M 



r) desirable, rel«tlon«hlp with itnmedlate supervisor 

low . ' - . ■ ^ 



0 



2 



high. 

BC .M: B » 7.67 



4- 
4 



5 



ir 

B $ 

C 



C = 8.0 



' •) desirable realtlonshlp ylth students 
low 



high 



Mo • ^ ^ 
M 0 . L/' 
't) -self imag)^ 



-4- 



2^-3 y 
imag)^ as coo^etent educator 



7 CB 8. 



9 



.M: 8 = 7.42 
C = 7.36 



low 



high 



Mo 
M 



V 



c 



B 



M: 



7 CB 3 



B = 7.36 
C » 7.33 



25. The concluding two sections of th^s questionnaire focus on your perception of 
. ■ your won teaching behavior. Whlth point best Icharacterlzes where you see 
yourself .Ip relation to the last few courses which 'you have conducted. 



a) I don*t specify course 
goals very clearly 

low 



1 specify goals very 
clearly 



•.higli 



Mo 

■ M 



0 



— ir- 

C 7. 



8 



M: C » 6.85 



b) the cllnate.or atmosphere of 
f ' -'^ classroonf .Is poor"* _ ' 

low 

"Mo V • ■ ■ . . ' 

„ i ly^ . ' 1 

0 t ' -r 3.4 



the climate of my. classroom Is 
good 



high 



M 



\ 



■4- 
7 



C 



M:" C ? 8.12 



8C 



c) the overall plan of my courses 
Is sometimes ineffective . 

. low 



the overall plan 6f my 
coiirses is quite effective 



Mo 
M 



high 



' C 



M: C = 



6.3t 



6 C 



8= 



, d) I- have trouble getting.my courses 



Mo 



.off to a jgood start 
low ■ ^ ' 



I do quite well" getting my courses 
'pff to a.gbod'start 



high 



C 



M: C = 7.1: 
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€> during my course^, I often feel 
I don^t know what's going on 



during my courses^ I'ra^.ln very good 
touch with what/s going on 



Mo 
M 



/Low 



■i-r 



6\ 



C 



high 



C = 7.8/* 



8 



f).ln my classroom students have 
little' Influence or say about 
. what; happens 



;ln my classroon|. students sliare actively 



I In Influencing what goes on 



low 



M 



\ .high 
tA i 1 



1^= 



C = 6.75 



8 



g) I have difficulty handling differences 
of opinion when they come up in my 
classroom . 



I handle differences of opinion well^ ; 

come up in my classroom / ; 



when they 



low 



M 



C 



high 



M: C = 7.73 



J: 



C 8 



h) I rarely use ^'experiential" ox 
discovery-type learning procedures 
in my classroom ' 



Mo 'I . > 
M \ 0 



i frequently use "experiential" or 
discovery*type learning procedures 
in my classroom 



high 



C 



. M: C = 7.64 



i) y[ would like to change some of the 
ways I bonducti courses ^ ' ' 

low r 

1. ' > In' ^ n I 1 i i 1- 



7 .C 8 



1^ am pretty satisfied about the^way 
I bonduct* courses J • \ 



high 

•^r- i ^ - 



M df. 1. •'•2^3 4 5 

J) I hkve a feeling that I don't know 
^at a course has accomplished 

.1 / f/. I \ I I 

*l6w I . i 



c6 



8 



4**4H 



Mo - 

M 0' ^'1' "it"' ' '■••'2 I •'• , 3 

I I I' -. I I »> (ft I 



4+* 



have a pretty goo^d* information that ; 
|:ells me what a course has accompli'sheo 

I 11^ I ; . 

»■ > ' high' . ; 

C ' ~ ' \ ' ^ 

4 — ^ — 1 ' . ' ' ' 1 ^ h M: C ^ 6,89 



■ 111 llf*£Ll 11 llf 



k) my students don't seem to use 
. What they have learned 



i»li,5ii I liC; 7' 111 1. ,9 ' ' "■' •> 

my students use what they have learned 
quite completely ■■■-'■> 



low 

MO ■ < » 
> . i — 



I 

I- 
-4- 



I 



I 

C 

-4- 



I high' 
is ■• 
-1 



M: 



= 6.4 



illNtpvt'ly < ypi* I »• J I II I II)' |M«»4imii«' 
ill Miy '« I.I • iii»»'it» ' Iff 

55 ^ 



(I I . r o v< I y i y)'« 1 1 *i i II 1 11^' |> I • lu 1 1 , 

ill my i i .K..*! I nttni 

!:<,_-.- - — ■ —hh it -■— -^-r 




5.32- 



. \ f 

Team and Itnplementatton 



/ 



/. 
/■■■ 
/ . 



13. i Is there a feeling of group<£olidagti among members of your city team? 



Mo 
M 



. no 



■BC 



strong 



1 .2/C 2BC 
14,, How would you rate y^ur city team morale ? 

.very low . - / very high 

Mo ' C / B ■ , " , 
. 4 — t 1 M 1 1 



M: A = 3.2-- 
• B = 3.09 
C ='2.4 



M: B = 4.0 
C = 3.14 



9 26. 



4b 



«) I have fulfilled m personal commitment to the R. P. W#, goals 
not_at all beyond expectations 



Mo 



7 c 

i/-? 1 



M: C = 3.54 



;/ 



M- 1 .2 • 3^'.^ C 4 • . _ 
" ■ b) my team has fulfilled its commitment to the R. -P. W; goals 



not atfall 



beyond expectations 



Mo 



M 



]2 



M: C = 3,3 



3 C .4 



I. ■. 1 I 
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FINAL REPORT - 197A NATIONAL SCIENCE FOUNDATION FUNDED 
RESOURCE PERSONNEL WORKSHOP HELD AT THE UNIVERSITY OF MINNESOTA, MORRIS 

^ MORRIS , MINNESOTA 
Grant # PES7A-049A6 ■ AOl ^ 
. ' Formerly: GW 8A12 

OVERVIEW • . • . ^ .• 

In February 197A the University of Minnesota, Morris received a 
grant from the National Science Foundation to direct a Resource Personnel 
Workshop to improve social science education at the pre-college level. The 
objectives of this woi;kshop were to, through training, implementation and 
general dissemination of the Anthropology Curriculum Study Project; American 
Political" Behavior Project; Economics in Society Project; High School Geography 
Project; and Sociological Resources for the Social Studies Project, achieve 
the following goals; . - , 

GENERAL . - 

1» To enable participants and their colleagues at home' become more effect 
• tive social science teachers by changing attitudes toward the teaching- 
^ learning process^ toward the nature and substance of the disciplines, 
and' toward the student. 

2. ' To train and support teams ^of educators committed to becoming resource 

persons for the implementation and dissemination of new^ social science 
curricula, in their school districts and regions. 

3. To develop patterns of Cooperation between schools, colleges, of educa-* 

/ tion and the liberal arts, and other organizations committed to quantity ^ 
■ social science education. 

4« To develop; and implement within the framework of the National Council 
for the Social Studies 'Guidelines (NCSS) and objectives of the 
National Assessment of Educational Progress (NAEP) a sequenced grades 
8-12 social^ science curriculum, vith implementation schedule, for 
each team district. ; - , ' 

SPECIFIC: PARTICIPANTS WILL GAIN OR STRENCTHEN THEIR: 

!• Knowledge of the disciplines of Anthropology, Economics, Geography, 
Political Science,' and SoclQlogyt 

-.^"^ 

2. Experience in .teaching the materials from the five curriculum projects.** 

3* Skill in analyzing and evaluating new curriculum materials ♦ 

A. Knowledge of the NCSS guidelines and objectives of NAEP 

5. Skill in selecting and adapting new curricular ideas to existing school 
curricula. ' 

V 

6* Skill in developing and implementing a sequenced secondary social , 
science program^ 

7. Skil^ in establishing Impleidentatlon models for the curriculum materials. 

8. Confidence and experience in explaining to others the nature, scope, sub- 
sjbance, and potential of the new curriculum materials as they relate tp 



9. Skill in communication and decision making, 

' 10, Skill in acting as a change agent in. implementing new materials. 

11,. Ability to improve the preservice training of social science teachers* 

Five teams were recruited ^for this, two-year program including a three week 
sxmsmer workshop and twenty^ two^-month team activity and follow-up period. A 
sixth team' from a Title 111 -consortium of small schools in an area northeast 
of Morris,' Minnesota also participated in the workshop and actively implemented 
and disseminated all of the project materials using their own grant funding.! 
One teacher from Virginia Beach, .Virginia also participated at school district 
expense. 

Eack' team was ideally composed of ten classroom 'teachers , two school administlra- 
tors and one faculty member from a local college or university. The actual 
composition of the selected teams was as follows: 

No. of No. of 
Teachers Adminis trators 



Team 
' Stamford and 
Norwalk, Connecticut 

Oakland County, 
Michigan 

Villard, Minnesota 

• Fayetteville City 
' and Cumberland 
County, No. Carolina 

New York City, 
New York 

Charleston, 
West Virginia 

Virginia Beach, 
. Virginia 



No. of 

College Professors 



10 
14 

10 
12 
9 



1 
&5 



1 
0 



1 
0 

1 
0 



Total s 
111 

12 
14 

14 
13 
11 

1^ 

• 76 



The above listed teams were visited by the project directors prior to the workshop 
as part of the selection process. These individuals then' participated in a three- 
week workshop held on the University of Minnesota, Morris campus in Morris, 
Minnesota from July 28 through August 16,, 1974. \ 

The staff for this workshop included: 

RPW Directors 



Craig Kissock 
IJ of M, Morris 
Morris, Mn. 56267 

Roger Wangen 

State Dept^ of Education 
St. Paul» Mn* 
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APB 



Allen D. Glemn - director. 

University of Minnesota ^ 
Minneapolis, Minn« ■ 

Cheryl Charles demonstration teacher ' 
^ Essentia 

Tiburon, Ca. . 

Howard Mehlinger - Political Scientist 
Social Studies Development Center 
Indiana University 
Bloomington, Indiana 



EIS 



Robert Sierer director^ 
AlQxis I. DiiPont Schools 
Greenville,' Delaware 

Suzanne Helbum - demonstration teacher 
University of Colorado at Denver 
Denver, Colorado 

Bill Becker - Economist ^ 
' ^-^ntef- for Economic Education 
— University of ^ttnnesota ' ^ 
Minneapolis, Minn. 



'Other Consultants 

Judith Gillespie 7 'CPE 
Indiana University 
Bloomington, Indiana 

William Gardner - K-12 Program 
University of Miniiesota 
Minneapolis, Minnesota 



Robert Beexry team proposal reactor 
Rochester Public Schools ■ 
Rochester, Minn. 

Marie Foley - Valuing 

Minneapolis Public Schools 
Minneapolis, Minn. / 



Robert Conrad EHN & P&T 

Education Development Center 
Cambridge, Mass* 



/ 



John Fare - Htiman Behavior Project 

Carlton College 
" Northfifeld, Minn. 



HSGP 



Bruce Tipple - director 
Minneapolis Public Schools 
Minneapolis, Minn* 

Cheryl Charles - demonstration teacher 
Tiburon, Ca. *, 

Ruth Hale - geographer y 

University of - Wisconsin 
. River Falls, Wisconsin 



SRSS 



ERIC 



Fred Risiriger - director 

Indiana University 
. Bloomington,- Indiana 

Betty Lou Wh±tford - demonstration teacher 
1 Virginia Beach Public Schools ^ . 

: Virginia Beach, Va, 

Bruce'^Nord ^ sociologist 

University of Minnesota, Morris 
Morris^ Minn. 

" 60 



Following the workshop team implementation, dissemination and training 
activities were, followed by phone and letter communication, supported to the 
extent of $1,000.00 per team to cover dissemination and training costs, and \ ^ 
visits .by project staff to help initiate team activities and to gather feed- 
back on the success of the workshop and activities of the teams, * . . 

CONCL USIONS 

The statements that follow are conclusions based on the data attached in'^this 
report. Many other ppirtts could be made, biit thqL attempt has been to highlight 
key ideas. ^ [ 

* ' ' , ' - ■ *" • 

1. Th6 RPW had significant impact on the participants and through them to 
numerous other educators^'in the United States, 

2. Participants in the workshop feel better about themselves as teachers and 
about caring for and working with their ^students. 

3^ Participants have developed greater confidence as change agents and greatly 
increased their involvement in the prof ession and its .organizations. 

4. Participants developed ahcj ijnplemented inservice workshops that were highly 
regarded by the educators present. These programs benefited both our.par-- 

^ ticipants as presentors, and their states and regions. 

. » 

5. At least two nev teachers for every participant in the workshop are now 
using the curriculum project materials in their instruction. 

6. >T^ams developed in the summer of 1974 are still teams in the spring of 1976. 

7. Participants are continuing to use the project materials two years after th^ 
RPW and primarily as instructional materials used dir<lctly by the students. 

8. The inquiry process implicit in the project materials is being widely used 
by participants in instructional situations where the project materials are 
not being directly used* ' ^ . 

9. Administrative and peer support is critical for effective., change to take 
place. I ' • 

10. Teachers training and sharing with other teachers is a very powerful change 
process. ^ ^ 

11. The federal government does have a role in social studies .curriculum development 
and dissemination, a) to present opportunities for sharing and communication 
between the different regions and circumstances in the United^ States, m 

b) to help tackle the major questions in social studies oh a national scaled 
and c) ^o prepare models and materials to serve as alternatives for choice hy^ 

the" states and school districts. ; 

'I 

12. Curriculxim program development (sequencing of instruction for defined ends 
across grade levels) in social studies is a critical need. (This is also 
supported by results of feedback from participants in. our 1975 RPW.) ^ 

/ ' ■ ■ ^ r 

13# The procedure we used in this RPW to generate grades 7*-12 program development 
in social studies was worthwhile • ' 1 - 
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RECOMMENDATIONS. 



The recommendations we would make are implicit and^. obvious in our statements 
of conclusion, and we feel in the feedback from paxfticipaqts that is attached. 
Opportunities for team Based national scale iriterad^tlon, xevitalization and 
development of professional involvement among educators is sorely, needed in 
the United States. .The federal government has a significant position and 
oppprtunity to be of service in this area* 



The second, but primary need, is to develop procedures by which, and tools ' 
with which, local school districts can develop and implement K^12. social 
studies programs based on an integra^tioa of planned student experiences with 
desired s'^tudent outcomes* This would include supportfing development and 
definition of valued "student outcomes; preparation of procedural models for 
prpgram development that .xiti^ize the diverse resources! that exist in each' 
^community; development of curricular materials as alternatives for use by 
districts in ^achieving their goals; and the dissemination- these materials 
to the widest audience possible. \ 



th^ social studies and curricu'.iim development (including 
:s behind RPW*s to date) have emphasized! the bits and piec 



We ark convincjed 

the basic concepts behind KFW's to dace; nave emptiaslz^d^ the bits and pieces 
of education* We have failed^ to look at social studies education from the 
perspective of the student or parent who may ask: "after twelve "years of 
social studies, what should have been learned^" I ■ 

It is to answer this qi>estion and help the states and districts find means 
for* defining, outcomes, discover materials and instructional strategies, and 
integrate these into rational educational programs that we\feel the federal 



government-^and specifically the National 'Science- Foundation- 
strong leadership role^ ■ 



-must take a 
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PARTICIPANT FEEDBACK FROM INDIVIDUAL AND TEAM INTERVIEWS 

OVERVIEW 

During December and January 1975'-1976 approximately thirteen teaching months 
after the summer workshop, two staff members made on-site visits^ to-^each 
team. During these fbllow-up vrfeits interviews with nearly all teanr mem- 
bers » other personnel related to the team', and many students were held and 
tape recorded. The following report summarizes the ideas and feelings 
expressed in these interviews. . ^ 

Topics , - • 

A* Participant} Peelings of Personal and Professional Growth 
. ^ B. Participant Comments on Dissemination and Team Maintenance 

C. Reactions to the Project Materials and Their Use 

D. The Role the Federal Goyemment Should Play lu Social Studies 
Education - ^ * , ' 

E. Participant Desii^es for Future Development and Activities 



• -.-7. . , -. 

• A. . PARTICIPANT PEELINGS OF PERSONAL AND PROFESSIONAL GROWTH 

Negative Feelings of Growt h/ ; / . / /- 277 Positive Feelings of Growth 

(27 '•comments) ' " , • • _ 
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Rep res en t a t ive Reactions 

» . ' ' ' ^ 

Did 



( 



1 the experiences you had out>in Minnesota affect your teaching in any way? 

I think so. ItJWas^theLfirs.t-JtimeJLliad been out west. When you live 
i^^ .the big city,^|yo]u have no^- conception of what it's like out there or 
what the people are like that live there, even the language. 'I think it- 
changed me as a person becavse it is like meeting a whole group of people 
who live in the^ United States, with^ new and different ideas, , different 
ways of doing^ things 5 different ways of saying things. And you somehow 
have to be affected by people you come into contact with. Again, it 
made me a more open person, able to listen and put my prejudices aside. 
And I 'think, "Wow, I can see how you reached that decision living out there. 
Maybe it wouldn't work in New York, but maybe it would. . 

When I left here I didn^t want to go, not that. I was forced to go to Minne- 
sota, but I just didn't see* anything in it. J?ecause of it/ (the workshop) 

. I feel better and the kids are learning • Good things have happened to iis 
as a school. Ve got a lot more materials in." I Ijearned a bunch of new 
things. I've bden able to use many more things. I've been able* to let 

^out some of what I feel, what^I thinlc, and what maybe some of the other 

"teachers feel. We've gotten together and talked about these things. " iWe 
become a little bit more sure of myself than before. Just a whole bunch 
of good stuff. I think^it's the best thing- that ever happened to me, 
professionally. as far as being a teacher, and as a person. You can't go 
up there without changing at least some of your philosophy of education. 
You can't go up there without changing your values as to how kids should 

;J>e treated, how kids should learn. ^ 

\^ 

The workshop made me- feel inadequate.. It: made m^^realize jiist how much '\ o 
1 didn.'t know,, and how much I could be able .to help my fellow teachers \ 
and-ny students. ^ • ' \\ \ 



I think it* reinforced an idea that I had before, and that is that ^ids ca'n V 
th^nk for themselves. I think NSF projects, are set. .up in a way to let— \ 
students take idif ferent kinds of interpretations and ^iise them and come up 
with his own conclusions. By .and large, that's what Morris has shown me. 



I think I gained a lot of insight into new materials^ that I probab^ly 
vouldii*t have received otherwise. There has been ^tremendous follov^-up • 
contapt.. ^The cont«|g:;;^I made with other people ..was very important. The 
^chan^e of ideas, tte exchange of materials has added depth to my teaching. 

I think I became more aware of the potential market. ' I think I'm more 
mature in my selection, I'm not quite so iidlling to put up with junk. 

Af jter teaching for 10 or 15 yiars one gets in-, the habit of doing certaia 
things, and I am glad to get [away and find' new methods. I cannot teach 
the same way forever. It'^also gave me an opportunity to experiment^ with 
It (t:he- materials) before I took it into the classroom. I saw the materials i 
I. didn't have to order it and experiment with it Jiere. 
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1 j$m just so pleased that I had the. chknce to go out there (Minnesota) < 
It did something for me that as a^ traditional teacher through -all^ the 
years changed me and I'm sold oafit. , 

It was a fantastically good experience* It was a good/ experience for* my * 
family too. ' • * \Ji 

1 think this is really one of the best workshops thati I have ever attended 
and some.oif the. best material I ever bsed came out of/ It. I would hate to 
see it Just endt <^ . , 

I can't say that some things wouldn't have happened,/ because I think I am 
a pretty aware teacher. But^I don't think I would Mve had, the opportunity 
to m^et the kind of people I^did and go through the (^sses that we did at 
that kind pf thing. That seems to be the most rewardrngr^ You continue to 
learn things from other people , you kind of feed off of other people, you 
continually learn. Continued contact wit|a people who may be exceptionally 
professional. You gain an awareness of more. things that are out. 

I will say one thing that has come out of the workshop is^Bob arid I working 
so closely togetheV. It is really a good feeling. If you can say that out 
of a workshop like that people's" relationships have a sharing quality and 
\can bujfld from there. • Just having that has* helped us share with o^her 
people. 

I am a rigid person.. In a large group situation, which is what I am\ 
accustomed to, I thought I had no / time to allow them to get ouf of thkt 
rigid structure. Now that part of me has changed. Personally, it's Kelped 
me grow quite a bit. • * . \ 

I'm on the mailing list for the social studies SSEC and I find I'm reading 
those newsletters that I never would have done before, to "^get new ideas* 
I thitik I'm* much' more aware of educational materials and new courses than 
I would have been if I hadn't gone tiheire. 

/ ' 

One of the things that the workshop did for me was-that it revitalized me, 
not that something else cSuld not* have done it, but it opened my eyes up 
to that points (when'l went to Minnesota) that I had been teaching aince 1968 
I think as a result of Minnesota it also opened up to me in terms of subject 
areas, disciplines, techniques, etc. And I think that has /motivated me. 
And now I want out of American history* 

I've gone to two national conventions and I've been actiye in organizing 
state ^d local meetings. I'm president of the West Virginia Council. . 
Contacts. ,f.You need to know people .who* can help you out» 



/ 



65 



B« PAKXICIPANI COMMENTS ON DISSEMINATION AND TEAM MAINTENANCE 
Representative Reactions (selected from 38 comments) 



Dissemination 



/ 



Going to Morris y Minnesota has reinforced 'what we h^d really wanted to db^ ^ 
badly. We had begun to think of national projects; It gave me a^little v 
more depth in what we were trying to do, plus it put us in the position \ 
. to use the Morris tsam when we got back, to teach classes. All of our * - 
tindergraduates in social studies now get access to APB, SRSS, the H.S. ^ 
Geography project aid the anthropology course* Having the team there wfife 
a definite use. Our own sta^f has picked that up and goqe oi%ixJ their 
own directions.- Th* fact th^t i went to Morris. is a^benefit tohfthe 
staf f at my Unlvers:Lty. The fact that ^ I've been^ and gone through ihis. , 

How has an Institute like the Morris one. been helpful in your role as a^ 
multi-district social studieis coordinator? • , 

For one thing it dik giVe us seed people in that in our county we .took ten 
people to Morris, Mxnn. where they "all g^t training in at least one of the , 
national projects axld also became acquainted with the idea .of national ^ 
social studies. projects which has-beei/helpful to me. They also became ; 
acquainted with- projects' other than the <3ne they went into in depth. I * } 
found many uses f or jthat workshop ii/ that when teachers^ staff or other 
^people from the discrict ask whereVone of * the project materials is being 
used I can give them the names ofywho is tising that particular one. We ^ 
-^lave found that that is one of the biggest reasons that people won't take 
on new projects - they don't think anyone else Is using it around here. . 
So we can say yeah, we have th)c>se' projects right here in this area. 



ye 



People oriented is what made the whole wgrkshop. People still keeping in 
contact with other people. We have peoplecvho are people oriented and who 
care' about other peojjle. People first, program second.. >Unless you care / 
'about someone first, ^how do you know th.ey are going to care about your / 
..program. * - /. ^ « 

Janice and I visited jthe college ^campuses ^ talking to students who would 
be teachers next semester or next year*. We presented our program to 
several classes and this too was a one-^night basis whi^re we used one class^ 
hour. This was mainly ^ur presentation in the fall. 

'One of the key concepts in our whole; approach is that there are. teachers 
talking to teachers, jln so many of our colleges, they oftentimes don't 
give any real techniques. It's' really* philosophy, an awful uot of i't^ : 
So now you're down to .earth with something practical, something usable. » 
Something you try and find it really- works. ^ 

! ' ' - 

You know what should be done is something written iip^that we couj^d give out. 
The publishing company that, I wgrkecl with did nothing. At their table they 
didn't even tell people what presentation was going to be done and I asked 
them it there*Vas' any information that I could givfe out to people describing 
the course and nothing. And that would be really nice if -you could give 
out even one page that has the publisher's name, the course material with* 
the prices. (MacMlllan Co.) . | 0- . \ ^ *^ 
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Most of our dissemination was done within the. classroom and in meeting, with 
. other people. We .would compare notes, trying to' figure out why some things 
-would work and others wouldn't /discussing what one was doing compared, to 
the others. We had regular team meetings, about every other month » At . 
the soQ^al studies conference that . they had in Manhattan wc 'had our , , 
'set up and each one of us had prepared a rundown on what our particular ^ 
* group' did, what materials; were available, how' you could initiate the pro-: 
griun and r things lUte that. , Teachers came by, and some of them got very 
.interested*^ ' • * , * * ' i • ' 



Team Maintenance 



If it hadn't- been f or s5ack and. his push and his support for u'is^we couldn'l: 
have got much accomplished^ Hut he planned these conferences and sent 
letters to every county In the state asking them to select teachers to 
attend this conference* §o we did accomplish more than we would h^e ot^Jier- 
wisc. He trained us in how to do these; things. 



I think therci are really two things that have kept thi« statewide te2 
together. One and probably the formost ia that'^we enjoy doing this. We. 
love teaching and the f^ct that we can teach people to teach. Secondly^ 
we just love, eacli other and it gives us ^ chance to see ^ach oth^r again. 

' V , ' . . ' ^ . 

Sharing these materials with fether people is also a reasori. And I've told 
some of the people I've had workshops for if you want us to comd bSack, if 
you want to borrow these materials, that I'm happy to give them to you.. 




The fact that tlie people are here tonight, and that one of the. objectives 
was the te.amlng effort and a great many of the people still thinlc of them- 
selves as a team.**^ey still communitat,e*With each other, they try^ to 
Coordinate, they try to Improve instruction in West Virginia. And yoii just 
can't buy those kinds of things today.,. So an outfjrowth of that meeting in 
. Minnesota was the fact these^pfeople are here so I think that speaks well 
'for.the process. Th^se people are competent and continue to progress even 
after a year — and that's great. \ 



Is Michigan still a team? ^ ' ^ , 
If you mean did* we*' work Uell together, ye's. 



We didn't do a lot of stuff 



^ ~ ^ - — w ^^i' ^ J, 

together during the last 'year but we trfaded materials and ideas, and that 
way we have kept .together as a team. . • ' \^ 



There's la 



Is the Michigan team really a team? t ' - 

I see it as such* I talk to the people on the t^am quite often, 
bond, which:' there ia no real reason for one, but there is. 

The North Carolina team has* worked together on every workshop. "We haven't had 
any troiible as far as eonf licts^qf personality is concerned. I've really' \ 
enjoyed working, with these people*. 
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' REACTIONS TO THE PROJECT MATERIALS AND THEIR USE ' * 

^ ' • . > : - . 

" . . Negative / 1 / I / /12^ /P ositive 
:^ " ' • (lA comments in total) 

Representative Reactions . . ; • h • * / 

In the sociology, I knowi I foui\d the boo^s^ the text, extremely helpful. 
We used it as the basic text, in a semester, course in sociology. The 
students have asked that the sociology course be extended into a year ^ 
course. In addition, we used individual resource units from SRSS and since, 

. thete wasa't enough time, I gave the. students a choice of what units they\ 
wanted to work with. The other thing we md^^t Lincoln High school was 
I had a department mee'ting with my whole department and told them about 
the workshop in Minnesota end showed them the materials I was using: The 
idea beitig that some of those episodes are extrfinely good to insert in , 

• ;Other courses." Now we have in our office sets of the poverty episodes 
^hat are us^d'in the economics course. The ones on rural China, ii:\ the 
Soviet- Union, and the^one on. the kibbitz in Israel are used in oOr social 
studies course. There's on^ on populatljpn that's' also in the economics 
course. The one on communication is used in American history a^ an example ^ 
of whed they talk about values. in American history as related to the 
curriculum.' . ^ ' , ' , 

\ / ' \ ' ' ' ' 'ff^"^^-' ' ' . • ^ 

APB, beautiful; I didn't want democratic processes, which is the name of 
the coturse where that kind of tzhir/g^is taught. And we got the, APB books; and 

. now I- want it because, I am really^ excited about that too. I really, like 
.this- stuff I * »/ 

I found I used approaches 'from the anthropology course in othei .^classes .that 
I never 'Would have, done before. / » . «. .r^V 

" 1 ' - . J "'^^V- ' ' ' ' 

^ I did that, too with American his torj^-jand domestic affairs. I took appifoaches 
I learned* v[ith high schoW^ geography and appiiled them to. the- unit ^'on the . 
farmers, and also .the inrtervj.ews wirti'the farmers about depression yjBars,^etc*. 

J think, we gained a 'bit of confidence. - . - \ 

I jus\ love the matferial.} I^mfsold^^ itf I'm not the same t^a'c|ier that 
I was last y e'er. I'm using neyy metinods that I never would ^ have tused last 
year, , • j. >V ' - . ^ . ^ " ,: ;^ '^/V ' '*\ 

I'mr enjoying the approach and' the kids are e&ting it^up* "And if the kids are 
ea'ting it up our llv^s^ar^ made easier. And what^s more, the kids are learning. 

I think one the things^ I found when I started teaching the materials in 

the anthropology class was ^th^t the^ itid^, weren't' trained' to do that sort of 
< thing. They were ^ised to being g^lvfen material and asked to spit it back, 
) "i:it they weren\tLi^J^^N:o think. There jwras a great deal of reluctance be-" 

cause, they wanted tlile righp answers. It was really frustrating for them . 

but it was a lot of fun for me. 'Some of them g^ot over it after a while. 

' * these: klds'i:iow, have an ability that by the end of the course I felt confi- 
dept in sending them out into the comoninity to do interviewing. 'They have 
, the techniques 'down for* forming hypotheses arid evaluating them. .They have 
to jJo a term project whicn ineorpojrates all' these things in an area .of 
concern that they' choose./ > "... 



The students seem to like the course. As I said, it^^s a pretty rbugh group, 
not in that there are any real discipline problems, they are just a' lively 
bunch. And I think this- kind of material has made them more responsive. 
They don*t feel bored. The textbook is written so it can be understood i 
They respond to it because it's not a rea lly structured type thinp. They 
p±ck ±t"-up" a'lrd they relax and ttiey*"ll tell you what they are feeling/ 



^I'have tried them up to a point in my American History and I find that with 
the material I have to work with, it*s not very effective. Tlie students are 



reluctant to switch the tables, where they have to work, 
process for them. It's brainstorming. . ,^ 



It is a training 



\ 



D» THE ROLE^T^ffi FEDERAL GOVERNMENT SHOULD PLAY IN SOCIAL STUDIES /EDUCATION 

/ 

(AJl comments made are' presented here) 



I think the y nee id t-o fiim-f 



9- work with -g 
a total ciirriculum for social studies* But 



a— very 

et the statfes 



serious, look' at 

handle the stinicttiring and let the states send along guidelines for local 
structurings We can^t let the federal government come and /say this is our 
program^ talce it or leave it but I think we need those fuiras ~ro get into 
this whole thing. In different scates there may be different emphasis. 
But we are ill Americans and we hj'ave.to look at what I. call the cpre of 
knowledge dealing with our social sciences. Funding is important, maybe 
sharing of the funding would iWork.v Or on a percentage l/asis. 

1 think the kind of intensivej training like we had in Morris is very' imp or-- 
tant, to expose' the programs to/ the local people. This funding I would like 
to see. Pljs also I think thac there should be funds Lent down to the stat 
for disbursemeHt for carrying Out some of these programs. This would be 
twofold, not just, a national training program but also a little added to the 
state coffers for the purpose /of an on-^gbing development of that program" 
for. which tiiese people were trained." / ' 

For me personally, that particular summer was absolutely great. It reaffirmed 
a lot of things ""that.! believed and it gave me a coi/ple of new approaches that 
I probably never would have heen exposed to ^otherwise. I think its important 
-that teachers do change and V. don*t necessarily mean they have to change the 
subject tha,t they teach but change their attitude ^hey haVe toward teaching. 



They have to change some of 
those that 
And I "think 



he materials that they are using, particularly 
are not successful. And I think they know what, is not successful, 
thejr have to be parovided^wlth some kirid of alternatives. That^s 



think they 



how I see tie NSF working outV-^alternative supplier for teachers?, I really 



ihould be funded more h^avi-ly. 



I think it is the "job of goverriment to fund projects that help train people 
in how-to u4e and'where to ffnd\good materials. 

The three maijor RPW objectives ate legitimate for* federal funding? 
If you* re going to dump money into education I think one of thrfe best places 



.to do that it 
.people who i| 



in curriculum projei^ts , where 
turn can spread it 



ou /can train one person or a few 



As far as th^ federal government is\ concerned,/ 1 think that dissemination of 
materials is limport^nt. I think they should help get people coordinated^ 
countywide orl statewide, or nationwi\3e* ^undsf should be. used to 'help .people 
get aware oiE/the materials. 

The. federal government should support teachers gj'etting together from different 
parts of the country; i 

' 1 \ I 

^■^I th'ink the workshop we had at Morris ^here we were able to meet people from 
arfeas completely different from our own\ was a valuable experience. Where if^ 
we would have our own curriculum project, the onl;^ input would be people * 
from the surroAndi/ng counties. I think Ve rjieed this outside set of people 



to cpnie in and 



sh^re their ideas. In the county you lose this, StkA I think 



it*s very impontaiit: to have people come i^n and share their experiences and ideas. 



We understand, we have our ovm problems that are peculiar to our area. But 
we saw the problems* that other* areas^ were having, that we were aware of but 
not to the degree that we were' exposed to how they handled them, in the sharing 
qJL others problems-^^e^re-be-t-t-er— abjbe-to-handle prob lems-rl:n~general7 

We talked about real problems that you* 11 run into in the classroom. This kind 
of sharing shows us totally different kinds of situations. From that type of 
discussion came a better understanding of the types of conditions that they 
have to deal with in different situations. 

As a teacher we have an overall view of the problems that exist. It's a 
broad view of educational problems. I think Jthis is necessary for teachers 
to ?et this view because we're most affluent. I think many of us change and 
want change and knowing these problems we may know where we don't want to go. 
I don't know if it will make us ,better teachers, but it certainly won't hurt 
us. They have shared how they solved their problems. 

The federal government should do something with the universities to make sure 
that the peopler coming out are qualified or acquainted with the materials we 
have on £he high school level. 
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E. PARTICIPANT DESIRES FOR FUTURE DEVELOPMENT Al«) ACTIVITI^, 



Responses are reactions to the General Objectives of this RPW 
"(Representative reactions— selected from 43 comments) 



!• To enable participants and their colleagues at 
home to become more effective social science 
teachers by changing attitudes toward the 
teaching-learning process, to\^ard the nature 
and siibstanbe of the disciplines, and toward 
the student. 



I think the first objective has been the most effective for me. To be honest., 
I was disappointed that they would only take Isegments of the units of geography. 



I feel that the first objective. .. .was the most important objective of the 
institute. I found 1 Jt^sis more relaxed, with the material and more relaxed 
with the classes that I am teaching at this point. My attitudes have changed, 
there is no one set way of doing things, no one set answer. I'm much more open 
to what the students have to say about what they are learning, what they 
should be learning, and the importance of learning. 

I think first curriculxnn development and then the change agent one. Then I 
would 'say the K-12 thing. 

In terms of introducing new materials, I have done that on my own. Other people 
here in 'the building haveTncnrrowed some of the NSF materials. Training in the 
use of materials was the most important for me. I think what it did for me was 
set me up for a lot of different kinds of things in terms of the whole school 
,that we're dealing with. I have other classes that I teach and my attitude and 
.approach is greatly modified by what I do in here with NSF project materials. 

2. To train and support tejmfe of educators committed to becoming 
resource persons for the implementation and dissemination 
of new social science curricula in the school districts and 
regions . 

Objective" 2-'-distribut ion and dissemination of material — ^it's no good if it 

is setting in the warehouse or on somebody's desk. It has to reach the people. 

We need people to do this. 

I think it is important to train and support the team. That was my second 
priority but I find that is the most difficult. You can act as a' resource per-- 
son, you can disseminate, but if you dop't have the funds, or there is a .lot of 
red tape that you have to go through, especially in a city like New York, that 
is very difficult. I enjoyed this program with the NSF. The linkages with 
the colleges is important. If we can get even student teachers who haven't 
really been trained into a set pattern of teaching earlier, and sort of teach 
them, so to speak, the way that ,we have been retaught. Then it would not be 
necessary for them to go through the trauma of being retaught. 

The beauty of the disse^iination by teachers instead of administrators, or 
specialists is that .they (the people to whom you are disseminating) can see 
the practicality of it^ and can »see a teacher's view point. 
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I think that the team is important I think more importantly there is 
something very supportive about being with people from your own school or 
from your own school district. There's a sense of rapport and discipline 
and organization. 

The one dealing with change I think would be the most'^important. I think the 
information I got was good. It wasn't a lot of new stuff but it was really 
reinforcing. ■ • ' ' 

3» To develop and implement within the framework of 
the National Council for the Social Studies Guide- 
lines (NCSS) anrJ objectives of the National Assess- 
ment of Educational Progress (NAEP) a sequenced 
grades 7-12 social science curriculum^ with imple- 
mentation schedule, for each team district. 

I think it is something we are going to have to deal with. I think it is a 
coming thing. I look at it as relooking and reorganizing our whole program, 
and the orientatioa point of our program. I see it here as getting to the 
point of looking at our curriculum ^nd making it student oriented instead 
of teacher oriented. I think we're going* to have to go that route. 

This district needs desperately to look at the K-lL-^ogram so that there is 
some continuity fr6m the time the kids enter school until the time they grad- 
uate with a basic core of knowledge that we want them to be exposed to. We 
need •'some pontinuity and development. • 

L think the core of this kind of development is going to be content spiraling 
but its student oriented instead^ of teacher oriented* I think there is a core 
of knowledge in social studies that these young peo;>le sho-ild have. 

Number 3 is my pet peeve. The Severity of the problems that a child brings 
to school are greater than they were before. The t*-acher ha:= to be more aware 
of per*<onal attitudes. If you're in' college and being trained in education, 
you do need to have some basic awareness, knowledge about the students basi- 
cally, their kinds of problems. * To walk in with the age old, archaic means 
you're going' to create problems for yourself.. I don't think that the colleges 
are training- people to really get into the current problems and handle them 
i-n current ways, I am definitely for more coiununication between the colleges, 
.the people who are re^onsible for the education of students. 

I think one important, thing is forming a model to follow for a K-12 curriculum. 
For one reason, th;5t people travel around a lot today, very few stay in one 
place for a long time. Why should a child transfer ing here have to come into* 
a totally new thing? 'This is important in a new, faster* moving world. 

Third" objective: I think that starts a little too high. I think there needs 
t(i be a continual flow from elementary up to the junior high and from the 
junior high into the high school. The "kid gets one steady Stream of whatever. 
And with the flexibility tha.t you try to create with something like this being 
continued. " z - 

I. think the K-12 curriculum is the most important to me. I think there needs 
to be some further development in this area. • 



Other Desires 



I 4:hink for one thing I perceive the past workshops as being extremely 
important and just barely scratching the surface of what we need to do and 
just the idea of bringing people to a center, especially in. the summertime, 
that is very important to me* I'd just like to <see that, idea continued as 
it is, If that was possible* There is some good material and national 
projects are used by enough people that receive such high marks that we 
know wa should continue to •make people aware of them. .One of the problems 
of the national projects is that they are so unique, the ideas in them are 
not familiar to us who went through a conventional program^ that unless you 
have the opportunity to get right into the material, pracjtice it, get your 
hands dirty, get your feet wet^ etc*, you really aren't going to understand 
it very quickly or very easily* So we need to continue that sort of thing* 
We need to continue to study the various national projects. One of- the 
problems that I specifically see in my area is, that ,we have a real leader- 
ship problem* I'd like to see something done on leadership training* Work 
with departmental' chairmen from. a, given area* . 

Districts need lead teachers or curriculum directbrs or something like. that* 
JJe should bring- them together and make it a leadership training thing, not 
•only where tHey get immersed -in the national" projects but where they get 
some 4:raining on the system as a change agent* They begin to see their 
roles and the processes they mulst go through and where they might practice 
the process and also they might begin to define the parameters of their 
f^rea or where can we work effectively and where can't we work effectively 
as a change agent* So I'd like to see that sort of thing* 

One thing that I know that I would like is having used the material for a ^. 
year and a half in my sociology class, and having found tl\em very successful, 
I would really enjoy sharing my experience with other people who have taught 
sociology and hopefully people who teach those similar student bodies and " 
dissimilar student bod3.es* I'd like to. share what I learned and how students 
reacted to the material and I'd like to find out what other people's experi- 
ence with specific materials ^was* ^ . 

I guess what I would be looking for is even more activities that would really 
try to' accomplish the goals and illustrate the concepts, which seemed .to me 
to be very good, but to try to find new ways of doing it that will mean some- 
thing to the kids* Some things I've tried have fallen flat, and then there 
were things that I tried that went over very good. I'd like to open up 
and h'ave a larger repertoire of activities that I can try out. 

What I am always looking for are new techniques of teaching, new ideas 
or ways to approach a subject* The anthropology program has that a lot* 

I think I'd look for more ways to view new material and I'd be really inter- 
ested in talking to other people from other parts of the country, and how 
they've used them* I'd like to learn by theit mistakes' and not have to 
make them myself* More curriculum options and more resources* 

I think we need some help in developing a program along the lines of world 
history* Not conglomerate type programs but specific programs, such as 
geography, economics, etc* I think we do need subject oriented material. 
Instead of the whole conglomerate of social studies* 
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If 

Vd like to see some kind of American history project* American studies 
would be wonderful or a foreign policy unit or domestic policy. I would 
like to see some materials directly applicable to American history* 

Vd be looking for history-type workshops. I think its important that teaching 
history be changed considerably* I think kids are interested in forming 
their own opinions based on the material that is presented to them. . 

If I. were to attend another workshop I v:ould also like training in economics, 
in different areas. To get out of the rut in terms of teaching in one sub- 
ject area, I think something like that would tr^in me in different areas 
and with different techniques. 

The key word here is attitudes* I think that in social studies that's ^ , , 
what you're really dealing with. Since there is not that much emphasis on ^ 
civics today, per se, it seems to ,me that we should be conc;erned with attitudes 
with the rising consciousness about the various ethnic groups, etc. Here ±^ 
a perfect place to expose the youngster. , . * > 

'The situation in New York City itself is such a unique one in terms of monies. 
Our hands are all tied* " We don't know if when we walk into the school one 
day we will have a job. You constantly hear about cutbacks. You think 
more or less of survival* 



\ 
\ 

' \ 
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RESULTS OF DECEMBER 1975 QUESTIONNAIRE 
ON USE. AND DISSEMINATION OF PROJECT MATERIALS. 

» • . ' < • 

A. Participant Use .of Materials 

B. Dissemination/Training ^ ' 
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RESULTS OF DECQIBER 1975 ' \ 
QUESTIONNAIRE ON USE AND ' 
DISSEMINATION OF PROJECT 
MATERIALS (One and One- 
half 'years after the RPW) 



PARTICIPANT USE OF MATERIALS 

1. What is your "current position? 



All participants are in the same job as when attendiijg the workshop 
/ with. the following exceptions. Two tea'chers passeid away; three were , 

laid off in school cutbacks; ,one became a graduate assistant working 
\h .toward a ?h. D.; .and one is on leave of absence and serving jis a 
' teacher associate at Indiana University. 

2-. Are you currently using any of the project materials,? 

Yes: 28 teachers;. 5 administratbrs /college" professors — 82.5% 
No: 7 teachers, 17.5% 

3. Which of these materials are you using? 
- ACSP: 9 ' , 

' APB:V 8 . ^ ^ 

/ EIS: 10 

HSGP: 11 ' . • . • 

SKSS: 9 . . - 

4. In. what manner are yob usipg these materials? ; 



8% - as reference material for you, but without materials being placed in 
" * the hands of students 
. /28% As supplementary materials placed in the hands of students 
' 37% As the basis for a complete course with materials being placed in the 
hands of students /% - ' 

7% Other (spedif y) 

5. In .what social studies courses are the materials being used? 

ACS^r Used primarily in world history and anthropology courses 'at ' the eleventh 
_and„ twelfth grade levels.. Some use at college level. 

APB: Used primarily in political science or government courses at the twelfth 
\ grade level. Also ?used at all grades 8-^12 and college. 

EIS: ,«Used primarily in economics courses at the; seventh and twelfth grade 
levels vith some use at tei\th grade and college.; Also used with U.S. 
histoiy^ World" Cultures "aiid government courses. 

HSGP: Used primarily in geography courses equally ^jcross_al.l_grade.lexels 
7'-12 with^stxojig^us coliege-^undergractuate and graduate programs. 

SRSS: Used primarily in U.S. history and anthropology courses at the eleventh 
and twelf th grades along with some tise at' the college level. 

6* lu order to determine actual class use of ^e project materials, teachers 
vere asked to state; , > * • t 



a) IIow many social studies classes they taught per day 

b) Hov many class, days In their school year ' * • 

c) The nimi^er of class opportunities for their social studies Instruction 
(i.e. , axb«c) ' . ' * 

d) How m<any class hour.s in the school year (i.e. that portion of (c) they 
centered .their instruction^ on use of each of the project materials and 
with how many students. . " - 



The results are as follows for the 1974^76 academic years 



(a) 



Classes 



Year 



(b) 

Days 



;(c) 

Class Opp« 
Soc. St. 



(d). 
ACSP 
if of 



a of 



(d) 
.APB 
9 of 



P of 



Class Hrs.- students 





37 


37 


37 


11 


11 


8 - 


8 - 




Raw totals 


170,8 


62A2 


28781 


1412 


2170 


1678 


1138 




1974r 


















. 75 Mean 


4.6 


168.7 , 


'774.9 


128.4 . - 


197.3 


209.8 


142.2 




Range 


1-9 


7-200 


3-1575 


2-900 


25-900 


3-525 


30-600' 




Mode or 
















1 


mode range 5 


' 180 


900 


2-25 . 


25- 


180 


50-60 




• ? 


35 


-35 


35. 


- 11 


10 


7 


7 




1975- Raw' totals 


163.8 


5578 


- 24079 / 


1234 


1071 


1240 


857 - 


« 


76 Mean' 


4.7 


159.4 


688 


112.2 


107.1 


177.1 


122 .A' ^ 




Range 


1-9 


7-186 


42-1575 


2-470 


23-600 


50-525 


22-600 




Mode; or , 




1 














Mode Rabge- - 5 


180 


900 


2-60 


■ 20-3D 


50-100 


40-50" 





75 N 

Raw totals 

Mean 

Range 

Mode or 
■ Mode Range S^-ll 



(d) 
HSGP 
if of 

Class Hrs . 
14 
2531.5 
180.8 
1.5-900 r 



N . , 
1975- Raw^ totals 
76 Mean 
. Range 



11 
• 1622 
147.4 
2-460 
Mode or ;|p50-160 
Mode Range ' ' 



. 0 of J 
students 
. 13 

. 1176 
90.5 

25-200 

25 



11 
1053 
95,7 
19-290 
20-50 



(d) 
SRSS 
■P of ■ 
Class Hrs. 
9 



1934 

214.9 

2r551 

> 

2-15 



9 

1722 
156.5 
2-555 
20-55 



#-of 

students 
•1 



9 
976 
108.4 
24-300 

24-45 



9 

1032 
93.8 
19-300 
19-42 



1288 • 
161 
^2-374 

20-45 



(d) 
EIS 

if of 

Class Hrs. 
8 



8 

1602 

2-370 
10-40 



# of 

students 
-8 

. 971 
121.4 
24-400 

24-42 



8 

1018 
112.8 
19-450 
19-42 



'The primary conclusions that seem to emerge are: 



t^at se 



a) SRSS and APi showed. greatest use in year one although with fewer students than ACSP.' 

b) In year two, all projects showed a decline In use, e::cept EIS which increased in^ 
class hours witn APB maintaining its position of second in use. 

7 ■ . /■ ■. • 

c) The variabilixy in use of the projects is great with the range of class hours, number 
of students /and individuals who dre teaching* the materials showing change over. time. 



7. Has the teaching prbcess Implicit 'in 4:he project- materials affected your 
' . teaching of ^other subjects and topics in social studies? 

None at allh — \^ , 1- — li ^.|_>_-i2____+:-i3:.^A great deal 

1 : 2 .3 4 ,* 5 M-3.9 

Comments: * 



-^Stressing inquiry, use of simulation, and other methods found to be successful \ 
—Utilized mora group activity and individual research - 

—Learned new techniques for teaching material, new approaches, use inquiry 

method implihit in ACSP ./ . ^ 

—Use anthropology with Citizen & Law - . 

—1, Organization of lessons modeled aftei^^APB 2. helped turn thinking from 

English tcj social studies, 3# reinforced use of graphs and analysis, 4» made 
more conscious of methodology 



—Classroom management less restricted, lecture almost disappeared, student enjoy?- 
i ment level ui^, • large increase in discovery and group discussion. 
*^Not as didtactic, students" more open and better self-image* 
—Individualizing instruction , ' " 

—Difficult to separate these modes of inquiry from others that I use in demonstra- 
tions and w^o.rks hops . . • $ * . 
— 1) Students like debriefing method as'^view and .I^nse in all classes, 2) the - . 
" inquiry method used to motivate » . ^ ^ 
—More, student oriented^ more conceptual, more of dealing pne-on-one^ less authori-,- 

tariian in dealing with students " * . 

^-Supplemental, am not teaching economics course but use EIS with U*S* History 

courses or other areas. ^ • . ' 

—More use of student inquiry approach,, more emphasis on student use. <^f putside. 

and library reference materials s - / ^ 

— ^ new way of looking at old materi'51 / 
—Used materials in college social "studies and English classes, use activities too* 
•'-^Become more aware of the importance of student involvement in classroom activities 
'T-^Helped with, emphasis in areas like tlie^ones I'm teaching and helpful in adult 

classes " • * ' 

— ^Provided broadfer understanding of field, helped in preparing my students for 
^ social studies methods classes . , j . 

^^•Have used many materials presented at Morris; brainstorming, inquiry, etc* 
•r^HSGP and the workshop have beenrfurther evidence as to. the value of inquiry 
—Concepts and institutions and national economic policy bpoks have been integrated* 

'into the- curriculum 
—Testing technique haS improved . * 

r^lt, has .shown other ways'* to present old material which gets students more involved. 
—Skills involved with group dynamics and small group, firocesses .have been valuable . 

to all classes . * 

— Ent. a approach now is inquiry in nature 

— Tlir talking is 50% less. More time planning and observing* activity* Students 
gef tter marks, students with discipline problems come up and talk and work 
on JL^-sons since they know what they^re doing and what^s been expected of them. 

—Students engage in more group wprk — make, greater use of inquiry methods 

—Course affected- teaching language arts and social studies, received much mail , 
about material. " ■ ^ , . . T 

•^1) concepts and activities, e.g; use of Transact, 2) role playing to examine i 
points of view, 3). group processes', e»g? spaceship exercise to improve listening, 
persuading and decis;ton mak±ng» \ ^ • 

^Incorporation of appropriate SRSS materials w^ienever p'ossible, - 



DISSEMINATION/TRAINING 



1. Have you been invo/ved in team arranged inservice workshops and meetings? 



Yes.^ 
No : 



31 
6 



a) How xaany worlcshops and meetings? y; . i 
An average of .4.3 ^ssions peir participant i (range: 0-25; mode: 5) 

b) For^how«^'many teachers and/pr other educational personnel? 
^ ^ ^ s\ , , ; ' - : ^ j . " ^ 

An average of 132 (range: 0-700} Mode; 150) , \ " 

1 ' / , 0 

c) How many workshops are planned f or^ the future? 24 

2. How many educators have you^ as an, iiidividual-, talked to about the project 
materials beyoftd, team arranged worksfiops and meetings? 

Total of 1157 for an averagi of 31*3 per participant. Range, of 0-85. 

3. How many educators do you know are ^using the project materials in their classes 
as a direct result pf_ your efforts (th inform and train them in their use? 



Total is 125 



4i How many educators do you think are using the materials in their classes as^ 
Va direct result of your efforts to 'inform and train them in their use? * 

\. ■ ■ ■ ;r , .. ^: , * . 

^Approximately 188 . j / o * 

;{ ~r ■ ^ ./ / 

5. tlease list three key elements that you feel have been^tiecessary. for your 
; llpp lamentation and dissemination f plans. ^ ^ . " 



(78 total comments presented) 



a)^ Support and commitment of dep'^rtment , chairpersons and administration: 24 ^statement 



Purchase of the materials, money : , 11» statements 



, peejs, 



c) Support of team members, peei^s, state Departniei^t of Education^ and local /social 
Studies councils: > 14 statements ^ ' j . I , 

d) Experience'' in workshop at Morris; 6^ statements I 

c) Student support, enthusiasm, I involvement and teacher concern, rapport, and 
Involvement with students: /^statements* * , . . / ^ • 

f) Teacher likes program and works to implement it: 5^ statements / 

g) Flexibility, timing for materials purchase, time for meetings, "capable personnel 
to coordinate and direct implementation; 8 statements 

h) Miscellaneous (one statement each) ! 

(X) ^Excellent cooperation from Morris after returning to Michigan j 
(2) Quality, of materials 1 ' f ^, * 



.(3) Closely/ following -lesson -plans, ' 

-A ■ i //■ 




REPORT ON DISSEMINATION AND BIPLKIENTATION ACTIVITIES 
OF EACH RPW TEAM FOLLOWING 197A UMM WORKSHOP •/ 

■ ! ■ " •:. ; .. 

I \ Connecticut Team " . 

\ Michigan^ Team 
\ New. York T^am^ . . ' 
, North Carolina Team 
^West Virginia Team 
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REPORT ON DISSEMINATION AND. IMPLEMENTATION ACTIVITIES ^ 
/ : * - ^ OF EACH RPW TEAM FOLLOWING 197A UMM WORKSHOP ^ . 

Connecticut Team ^ - ... ^ 

* This report describes the activities of the five pdrticipants. from Norwalk, 
I Connecticut.. The five .individuals who came to the wdrkshof) 'f tom Stamford, 
/ Connecticut left two 4ays early, after taking, their checks and. transcripts 
/ .from mi:,<Sfficfe <lesk« These five individuals were not involvjed in any 

J dissemination activities. ' " . ^ 

Presented materials to teachers in Norwalk during pre-school workshrp 

"... Jl . _ ' ' 

In conjunction with the Connecticut ;fcouncil for the Social Studies directed 
a w9rkshop for 130 teachers from 35 school .systems. According to state 
, consultatit "It was the test attfended meeting and best workshop^ in social 
stiidies inmany years . )^.\^ ? - " * 

^Presented a'c^linic at the S.E. Regional Conference of the jjational Council 
for % the Social Studies. The 2^^', hour program on Saturday afternoon attracted 
40-50- par ticip;ants. . . i \ 

Michigan Team . * i ' ' ^ . ^ • * - ^ ; 

^ Publicity in Oakland Social Studies INcws and Views " - ^ . 

5 iujl presentatit)n for. 30 administrators, from Oakland County^ Schools 

5 in 1 .presentation for 45^55 teachers at the, Michigan Council for the So'ci^ 
Studies statewide- conference 'I . ^ '\ ( 

/ One day "Seminar on Selected Natiorfeil Social Studies Project Materials" for 
/ teachers in. Oakland County Schools 73 teachers attended 

' ' f ■ . •>> . X 

Team members served as adjurict'prof essors for course: EDUC 590 Special , 

Problems; Using the National Projects to Teacla Social Studies offered at 

Oakland University. Lnivei^sity paid $400.00 to team participants. for their 

presentations. ^ " , , 

New York Team 

Articles published in ATSS Bulletin, Nov-Dec 1974. "How to Spend an Interesting 
* and Worthwhile Simmier," by Davis and "Summer Workshop" by Sigelakis. • 

— • ; ■ * . ' ' ■ • ^ 

Display Booth and presentation of all projects at Association af T-eachers of 
' Social StudieS'in the City of New York Pifteenth Anriual Luncheon Conference. 

Three Board of ]Education nupported in-service courses were directed by team t 
meipbers. Titles, "New Perspectiyes in the Social Studies" and "Methods ^n.d 
Materials in the Teaching of New Perspectives in the Social Studies." . .* 

* I * • /• 

Made videotapes of team teachers using project materials ♦ Used tapes in in- ^ 
service sessions at;,Simon Rothschild, Jr. /H. S. and Abrahamr LincQln Sr.' H.S* 
for city teachers. 



Developed a social studies lah for use witl^ APB. *APB dissi^nated In workshops 
in Vermont and at S.E.\ NCSS regional meeting at Virginia, 6'eacfr,' Va. 

"* . \ / - " ' 

: Team meetings continued on monthly basii for first year aa^^ contacts with^ 

/ out 1975 NYC team are continuing to this day. . .A"; 



North Carolina Team 

Presentation of materials at State * Conference of Social Stiidie^, Charlotte;, 
" North Carolina by 9 te^ members. , 



Presentation of project materials B^t NCSS, Southeast Regional Social Studies 
, Conference at Virginia Beach, Va. 

School system support gi-ven for substitutes for team meiribe-rsi time off to 
give presentations , O ' ' * 

Invited to present at Florida State Social Studies Convention , ; - ' ' 
West Virginia Team ''^ 

Team members taught a graduate curriculum development class* and presented 
demonstrations in undergraduate social "studies methods courses at Mprri^^' 
Harvey Colleg'e. ' ' ' . 

Presented HSGP at annuaX Geographers Conference at Marshall University; at 
' inservice for Elkins^ and Mineral County school systems. 

Directed a spring retreat*- conference of the West Virginia Courfcil for the 
Social Studies for nearly 100 teachers. State Department of Education paid 
-over $1300.00 in matching furfda for this program. ^ . - ' 

Team members now serving as President, secretary and treasurer of West Virginia 
Council for Social Studies. - . ' ' ' — 



* o 
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—-^-PARTICIPANT FEEDBACK" 
1974 NATIONAL SCIENCE FOyNDATION FUNDED 

RESOURCE PERSONl^EL WORKSHOP \ 

- ' ■ / ■ 1/ 

UNIVERSITY OF MINNESOTA! MORRIS , MINNESOTA 



f 



A. Workshop Objectives 

B. Workshop' Program 

C. Self ^Assessment 

. D. Sequencing- Social Studies 
Programs ' \ 
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PARTICIPANT FEEDBACK ^- 197A NATIONAL SCIENCE FOUNDATION . FUNDED RESOURCE 

FROM FOUR EVALUATION FORMS: ' PERSONNEL WORKSHOP.- UNIVERSITY OF MINNESOTA, MORRIS, ' 

MINNESOTA" 

EVALUATION FORMS: a) Completed prior to the start of the suuimer workshop during spring 

1974 

b) Completed August 7, 1974 during workshop, N=59 

c) Completed August 15, 1974 at end of workshop, N=61- 

d) ' Completed December 1975 in conjunction with follow-up visits 

during second year of implementation and dissemination 

k\ WORKSHOP OBJECTIVES - ' 

1. How clear was your understanding' of the objectives of the workshop before 
you came to the workshop? ^ , * ^ 

not clear, at all very clear M: a= 2.9 

Mo 1. — , — i i>_AC-„l 1 c= 2.6 

M 1 2 CA 3 4 



How closely did the content and emphasis of the workshop coincide with your 
Initial expectations? 

not at all ■ Very closely 

Mo 1 ^1^-, i__C 1 1 M: c= 3.2 

Ml 2 3 C ^4 



In terms of your own interests, experiences and job responsibilities, how 
realistic and useful were the objectives of the workshop? 



a. how realistic 



not at ail exceptionally 

Mo 1 i_ACD„i 

Ml 2 3 ACD 4 , 5 



M: a= 3.7 
c= 3.8 
d= 3.9 



b. how useful 



not at all exceptionally 

Mo 1 1 1 i^m-^x 

Ml 2 3 4 CAD 5,. 



M: 



a= 4.2 
c= 4.1 
d= 4.3 



a) The workshop goals were 
not specified very clearly 



Mo 



Mo 



.1 

2 



) 1 2 3 4 

b) The climate or atmosphere 
of the workshop was poor 



0 1 2 3.4 



The workshop goals were 
specified very clearly 



-1- 
8 



9 



M: 

-1 c=&.5 



5 6 C 7 

The climate of the workshop 
was very* good. 

M: 

.1, ; — i_„X: — i ^-i c=7.5 

5 6 7 ^8 9 



c) The "wrong" people came 
to the workshop 



Mo 



The "right" people came to 
the workshop 



M; c^y.AS 



7 C 



.1_C ^1 1 

n 

8 9 



,ERIC: 



85 
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d) The overall design of the workshop 
was ineffective 

Mo 1 -1 1 1. -1 1. 

MO 1 2 3 4 5 



The overall design of the ^ 
„ workshop was quite effective 

._1 1 1 M: c-7.3 

6 7 C> 8 9 



c) The workshop did not get off 

to a good start 
Mo 1 1 1 1, 

Mo 1 2 3 4 



-1- 
5 



The workshop got off to a 
very good start 

1 i__C^__i ^. ^^7^3 

6 ' 7 C 8 9 



f 



f) During the workshop, the 
staff did not .seem to know 
what was going on 

Mo 1~A„ 1 1 1 1- 

M 0 1 2 3 4 



-1- 
5 



The staff of the workshop 
seemed to be in very good touch 
with what was going on 

.1 1 — 1 1 C__i M: c=7.6 

6 7 C 8 9 



g) As a participant in the workshop, 
I felt I had little influence or 
say about what happened 

Mo 1 .'l ■ 1 1— . — ^1 i^l- 

MO 1 2 3 4 5 



. As a participant, I felt that I 
shar.ed actively in influencing 
what went- on 

.1 1 i__C 1 1 M: c=6.2 

6 C 7 8 9 



h) The program has had no in- 
fluence on what I did this year 

jlo 1 — r— ^1 1 , — 1 1 1- 

M 0 1 2 . 3 • '4 5 

i) Staff resources were poorly 
- used in the workshop 

Mo l--^. 1 1 1 1- 1^ 

MO' 1 2 3 4 5 



-1- 
6 



The program has strongly influ- 
enced what I did this '^ear 



-1- 
C 8 



-1- 
9 



-C--1 M: c=7.7 



Staff resources were well used 
in this workshop 
.1 1^ 1 C__i 1 M: c-7.5 



7 C 8 



j) Differences of opinion were not 
handled well during the workshop 

M° 0 1 2 3 4 



-1- 
5 



6 



In the workshop differences cf 
opinion were handled quite well 
^1 — 1 C^_i M: c=7.4 

■ 7 C 8 ' 9 



k) There were no "experiential" or 
discovery- type learning procedures 
used in the^wo'-kshop 

Mo 1 1-. 1 1 1 ---1- 

M 0 i 2 3 4 5 



"Experiential" or discovery-type 
procedures were frequently used 
in the workshop '° 
1 1 i__C 1 M; c=8.5 

6 7 8 C 9 



^) Procedures used during specific 
; sessions of the work- 



^ shop seemed ineffective 
^ 0 . 1 2 3 



'1' 
4 



-1- 
5 



The procedures tused in sessions 
werd very effective ^ 




1 M; c«7-.5 



0 



ERIC 



. 86 
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B. • WORKSHOP PROGRAM 

5. How adequate was the $100. OjQ, per week subsistence? 

Not adequate More than adequate 

Mo 1 C^^i 1 1^ 1 M: c=2.1 ' 

M 1 2 c 3 4 5. 

If not adequate how much would be? M:=$150.00 

6. How necessary do you think giving graduate credit for RPW experiences is? 

Not necessary Necessary 

Mo 1-.. 1----. 1 ---1 C^-^l M: c=4.3 ' 

. M . 1 2 3 .4 C 5 

o 

7. Which of the following alternatives J>est describe your. reaction to the total 
. R.P.W. program? ' - ' 

Seldom or never Stimulating ^ 
" ^ . stimulating or and interesting 
interesting throughout 

jjo — -1-^-- — -1 — C-T^i ^1-^ :i M: h=3-2 

1 2 3 BC 4 5 ■ c=3.2 



8. What is your opinion of the. schedule and workload of the total R.P.W. ? 

too heavy too light 

. Mo 1-^— — 1— ^ 1— — -1 ^ M: b=2.1 

M 1 ^ 2 ^ 3 ; . c=1.9 

9. Hqw about the relative emphasis on curriculiun materials content and on 
methods of teaching? 

* 

too much too much 

teaching curriculum 

methods materials , / . ^ i , x 

jlo l--^^-^l 1— C5ZX-1 n (project workshops) 



^ ^ ^ 'V ^ y- - (other RPW activities 



M: c 1^ 



-2.5 



10. How valuable was the staff consultant contribution to your state team? 

no value ■ extremely valuable 

Mo 1-- -1— ; l-^^-B 1 1 ■ M; b= 3.2 

M 1 ° 2 3 BC 4 * c= 3.4 



11. How would you rate the helpfulness of the staff? 

. •■ never always . 

Mo I — ■ ' M; c=3.4 

M • 1 2 . 3 C 4 5 



12. How valuable was the Friday 5 in 1. in "training" you completed so you can teach 
at least 2 lessons from each of the 5 projects? 



Of no value 



1- 

1 



-1- 

2 



-1- 
3 



4 



extremely 
valuable" 



M: c=2.8 



13. How valuable was the Monday City -Team time in "training" you so you can 
at least 2 lessons from each of the 5 projects? 



teach 



of no value 

1 

1 2 



3 ^ 4 



extremely 
valuable 
1 



M: c=3.2 



14. I (expect) (found) (remember) the workshop to be: 

' formal • - . informal 

• Mo ■ 1 1 1 1 -1 1 1 1— ACP-l 

M 1 2 3 4 5 6 DA • 7 C 8 



M: A=6.7 

■ C=7.0 

■ ■ 0=6.6 



professional , 

Mp — 1 — r-^i — , — 1— 



M 



DC 



unprofessional 
1 l-4-:-.-l 

& 7 a ' 



M: A=1.6 
C=2.6 
D=2.1 



creative 

Mo - 1— AC— 1- 

M 1 AC 2 



D 
D 



-1- 
3 



-1- 
4 



-1- 
5 



-1- 
6 



-1- 
7 



not creative 

1 1 

8 



M: A=1.4 
C=1.5 
D=2.3 



content oriented . 

Mo 1— P—i 

M 1,2 



— \^^£, — 1 

3 AC 4 D - 5 ■ 6 



-1 1 

7 8 



1 



M: A=3.6 
C=4.9 
D=3.9 



process oriented 
Ml 2 3 



not process oriented 



-1- 
4 



-1- 
5 



-1- 
6 



-1- 
7 



-1- 
8- 



routine 
Mo 1- 
M 1 



~1' 
2 



-1- 
3 



~1' 
4 



-1- 
5 



-1- 
6 



DA 



"fast 

Mo 1— C 1— C 1— , 1- 

M"l' 2A3CD4 5 

full participation « 

jlo — D i^C.^*j^_, — ;1- 

M 1 A 2- DC 3 4 5 



-1- 
6 



6 



experimental 

-1-AGB— l-T- 1 

v7 C 8 

^ slow 
7 8 . 



M: A=2.5 
C=2.9 
D=2.4 

M: A=6.8 
C=7.4 
D=6.1 



M: 



A=2.8 
C=3.2 
D=3.2 



. ' restricted participation 

...-^1 1 1 M: A=1.9 

7 8 C=2.7 

D=2.2 



\ 

much f ree ^ime ' \ . no fre^.time 

Mo I 1 1-^^^— 1 A-^i^CC^^-i^ ~1 1 1' III A=3.7 

-Ml 2 3A4DC 5 6 7x'8 C=4.7 

\- . ■ \ . D=4.3 

"unpredictable \ predictable 

Mo- 1 1 l_C-\^i-.L-^»l M: A=4.5 

M l 2" 3 4^5^6 7 ^ . • . C=5.3 

\ D=4.8 

^ . . ' " ■ \ 

15. How would you rate your ovm morale? ^ ^ — t- 

' ■ ' ■• .' ' \''' . 

' ' very low very high \ 

Mo i. -.4 -i— 1 1— BC_Li 1 ^ \ M: B=3.8 

M 1 2 3- B 4 -c 5 \ C=4.1 

\ 

16. How would you rate the overall morale of all the participants? \ 

very low . very high ' ' 

Mo L -1 1 1— BC-_i^: 1 ^ M: Bv3.5 

M l 2 . .3 BC 4 . 5 • -C'=3,.9 

17. How would you rate your own morale for project workshops? 

very low ' , very high 

^ Mo 1—^-^-1 1^- C^^i M: C=4.3 

M 1 ■ 2 3 4 C 5- ■ 

> 

18. How would you rate the overall morale of project wcurkshop participants? 

Mo -1 1 1~^ — 1-—C — 1^ 1 . ^ M: C=3.9 

Ml 2 3 ■ C 4 5 ' * 

19. How would you rate your own morale within the city team? 

. f ' . 

very low very high 

^Mo 1 1 1- i-.-.2C^^i 1 . M; B=3.6 

M .1 2 3 B 4 C 5 . ^' ; C=4.0 

.20. Is there a feeifing of group solidarity among members of your .city team?'^ . 

* of 

nn/ ' ■• n Strong - B=2.8 

■ 1 l_BD_;;^_„C^_i_^D ^ ^ ^=3.1 

Ml 2 DB 3 C . 4 5 / , • V=2.6 

<• ■ • • . 

21. How would you rate your city team morale ? 

• O . ^ 

very low very high 

Mo 1 ^1 i^^J^^i^^r-^-^lf— ^1 " _ M; B*=3.6 

' M 1 . 2 3 B 4 5 



22» Overall,' I would say this summer institute was; 



0 



a) worst I ever - ^ best I ever 

a'^ttended attended ^ ' 

Mo 2 \ — i-.-*^ — ^1^ — ^•^I^JIC — i^JD-^^i ^ Mj B=4.4 

Ml 2 3 4 CDB 5 n . c«4.1 

^ ' • 1)=4,1 

SELF-ASSESSMENT " - ' ^ 

23/ Have your opinions of the way your bourses should be handled in 'the school' 
been influenced by your experience in the total R. P. W.? 

not at all a great deal « o ^ r 

Mo 1 i..,...i.-CD..i M: C^2.9J 

Ml 2 CD 3 4 • 5 ; ^ ^2,9 

24, Has. the teaching process implicit in the project materials affected your 
teaching of other subjects and topics in social studies? . - 

MP 1:. i_2..i. . ' " »=3.9 

Mr 2 3 D 4, 5 . • 

' ■ ■ - ^ , • • 

25, How would you describe, the growth in your understanding of .this social science 
project as a result of the project workshop? 

very little ' 'a great deal ^ ^ 

" Mo 1^^:^!-^^ 1- t — ^1^^^ — .1 . M: C«4,l 

M 1 2 * 3 4 C 5 . , 

26., Your knowledge of the rationale, objectives, learning theory, content, and 
strategies of the "New Social Studies" curricula as a result of work in this 
total workshop has b^en increased; 

very little ■ much more than anticipated 

Mo i^^C^^^i^^^^^l / ^ ^ , \ 

>I 1 ; 3 A C 5 • ' C«4,0 ' 

y o ^' . 

» ' , a 

Of • 

27, I expect to. be^ (have been): . . . , 

4 



a) as change- agent:. ^ . 

4 

not active ' : active ' 

Mo 1 1 .i^^^-i^^^^^l^^Ap^-^l A=4,3 

^ M 1 ' --2 3 4 AC 5 ^ ^ ^ C«'4,4 



b) using t&e materials: 

not at all / ^ ^extensively 

M i 2 ■ '3 4 CA 5 • - ■ » 0=4.1 - 



• c) as member of the team; 

•'dropping out • strong 

Mo 1— 1 1 1— C i-^AC^i • M: A=4.5 

M. 1 2 ■ ■ 3 4 CA 5 C«4.2 

28. The liklihood of yoiir success in carrying out; ^ *^ / 

• a) classroom implementation of the jnaterlals: . ' 

no chance . ■ ~- ioo% chance / , 

Mo 1 1 . — 1 1 ~-l 1-- r~l -1— 1--^ 1—^ 1 MV A'=8.02- 

M i 2 ' 3 ' 4' 5*6 7 D 8 AC 9 10 . . C«=8.3 

^ • .. • . ^ / ' D=7.3-' 

lb) replicated workshops in your region: / 



no chance , — 100%-^:hance- 



Mo 1 ^1 ^^v^,., — 1 ^1-^ .^i^C 1 M: A=6.9 

" 1 2 3-4 5 D 6 A . 7 C 8. 9 10 C=7.8 

- • . D=5.5 

29. React to the following ^stateraents^ taken from the liat of R.P.W. objectives. 

a) useful knowledge of anthropologyr-geography-sociology-political science-economics 

' ' . ■ . : ■ A . cn ■ high 
Mo 1 1 1 — 1 1 1 — 1--^ l-i-i^ — 1 1-- 1 M: A=5.0 

M 6' . 1 2 3 4 5 A '6 C 7 D 8 9 C=6.0 ' 

* ' . ' / . 'D=7.0 ' 

b) successful experience in teaching the above discipline . \ " • , . 

low " ' ; ^ high 
Mo \r.^ — *.l 1 1 -rl -rl ^-1' ^Li---AIL^1^«D 1 M: A=4.9 - 

" ;0 1 2 3 " 4 A 5t C 6 o 7 D 8 9 ^'^-^ 

. . . D==7.0 

- ' , : ^ .0.. 

c) skill in analyzing and evaluation of curricular materials 

M« ■' -l ' AC CD • ^^^^ 

Mo — X---r-l--—-l 1 1 M: A=5.8 

q 1 . 2 .3 5 AC' 6 D 7 8 ° "9 C=5.9. 

' ■ ' / ' . • »=6,6 

* . ' » - / Jo • 

d) skili^in selecting and adapting new curriculum to existing school structures 

„ IW . ' ' ^^^^ 

Mo 1_1_CD^^^1_^A 1 1 m: A=6.0 

O' 1 •'2 3. 4 5 6 ACD 7 8 9 C=6.2 ■ 

. ; -■ ' • • . Dn6.5 

e) ability to work in a team for implementation and dissemination- of new ideas 
low ^ ■ , high 

• Mo .1.. 1 ^1 1 .^1^.: i-ACD>^l 1 M: A=6.8 



■ % 



^ f)" confidence in explaining to others the nature, scope, and substance of 
^ ^ new curricular materials • * ^ ' 

Mo i-^ 1 1^-. 1 -1 -1 1 i-^ky— 1 1 M: A-6.5 

Mo 1- 2 3 A 5 6 CA7D 8' 9 C«6.4 

g) '^kill in comrnxmication and decision making 

..low ~ ~ 

^o 1 1—^ 1 1 1 1 1 1-ACD— 1 M: A-7.0 

M-Q 1 2 3' A 5 6C7 AD8 9 C«=6.7 

. " ■ . . D=7.2 

h) skilly in ac.ting as ^ change agent ■ . • , 

low \ An r ^^8h 
Mo 1 1— 1 1 1 r-1- It- — 1—^—1— 1 -1 M: M: A=5.8 

M 0 ■ 1 ^2. 3 A. 5A6CD7 -8 9 _ C=6.2 

i) ability to improve the pre-service training of social science . teachers 

low/ . / \^ n , . 

'Mo 1 ,^1 ^^-i-^^iji- 1— AD»„i»_C 1 1 M: A=5.2 , 

M 0 1 2 - .3 A» 5 A 6*CD 7 8.^9 C»6.0 • 

D=6.5 

j) commitment to directing inservice workshops in my district and/or region 

„ low • ■ - ' . coi^igh 

Mo 1 1 _i 1^ 1 1 1— A 3^__CD__5 ^ ^j. ^^5^^ 

Mq 1 2 3 A 5AD6 C 7 8 9 C=6.6 

. .0 . D=5.8 

k) commitment. to using the materials in my classes ' * ■ , 

- low • ' . ' A l^^eVn 

Mo 1 1 — ^^^^1 1 — 1 -I 1 — 1-^* — M: A=6.0 

0 1 /- 2 3 A ' 5 6 AD 7 C 8 • '9 ■ ^ 0=7^5 

D»:6.8 



■ 1) commiltmfent to seeking out preseirvice teacher training involvements. 

'low ' ' - • ^^B^. 

Mo i„ 1 1-^, — 1^_1„^1_4;„_1 i_-C M: A-5.6 

Mq 1-*2-6 a- 5AD6C 7 8 9 *^ C«=6.6 



D»5.9 



■jn) coranitment to developing better school^t^ollege cooperation 



Mo ]^ 1 ;i— , i,^^i^.™„l„»,„l^CB— i! ^1 Mj A»5.6 

M 0 ' .1 2 3 * A 5 A (6 DC 7 * 8 . ^ Tz'l 



n) ability to provide leadership in situations where I am ftot the formal leader 

• low / m> 
Mo I K^^i^^ 1 ^1-.^^^^!^, 1 1 I-i i^^pC— i 1-1 M: C«=6.7 

Mq 12 3 A S 6 DO 7 8 9 ' D»6.5 

o) ability "to settle conflicts within the group / 

„ low ■ ■ ■ . n r ' l^igl^ 

Mo i^^^i 1 1 ui 1 i-^ii 1-^ 1 1 M: C=6.2 

Mq 12 3 4 5 6 CD 7' . 8 9 D»6.2 

p) copiitment to professional activities, supervising student teachers and 

developing school-college cooperatipn 

. ■ ' '• . 

low' ■ high 
Mo 1^, — 1-1-.: 1 i 1 1 .1 i.._CD— 1 1 M: C=6.5 

Mo 1 " 2. 3 4 5 6C 7I\8 9 D=7.0 




q). desirable relationships- with* central office 

— low^ . ' ' n n ^^8^ ■ 

Mo 1 ^^1, — , — 1-^ -si^.: r-1 ^-1 i-Ji 1— C__i 1 M: O6.0. 

M o 1-2 3 4. 5 6 gD 7 8 9 „' D=6.2' 

* ■" * I ^ 

r) desirable relationship with iainnediate supervisor #1. , . . 
Ipw , 

Mo 1 1 1 1 1 1— 1— 1 .M: c«7.2 

0 • 1 ,2 .3 4 5.6 . 7 be- 8 9 - . ■ D=7.0 

' \ • * ' 

• s) desirable relation^ip. with students ■ * , . , ^ 

„ low " • . ' ' * ' „ ' ■ . - . ' 

Mo — Ir 1— ---^iJ — 1 i^CC— M: GrT.e . 

- " 0 1 2 3 4 ' 5 , 6 • • 7- C- ^8 D 9 ' D=8.1 

t) self image as competent educator . . _ - .\ ' 

/■•■*,■' i • • ■ . ■ — ■ - 

; low ^ • >. . . • ' 

Wo _i i i^^i^i 1 1 i__CD->i^- 1 M: ,C-7.-3 

- *i 0 1- 2- 3 4 '5 .6 7 CD 8 . 9 J^T.S 

■ - . '/.-.;•;■ 

30. The concluding two sections of this questionnaire focus on your perception of • ■ 
your ow5a teaching behavior. V5hich point best characterizes where you see " • : 
yourself in rf la t ion to the last-few courses which you have conducted.* ^ ; 

\ a) I don't specify coutse ' " ' : ^ I specify goals very* i , ^ 

goals very clearly ^ ^ clearly _ 

. low :.. . : • . ' / - • •. 

Mo * l r n -^^<'r < ^ l *^^^^^l*^^nr^*^X^*^^^^l'^'^^^^^l^'^^^^^l^ A**?*! 

/ ^'0 1' 2 3 /4 5 :6 7 AD 8 9* 



/■'\ ■ . .1 

/ b) the\«ltmate or atmosphere /of 
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d) I have trouble getting my coufseis 
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e) during ny courses^ I often feel 
1 don't know what^ going on' 
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f ) in my classroom students -have 
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classroom \^ 
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h) I rarely use "experiential" or ' 
discovery-type- learning procedures; 
'in my classroom - 
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i) I would like to change some of the 
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J) I hay^ ^-'f deling that I-^on't^know 
^ .^^ what . a' course has accomplished* ^ 
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I that tells ine what *a course h^ 
; . accomplished , , 
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- . D.^ SEQUENCIIJG SOCIAL. StlS^S .PROGRAIS"^ ' ^ 

" 3^1. A. district/school should have a Writ tea] "7-^12 social, studies program that ^plains 
* ' the, relationship between plann^^ student^ experience's (ie. courses) and desire'd 

/ student outcomes* • ^ 
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PINAL REPORT - 1975 NATIONAL SCIENCE FOUNDATION FUNDp 
RESOURCE POISONNEL WORKSHOP 
held at the Universfty of Mnnesota, Morris} Morris, Minnesota 
•Grant #PES 75-01349 
WERVIEW • - . y » 

" In Janiiary, 1975, the University of Minnesota, Morris received an 

grant f rom ,the National Science Foundation to direct a Resource. Personnel 
Vorkshop to improve social science education at the pre^-co liege levels The 
objectives of this workshop were to, through training, implement at ion ^and^,. 
dissemination of the Exploring Human Nature; Economics in Society; High* 

. School" Geography; People and Technology and Sociological Resources for the 
Social Studies Curricultnn Project,, achieve tljie following goals; 



—GENERAL- 



!• To enable participants and their colleagues at home to become more 
< ^ effective social science teachers by changing attitudes toward the 
teaching^le^ming proc^ess,. toward the nature and substance of the 
disciplines, and toward. the student* ^ 

o 

2* jo train and isupport teams of educators committed to becoming resource 
persons for the Implemei/tation and dissemination of new social science 
curricula in their school distr.icts and regions.. 
* » - . ' 

3» To develop and inclement within the framework of the National Council 
for the Social Studies Guidelines (NCSS) and objectives of the National 
Assessment of Educational Progress (NAEP). a sequenced grades 7^12 ' 
social science curriculum, with Implementation scliedule, for each team * 
district* 

SPECIFIC; Participants will gain or strengthen their; 

\ 1. Knowledge of the disciplines of Anthropology, Economics, Geography > , 
\ Psychology, and Sociology, 

\ . . 

2t Experience in teaching the materials from the five curriculum projects. 

Skill in analyzing and evaluating new curriculum materials, 

4, Knowledge of the NCSS guidelines and objectives of NAEP» 

5* Skill in selecting and adapting new curricular ideas to existing schpol 
curricula. 

6. Skill in developing and Implementing a sequenced secondary social stxidies 
program. ^ 

^ * , * 

7» Skill in establishing Implementation models for the curriculum materials. 

8. Confidence and experience In explaining to others the nature, scope, 
substance^ and potential of the pew curriculum materials as they relate 
to a sequenced secondary social science program. 

9. Skill in communication and decision making* 



10. Skill in acting as a change agent in implementing new materials* 

!!• Ability to ^iprove the preservipe training of social science teachers. 

Six teams were recruited for this two and h year program including a three- 
week summer workshop and twenty*-tw6 month team activity and follow-up period. 
A seventh team from a Title III consortium of small schools in an area north'- 
east of Morris, Minnesota also participated in the workshop and actively im- 
plemented and disseminated all of the project, materials using their own grant 
funding. * * " , . 

Each team was ideally composed of ten classroom teachers , two school adminx^- 
" tralioxs^^and one faculty member .from a local college or university. ^ -Teams were 
als^ encouraged to include one representative from the district school board 

or local communit y as ve i l as send other particip ants_at school__dls_t rlct 

expense. The actual composition of the selected teams was as follows: " <^ 



Team 

^Wichita, Kansas 

Jefferson Parish, 
Louisiana . 



Ho. of- No. of J 
Teachers Administrators 



2 
9 



No. of 

College Professors 



Howard, Prince" Georges 

? * Counties , >Iaryland 10 



Villard, Minnesota 

New York- City, New York 

Vermont (statewide) 

Alexandria and Prince 
William Counties, 

. Virginia and the Dis-^ 
trict of Columbia 



9 

13 
.8 



1 
2 

1 
1 



1 

r 



Totals 
3 

10 

13 
9 

10- 



13 
64 



7 



M 
74 



The febove listed teamsywere visited by the project directorc prior to the workshop 
as part of the selection process. These individuals then participated in a three- 
week workshop held on the .University of Minnesota, Morris ^campus in Morris, Minn. , 
from July ,27 through August 15, 1975. 

The staff for this workshop included: - 



HPW Directors 



Craig Kissock 
U of M, Morris 
Morris, Minn. 56267 

Roger Wangen 

State Dept. of Education 

St. Paul, Minn. 



XHN 



1i 



Elisabeth VanderPutten - Director s 
Manhasset Public Schools 

Manhassety New York 

» 

H« David Leake demonstration teacher 
Hanhasset Public Schools* 
Hanhassety New York 



Robert Sierer <^ director 
Alexis DuPont Schools 
Greenvllle> Delavare 



EMC 



Susan Helbum - demonstration teacher 
University of Colorado at Denver 
Denver; Colorado 



HS6P 



Bruce Tipple director 
Mlnneapplis Public Schools 
Hinneapblis^ Minnesota 

Nicholas Helburn demonstration teacher 
Ifaiversity of Colorado at Boulder 
Boulder^ Colorado 



P & 7. 



Kathleen Ihirphy ^ director 
Rosevllle Public Schbols' 
Rosevllle^ Hinnerota 

Jackie Johnson demonstration teacher 
Denver Public Schools 
Denver » Colorado 



SRSS 



Fred Rlslnger ^ director 
Indiana University 
Bloomington» Indiana i 



T,:: r^£t^'^^t^1^^ Whitf prd-^ — — IZ" ^ — 
University of North Carpllna 
* Chapel Hill, North CaroliHa 

> 

Other Consultants 
"Brian Larkln 

. National Council for the Social Studiesj 

Vashlngton, D.C. 



p9 



■ . • -4- ' ' ' , • 

Dave Whifcney * ' ^ John F. .Khanlian , _ 

* Correctional Service of Minnesota * , Institute for Political/Legal » 

. Minneapolis, Minnesota ,\ ^ Education 
^ ' ^ \» Pitman , New Jersey 

John Bare* ' ^ 

fiunah Behavior Project 

Horthfieldi Minnesota « " 

Following the workshop team implementatioh, dissemination and training activities . 
were followed by phone and letter communicjation, supported to the extent of 
$l9200,00 per £eam to cover dissanlnation and ^training costs, and visits by 
project staff to help initiate team activities and to gather feedback on the 
success of the .workshop and activities of . the teams, • • , 



COHCI^UglORy : ^ — ~ — 

Since the initiation, of this workshop program significant changes have come ^ 
about in curriculum development and dissemination funding by the National Science 
foundation because of Congressional action* We 'regret that many of these 
changes have been required* It is obvious to us, as project directors, that 
the curriculum development and dissemination efforts of the NSF have^^had a sig*- 
nlf leant positive; impact on social studies/social science instruction in the 
"Schools of this nation* We further believe that. the team concept, and use of 
»iltiple curriculinn projects built into this workshop model, have been very ef^* 
f cctive in changing teacher behavior far beyond the '^classes of our workshop 
participants* It is now two years since this" worksK6l> was concluded, but five 
of our six NSF sponsored teams are still teams - active in a wide variety of 
activities even though our support has long since ended* These teams are de^ 
veloping proposals to continue theirL^disseminatioa efforts, becoming^ponsors — 
and developers of new curriculum materials, taking over leadership of local 
regional and national social studies organizations and conferences, and be«* 
coming part of a national network of educators whp have participated ±a pa^t 
Korxris Resource Personnel Workshops and their colleagues* It has been\ex-^' 
-tremely rewarding to us as we watch these developments - many of which are 
tangible and quantifiable and many which are personal and enlivening* .The ^ 
National Science Foundation should take^ pride in the outcomes of workshops 
" such as ours and. not lose sight of the benefits to be had from teaa^ljased, . 

, national scale, teacher centered, training,** development^ and dissemination 
workshops* ^ ' 

The individual conclusions listed belov are only slightly adapted from those 
listed in our 1974 final report. The validity of the statements" has not changed, 
but the intensity of their meaning has* The information tfiat follows these con- 
clusions .will support the contentions made by them* There is no question in 
- . our- minds, tte^t this;-wotkshDp (1?75) jfas^ the best of the four we have had the 
^ grlvlifeg^ of directing* In many wa>^,- tSls^^^ had the greatjsst Im** 

-pact 4:hWugh the-4mtitlng €{^vta of thi^eams and lri4i^iduals of whicH.they . -zT 
are comprised. Many;"other conlcusious eouM^be liste^-XQir^attcm^^^ has-been^ ^ 
^ to highlight key ideas* \- . . _ - * * ^ 

' It The RPW had a 'significant Impact on the participants and throtigh. them to 
mmerous other educators s^n the United States t 

2t Participants in the workshop feel better about themselves as teachers and 
about caring for and wbrking\with their students* 



3. Participants have developed greater confidence as change agents and greatly 
' Increased their involvement in the professioh and its organizations*^^/ 

4. Participants^^developed and implemented inser^ce workshops that, were highly 
regarded by the educators present • These p^grams benefitted both our par^- 

^ticipants as presentors, and their states and regions • 

5. At least two new teachers for every participant in the workshop are now 
using the curriculum project materials in their instruction/ . 

6. Teams devc^loped in the summer of 1975 are still teams in the spring of 1977 • 

7. Participants are continuing to use thle project ma£erials\ two years after the 
SPIT and primarily as instructional materials used directly by the students, 

" \ 

&^jrhejtnquiry_process 3jrfplicit-iii~the, proj ect^materials JLs beAng„widely used x 

hy partic'ipants ia Instructional situations where the ptoject materials are 
* / not being directly used. 

9, Administrative and peer support is critical for effective, chaiige to take 
place. ' - " ' \ > / 

10. Teachers training and sharing with other teachers Is. a very powerful changd 
process. ^ . , 

11« The. federal* government does have a role in social studies curriculum and 
dissemination, a) to present opportunities for sharing arid communication 
between the different regions and circumstances in the United States, b) 
to help tackle the major qi^estions in social studies on a national scale, 

and„c3_jtCL^prjBB;are„program models and specific curriculum materials to serve ^ 

as 'alternatives for choice by the states and school districts. 

12. CiLirriculum progranf development in social studies is a critical need« 

13. The procedure we used in this KPW to generate grades 7^12 program development 
in social studies was worthwhile. 

♦ 

RECOMMENDATIONS 

Again, the statements we presented- in our final report for the 1974 Morris RPW 
remain the^most valid recoimnendation we could present at this time and they follow 
here. . - . 

- 

The ^recommendations we would m^ke are implicit and obvious in our statements of 
concltision, and we feel in the feedback from participants that is attached. 
Opportunities, for team based national scale interaction, revitalization ^nd 
^ ^dt^rgiopment of prof essional^-involy.ement among educators is sorely needed iri^^tTfi^" 
'-lJDnl^"^d'StgteB*-*^The federal g'overnment bjas. a. sig^jificant pos^iTlwi and bp^rtonity^- 
t^v-jT"^ to'Se^l SCTvifce'iii^ area^^ '^f^^.'^^^^^^^p:^^.^ - ■ , ^ 



The second, but primary need, is to develop procedures by which^ and tools with 
whichi local school districts can develop and implement K*^12 social studies 
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programs'^ based on an integration of planned student experiences with desired 
student outcomes. This would include supp^' . tin^ development and definition 
of valued student, outcomes; preparation of procedural inodels for program 
development^ that utilize the diverse resources that exist in each community; 
d^velopniejdt of curricular materials as alternatives for use by di/:tricts in 
achieving their goals; and the dissemination' of these materials to the widest 
audience possible* 

Ve are convinced that social studies and curricultim development Clncluding 
the basic concepts behind SPW^s to date) have emphasized the bits and pieces 
of educatfion. We have failed to look at social studies education from the 
perspective of the student or parent who may ask; "after twelve years of 
social studies, what should have been learned?'*^ ' ^ 

• . ■* 

It is to answer this question and help the states and districts find means 
for defining outcomes, discover materials and instruction al strateg ies, and 
IntegMte" these into rational educational programs that we feel the federal 
govemment**-an4 specifically the National Science Foundation^^-^imist take a 
strong leadership role. 
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- PAmCIPANT - FEEDBACK IXOM INDIVIDUAL INTERVIEWS ' - 

OVERVIEW — ~- 

ihirlng December 1976 and March 1977 some 13 to 16 teaching months after the ^^v^ 
vorlcshop, two staff members loade on-site visits to each team. During these ^ \^ 
^sits all team members were ^terviewed and their comiaents tape recorded/ ^ \ 
... Toe^ f ollowing is a summary* of their comments which represent all views ex** ^ y 
pressed by these individuals* Participants were asked to respond to questions 
In four topic areas. One: Give specific details of dissemination efforts, 
otwo: describe the support you received from your school district and other 
sources for the feplementation and dissemination of the project materials, three; 

^.cscribe"^he^ways~in"which the BPW has ^fected^ou-personatlyy-and f our-; present 

your beliefs about what training teachers most need and want in order to improve 
their instrhction today • ^ *' * 

Participant comments are presented in selected, but unedifed fashion in the 
order of topics lisleed above. 



-8- * 

GIVE SPECIPIC MTAILS OF MSSEMINAtlON EPyORTS. ' , 

cWe use a lot of the stuff. We Use tlie sociologidal resources and .we 
use the geography project. The biggest banefit I see in all of this is 
It hCLlps to change teaching styles' and that^s*what we need. So if we 
could push the sociological resources and geography projects, then I 
* think an econovdcs project. I think it will accomplish some of what we 
want to change in instruction methodology.. ^ ~ ^ 

Our major dissemination .scheme was a workshop on a Saturday in May. 
I came back from Morris and used some of the materials. I was anxious 
- to try this stxiff. " - ' i 



Well, within the building. We have another geography teacher in our ^ 
home town and then we had one meeting* I didn't think it was a terribly 
successful meeting^, although maybe it was only my attitude t 



ft 



There was one^ gal^f rom another scbpol system and she and iTxad quite 
a bit of fun together. She was very interested in the p^gram and I gave 
her some extra materials. She was going to contact me again an^ possibly 
'come over here and* lunch, but I never heard from her againt So that was 
sort of the end of it and I never heard what came out of the group. They 
were going to have one 'other meeting and I wasn't able to go to that and 



. I don't know whether they had th^ meeting or not. 
.beard anything. ^ - c 



That was ^the last time I 



I am hoping to get an agreement of cariy in March to set up one of our 
c6unties as a_j5ystem^ send staff in to evaluate our objectives and recom- 
TDend our materialp, We've had someone coming in and giving an objective 
analysis, that alon^ with teachers teaching teachers in the stimmer, during 
Saturdays J during the yaar and keeping them growing arid writing lessoris 
that fit in with their objectives and not producing any kind of large cur- 
riculum document. ^ " * * - ^ - 

I used P & T last year for the last half of the year, about 12 weeks, and 
I only got part way through the program. This year I plan on using it at 
least a half*-year with one group and maybe for something less than that with 
the other three groups of seventh graders. ^ ; . ' 

Well, I like the films. * I've got everything except the Morris type of things 
which I'm going to try to borrow from* one of the other teachers | the Univer- - 
sity said they would help. • ^ 

^ ' .. 

We've. been doing workshops, mostly in the county, mostly Fairfax County, 
We started I'^ say a good six or seven schools that wanted the materials after; 
we talked to them. We went around and talked with principals, made announce- 
ments at meetings-- we talked to anybody who was interested in such a program. 

We're doing workshops^ for them in January and we want the schools right now 
to talk about^ materials. When they get the materials we're going to go over 
the materials with them. * ' ' 

We've done several workshops for t;he county on workshop day where^Ken and 
I would go In and do workshops'. The first time we had about thirty people. 
People from all over the place. Basically what we've done Is made ourselves ^ 
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available to anybody in tbe county or ai^here else that^ hot within 
the county. WeW^ talked to "a lot of people. ,Jrank Taylor and Rpn 
• Savage whenever they run across anybody that wants to kuowVabout P & T 
our naiaes are given. ' * . ^ 



Tifli^«and I get together ^ we've done every workshop together ' 
estimate that we have had over '100 people. ^ 

I've spoken to regional conferences that we We had here iir the state. 
I took this>jregion and Dave FiscKer took the otKer region. I*ve written 
letters, spoken to people that Jim Lengel referred, to me to the State 
Department and set. programs^.^ 




X would say that I have disseminated to 

rny area. I took the Eastern part of the state,_^ I don't know what they're 
doing' now I must be going the whole ^state^ anything that*s referred to 
JjBet _up_„a program. \ : i . _ . 



-a^roximately 60-70 teachers in 
I stated I don't know what they'i 



-0 V 



OK in -the regional conferences, I gave talks and 41/ ^an episode or lesson 
for them for the conferfence and then afterwards I got letters .from people 
that we^e interested- and I got phone calls as to where to^get the materials, 
what I recommended to«t^se and If I recommended the program and I^ve done 
f ollow**up8 there to the point where -I have writt^ out the episodes that 
I recommend )vhow long approximately it would take, what they Should *e 
.used ^ for and \ seht that.j^ut. 

^ -V x:* 

It's been that I spent as much time as I could at the conference talking 
*-to the people and I left my name and address and |$ut it on tl>e board so 
they could get hold of me and the phone number here at school and my 
cPhone numbez; at home. They have gotten back to me, * . \ 

Vhat Vve £n£dti doing is taking the information that you gave me and 
the material^ that I*ye collected while I was out^^there. .I*ve collected 
quite a bit frbp the Mnnesota Correctional Institution in downtown Hlnne«- 
apolis. Th^ gave me quite a bit- of material. 

_ There's no problem getting materials for the night school. We have 'a 

fund from the county where we can getuall the book^^we want. 
. program. 



yeryx^ood^ 



Well, we had one or two meetings scheduled and we went to those and 

had a very good time. I gave two sessions to the Fairfax County teachers. 

X have first and second semester, so tliere are 34 in the first s^est^r v^* 
and 33 students who have signed up for the second semesteri so they wdrk 
av£ul hard - they just.mc^e right along. They Hke the books and^I ham 
used ij: last year, so ^this is the second year\^hat I We used it. , Vve i 
used it since I got back from Minnesota. - \ 

Ve have done county^wide- services, which wa^ atj,the beginning of the \ 
year, but we have also gonk'to specific schools for follow*-up» ,* ' ^ 

There's another thing, that workshop was for a lot of pepple outside 
of the county~we sent flyers all over the state, ' . 

'* ' . • * . - - '— - ^ 

Ve triied doing It just frcxi each of the areas,, you know ^ each of the 
projects that we picked up and^that dldn*t'go over m well*_ We found 




that vhen ve«8ent out £ letter to people saying_that_when.we_weut_to ^ 

Klnnesota ve picked tip all ^Inds of ^^Goodlesy^^all, kinds of neat Ideas 
and that spme of them tnay deal with certajL, areas, the people came. 1 
think ^ that vhat .ve did when we had our first workshop^ we approached it' 
the wrong way py telling the people that these^are-the workshops we"*" went 
to in Minnesota and that they were. ready for that; Then, when we^^id . ^ 
that we got a bag full of ^^goodies" they give you when you come in^and^ 
but, we had just all kinds of folks* We had even like ^ifty^slxty people 
show iip -on the day of it to see if they could get ,in.' 

I used some of the techniques | all the games that we i^sed in the workshops 
and we talked about ^ I have all of tl^ese. J bought them all, they are 
all in the library. ' . • - 

Well, we didn't buy any of ^the materi ^s, but I think that's really 
secondary. Wir had workshop? that we the group simply put on- in association 
with the. council.. But .also in tbTe school each^semestear-jwe^hav^ ,the work** 
shops a^d weWe ^een doing the flowery type things. Things that we picked 
up in lluhesota.\ . * - * * 

, outside the^ Univer^ty of Horris and a coupte cQurses in curricultmii 4 

and in both of these courses I gave presentations that were related to 

SRSS. - . • * 

Yes, last year I helped to write the curricultun for 7th, 8th and 9,th 
gtades and I headed lip some committees. Which I think brought me closc:^ 
to the people I work with* . . • - • • 

We also had dissemination at our/ social studies council meeting. Maybe 
fifteen to twenty people^ We afsp^ha'd' separate segments of the program 
presented to different workshop* Like we would do diffierent things at ^ 
different meetings. 

Margaret bought a set of bpoks, she has the economics set. I don^t know 
if Glenda bought any of the Geography, I know she didn^t buy the' whole 
program,^ but she may have bought parts of^it. 



VBAX SUPPORT has' GIVEN* FOR IMPLEMENXATION AND DISSEMWATION OF PROJECT KATERIALS? . . 

t thiak the. main problem is that we^don't have the money •'.•We ate alloHed . 
five to seven hundred dollars ^a year* '>tFrdm' that we have to Buy paper, 
materials* When you deal with , the Tiiaterial that, is offered, you're talking 
about an amount of money that we 'ju$t 4on*t have. • 7 

We haven't had any money ''tc? come out of the school.* As a matter of f^ct* 
, the* National Science Foundation has been the only source of, reimbursement 
fo1^ expenses/ ^ . ^ . - \ / ^ y 

- . I can't remember, it^s been a while, but if I remember correctly, wiisHid^ . 
take one day off. We went Friday and Saturday and.lwe actually missfed part 
of<{4he pre^convention, but got there* for the.jmlk of the convention on Sat*- . 
urday. anyway; Andj we had to ;lejave school, tdok us. about four or f ive-hoUrs ' 
driving. We made special plans to 3felmburse the school for the time that . * 
we took and we were also reimbursed for travel expenses, t ^ - ^ 

We don^t necfessarily have to be repaid for everything because ^we've gained. 

a lot personally.- * ^^r^ * 

They ordered all the books fox>me and now more books and- they're very easy 
to- ^et damagc^d and they're very rouj^jh on books her^ and so I had to replace"^ 
quite ^ number of .them, no trouble getting new books.. In fact, when it ^as 
' thought that p^pet was goings to get short or money was going" to jget short, ^ 
^ they'orderld a few boxes of newsprint so that I would have a *supply to last'^* 
fir a while. - ^\ - ^ ' * • " . 

' ■ > \ # .• • ' ^ . 

That.^little book^*< th^ one that you put out with EIS called '^Methods" - I 
got about* twenty copies out of It so people In the department could have a 
copy. So.,_th^dan go^sM^thrcfugh it. That^ a good book. ^ _ ^ 

Our principa^L who was here last year was in favor of it. We have a new 
superintendent this year who's right here in the bhilding all" the time and I 
gather so far, this is the*t>pe of way fie would ^ like to see more activjCties 
beings done. I see no problems with the admlnlstrationt*^ 

^ Wey^have'a compulsory program in Virginia and some teachers are using the P & T 
^ .for their program. There's been very f^w problems with it fot the people 
* have been doing It. They enjoy it. It seems like everybody we have talked 
to are doing different types of things. Even when we do a workshop for, people 
that are really Interested in buying some materials 'or Already have the materials 
they add some ideas of their own that they talk about, quality - that type of^^ 
thing. , . ^ ■ 

They've allowed me free time. Of course in my contract I have five professional 
" days and' three personal days that you're paid £or. * 

This dissemination would be considered a professional day<r This is allj)aid 
for by the school^ distrlpt. This resource agent program had to be approved ^ « 
by the schools. and they aceepted that, too. But the substitute has to be * * 
"paid by the State Department^ of Education. _ ^ . • ' 

No, I haven't Had any trouble. I would say yes, I probably get more than I 
thought I would get from the school districts. ^ ^ ^ \ 



It*8 a good department «*^too there^s a Ibt of contact between tlie members 
o of /ihe department so ve knov what other'people are doing and there^s a lot 
-.;,oj^ :vor4^ done that vay« ^ " • * • 

la fscty one year ve took the' whole department down one day«^ It nay^have 
* been a day ve dldn^t have school but ^qst of that jmoney vas covered out of 
"the biidge^ of the high school* - " ' 

Ve*Ve had the geography project ^ver since I'came* I had' used It In DtC* 
and .1' bugged Thonqpspn'iUito buying It. We had most of the^stuff before* last" 
iumner vhen ve knev^v^ere coming and so thc^money Is generally there* In 
ff'ct, ve replaced /spiDe things. There's not;,'^really much o^ a problem..^ .x 
Wer.*have'cbntrol pretty much ovct our budget, itnd'vhat ve request • ,Th^ m^ 
cut It, but ve can request- pretty much vhai ve vant^ . * 

yT!iey're*oii';pur approved, list, the soclolqglcal resources- and geography 
mater lalsT^lind the economics materials . are on' our approved list, which means 
that thct]P"c#n be purchased^ You i^ee, the other thing Is Bob Hlghsmlth lias 
ctt9ducted.^k, couple of econondcs'^ Workshops here In the country* There's one 

'golng^on'nov* *Once the material gets pn the list, there's no problem* • 

I'll sure ve vould Have support lf\ye;needed the^* materials; 

' A. -v \ - • ■ ' • \ » 



WATS. IN WHICH THE BPW HAS AFFECTED YOU PERSONALLY 

I think some of > the handouts were very good> some of the informal kinds of 
things Very 'helpful* . ' . - 

r lilced- the vibration of the people x)ut' there and I liked the tone of what 
wen t cm 

I felt iyself to be a competent educator when I went out there. I felt my- 
self to be more competent when I came back« 

felt very comfortably with it basically. There was, no ^ok, I^m net much 
of a .book\ teacher anyway^. „ t 



The'exjperit^nce at Morris for me socially was more important toan it was 
' professionally. 

Tcs. I think T'mTmuch more ware of it. It's very stimulating, i;^ see wfiat ^^ftr 
other teachers are doing. I'm a different teacher because of the^wojck^^ 

Hhit.I'm 4ping right now, everyday I'm getting some kind of reinforcement. 
Or you get kicked one Vay or the other. But somebody cares.^ If they kick^ 
me- that's a'form of negative reinforcement. ^ - ^~ 

If I. could know that what, I was doing -was Effecting the students I would be a , . 
^ lot more enthused about doing it. I have done things that years later a 
' student, comes back^^and told me how much^it had. an affect on him and I dldn*t* 
know it! . And that gives me a sense of direction.*. \But enough ^people don't, get 
that, so I guess I'm saying that they need some, kind of feedback about how , 
well they are doing really affects people, ' . 

1 guess J learned more, I've sort >f' always bqen this way. But I learned , 
inore,\how imicfa more detail is - needed in order to write a perceptive proposal, ^ 
and 1» consider Morris' team i:o be highly perceptive. ^ . 
- ■ ' " ^'^ ' \ ' ^ / \ ^ 

The .value of having people from Louisiana, Colorado and developing telatidh- 
ships with other people, I think is a strong building block, of our profession. 

It ^ave me the ojjportunity tp a few workshops. Which I rdally enjoyed doing, 
tt helped build my confidence ujf. We did the types of things that brought , out: 
confidence. 'There was group involvement, everybody waa involved i-- something, 
^ yoji h^d everybody adding to what was being said, Nobody cotiljd just sit there and 

' listen, It: was. almdst an^ in^£ssibillty then, which is^ essential when ydu'x?e 

\^Selng trainedHo .dp workshopluV • - . 

' " i ' ' \ * ( J ^ ' - ' - * 

By goi^g tlu:<?ugh the workshop .and doing it, I think thi6 helped. a. lot. In 
this. way I do^ld . foresee some of the problems and I 'have been able to do it 
''a lot better,. • . / . - * 

In my class I can's^e learning talking place in, places where. I'm sure in the 
past I wasxi^'t abl^.tdf recognize it, because of different things that happened 
in' .the wav,<t)f Indfyidual response. .: . ' ^ 

I.ttdnKit i8^g<^od that the acttial program. was taught to me and^ then I could 
Btpp/BXid se^^^^wne^p^^ -qucst-ions^that-i^ad^Wd^l^^ 
— «4^j[earnSg taking place in some of .my students and I probably would not have ^ 
^ r^ognized^l'eaming taking place before and prbbab,ly still wouldn't ;Lf I hadnlt 
'iiad the progrma^/ , . . ' \ - y ' ' ; 



There are some things that really made an lnrpression on me. I can't quite 
explain it. But I think I can say that I think that I understand the things 
Vm doing much better now than I did before. 

I^ve been to scHool every sxxmmer since 1964 and of all- the on^s that I ever 
vent to, . the best 6ne is the University of Minnesota. I mean I learned more, 
it was more meaningful to me than the rest of them that I'd'' ever been to. 
Tilings came together there whiqh alf those other ten years I got this much 
out, but for some reason, Minnesota jiist brought it all together §nd it was 
a 'great help. \ o 

I would never have attempted some of the things I've done, .and it is a great 
confidence buildi^r for myself. I would say it was a direct result of the 
Minnesota workshop. 

" * > 

I think more than anything it was an eye-opener for me because of a lot of 
things that were going on in educ'ation. In a classroom you' tend to bury your 
head because you're engrossed in your work. 

In a small group if it's too small, sometimes it lacks the luster that you 
want," or creativity. If it's too large, it becom«»s too unwieldy and people 
become lost. in it and they lose that contact. We had approximately seventy 
and eighty people theret Ue were broken do^^into a niimber of smaller units,. 

. our individual teams were anywh^jre from ten to twenty people. And, I think that 
you had % combination of the creative talents of a lot of very talented people 
as veil as the attention that -you need with a smaller .group to really draw 

^ those kind of things oujf. I would ^have to say that I'm very impressed with ' 
that kind of structure. ^ ^ 

Start* looking at Minnesota, The thing I enjoyed ^bout that was the Interaction 
of the people first of all, and I learned so much as far as I was concerned 
Just from sitting down and not talking about ctnrriculum or materials, but how 
do you work your class and I'Ve used a lot of things like the thing you did 
with us, drawing th^ picture, ''describing yourself. 

I gained a better petspective^of how to deal^more specifically with teachers. 
I learned more in the workshop about how teachers function and change. And 
how. to deal with them, from a broader point of view. 

Well, I'nyipset because' they "Son' t have any more workshops. I tried to get 
inyolved in an Indian studies workshop, and I'm afraid that fell through. 

Well, I learned a lot about people Irom different areas, things they were doing 
and that kind of thing. I found that they had the same types of problems that 
we had, and I thought thatwLincoln High was the only one. So I guess it kind of 
related that vay. 

It -helped formulate a^model of social studies and I think this is prqbably 
the best thing it helped me develop a process along with skills, 

The mere fact that I worked with people at Morris and now I see them socially, 

I think that it*8 paid off in that res pect. 

.... 1% " " 

. ^ , " . \ , 

t think any tiime you come in contact with people in your life you are going 

to change your attitude. Whether it's three weeks or one day, you can reassess 

things constantly.' 1 think the experience was beneficial and, it gave m6 a more 

comprehensive attitude or knowledge about the progi;am. 
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It gave me an opportunity to contact different people and to know different 
people. 

One of. the things that I thought the program di4 for me is that it allowed me 
to become very familiar with ten people. And these ten people have helped Tie 
tremendously'' for implementing aAd getting things approved./ 




YOUR BELIEFS ABOUT WHAT TRAINING TEACHERS MOST NEED AND WANT IN ORDER TO 

IMPROVE THEIR INSTRUCTION TODAY* , > . 

I think that it . strengthened the feeling that I ha'd, you know, as an educa*- 
tor. TJiere are people who really care about education and are not Just in 
it for money and not Just 8:00 to 2:30 people, and that there are more indivi- 
duals who definitely have a feeling, for the kiHs and that they want to try as 
aany different ways as ppssible. The workshop "did that, It really helped me- 
a lot. I felt kind of bad hearing that funds were being cut off and things 
weren't going becaus^^^I see a lot, and' that it opened my eyes to a lot of 
other needs, and a lot of other areas that -I think we need to work on. 

' - " ♦ ft ^ ' ~ 

Well I don't knqw if it's the teachers fault or if it's the individual school a 
system. But I know teachers who need social studies assist^ce, 

' ' ■ . *^ . _ 

I think it's in' the human ^rea. There would be better teachers if they were 
at peace and felt good about themselves and their lives. And many teachers 
are not providing positive models, because they're in some respect frustrated' 
,ln their personal life. And another thing is that I think after teaching 
for five or six years and not having a change of assignment or not having 
' something new happen to them,^they start f eeling an alienation, a negativism 
' .about their profession, their job. Many of these people are very well organized, 
well educ]^ted, they need sometdmes. just to get.awa]^ from it. ^ 

For a'good teacher to do a good Job today^regulres a lot^japre emotional energy 

and a lot more motivation. A, lot of pur good teachers, we are asking so imich' 

. of them that they are getting burnt, out. And I'm trying^ to find ways, and ' 
your workshop^ is an Sample of rewarding people. We are OK' as far as materials 
bui I think we n^ed more reward. type of experiences, more professional , kinds 
of things. And teachers need more space* 1 

' ■ ' . ' ; " ' 

I think more than anything In using People & Technology with the t^acher^., 
they need tine to work out "some of the curriculums for themselves. I think 
they need the. confidence that comes from" experience, I think some people have 
bad a great deal more background* ill certain areas and that m^es it easier ' * ^ 
fot them to step into certain kinds of things, li^^think a curricula like 
PeopH i Technology, is a gref^t curriculum. Simply not pnly what it does for 
' the kids, tut what It does for \he teachers, and it. provides them w^th a lot :^ 
* of opportunities tb really try something -new to expefimerit with. 

, ; . ' ' . ' . \ . .. 

I. would avoid textbook study. Not that I think that *s . necessarily wi^ong for 
dame groups, I. think some groups cap handle that and do very^well with it. 
The problem is that y'ou're getting to depend .on the textbooks* and you could ^ 
be getting yourself into a hole* 

I think it bedomes a crutch, and I think along with that it becomes a crutch 
for children as' well because anything that 's -written dowii miist be- true and 
it takes tis a long time to be exposed to the books, to come to the understanding.,. 
\^ that, every thing that ^s written is not necessarily true. And that's a tough ^ 
\ thing for children to get through. It^s ve^ry difficult for sbme adults* ^ 
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I think teachers really get into their own ways of doing things, 
that^s the way it's been for years, for certain individuals, and 
it's more of a reawakening I think rather than anything else* 

That's why it is so hard to get it across to other teachers Chat 
we went out there and had a valuable experience and wasn't just fun, 
or it wasn't just work but it was a combinationc I think we came 
back better because pf that experience • * But unless you have 
experienced it, it is as hard as it can be to communicate the needs*, v 

The main thing that teachers need is\opportunities to meet with 
other folks in the country in workshcm sessions that have a lot 
"o^ dif-ferent— things-^oln^-on^Ln-eurriw 
Stimulation both professionally and personally. 

Many of them they just need to understand more about what's 

available now as far as materials are concerned, 

• " " - ' . - » 1 , 

r • • 

What's being that in this class, what's being taught in that class* 
Teachers don't know what's going on in other classes. This is true* 
I'd like to seje something that would- draw out, what is>*availab],e/ 
in these .other courses, I^at can I expect, students to have 
iAien they /tome in? , • 

AWe'put dowi^ on paper that this is what we're going to be doings 
but it doesn't get over. It doesn't come through. At the same 
time of what value' Is it if I don't like the way you, teach itt the 
*first place, I'm not going-to look do>m on it anyway,' As a„ \ ^ 
result, I don't give much' value to ±t*' So I believ€f something 
along that line', . : \. \, 

^j. " ' 

I don't know about teaching in general but I would classify 
myself as being an average teacher and I*wouU need things like' 
any^ blAer teacher would fteeji< I think a lot of teachers need 
classes, couifs)^s or workshops, how to create and how to make up 
their own^materl^ls, ^'-^ . , . , • 

I think I'd. like- to see something set up so that during the year - 
When- you run Into" some sort of a*'little snag that. you have someon^^ ^ 
"^jivailable to give you a helping hand or at iVsast someone available to 
talk to a little bit. . . ^ 

Maybe, a short .planning time, where everybody cou^d get together to 
talk oyer whajt they've done, how' they did' it, was successful 

to them, » ^ ' 



I would like to have it done on the spuir"^ of the mon^ent, which of 
course you can't do, you just' have to keep your problems, kcfep 
your Tecords, answer the questions, find out VTbat things you^can do. 
That would' be good if we could gctt together during the year to 
. find- out :how we are all doing in the program. 



L 
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It*8 got t;o be something that they're going to be able to use , or ad 

It* 8 good we at least have it now or have some Idea of what's 
available and, is available aroimd the state. I think that this is 
good • If I had something I could do^ I think I: would rather go 
' into the resource agent of some kind of dissetnin'atioh 
permanently and get out of the teaching practice completely.^ ^ 

Well, I think as much as possible getting people involved and 
naybe use longer term things rather than a two hour workshop get 
some "of these other teachers into a' week-long session or even 
. two day s if possible, /t^ think onceiyou find people getting' 
exposure practicing usin||~tH^'niat^ it. \Tell 

them how they can us^ them. 

They need sometkind of pat on the back. They need some nev 
aatferials to turn them on and they don't need that many mor^ skills. 
They need something to make them feel like it's all yorth while. 
-You can't leave"~teaching and come back, the jobs justraren't ardund-. 

An enthusiastic teacher is going to pass that enthusiasm, on. 

I^ think the problem is th^t I want tp change^ teaching styles. 
I think that one of the things that matiy of $he projects do 
change the/styles. And. that's What we need. Even the, .back to' 
basics bi^ doesn't bother me. I don't think there ' soever >een a 
right one^. I think the problem is l^ids just aren't Interested 
^^zltt-thc yays teachers teach. V ' " 

■■■ ■/*. ■■ ' ' ■ 

What I^^thir>k they nieed and" what they want aren't the same. I ^ 
think^ that teachers are able/to 'pick>up teaching techniques 
fairly easily and I think that's what they. think are the key 
to understanding that they already have. ^ 

• , . j^*" 

Knowli^dge doesn't sell anybody, but^faaowledge presented effectively 
does sell. ' * • _ , . 

I think^ wef need more help with concepts because we've been away* 
from school fdr a while and we"'6^ven't kept it up ourselvesv 



I guess help with discipline, but that's an individual thing. 
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^RESULTS OF DECEMBER 1976 QUESTIONNMRE 
ON USE AND DISSEMINATION OF l^ROJECT MATERIALS 
(ONE AND ONE-BAUP YEARS AFTER THE RFW) 




PARTICIPANT USE (JP MATERIALS 

• What is your current position? 

Of the 31 people answering this questionnaire » 25 are teachers , three 
administrators ^ two college professors and one Is unemployed « The 
majority hold the. same position vhlch they held \4ille participants 
in the workshop. Ten of the original participants-are no-longer teach- 
ing with ^a majority of these accounted for tlurough layoffs in the New 
York City system. - 

. Are you currently using any of the project materials? 

„Xc»-:_-JL6_teachers,_5_adtalnlsjtratQrs/jcollege_prol^ 68% _ 

So :. 10 teachers — 32X ' • ' 

■ f-i" ' ' - 

ch^ol these materials ' are you using? . - e. 

EHN: 4 , ' 

EIS; 6 . ' :5 ' 
HSGP; li 
P&T: 9 
Sites;* IP 

In what in£uaner are you using these materials? 

^,6^ ^ As reference, material for you^ but without materials being placed 

in the hands of students ^ 
487 As supplementary materials placeoMn the hands o( students 
'23Z ^ As \t;he basis, for a cbnqplete couVse ^^h materials being placed lii 

the\ hands of stMents ^ •\ v 

13Z - Other 



In what social studies course are the materials bexpg used? 




EBN: * Used primarily in psychology courses at theteleventh and twctlfth 
grade levels^ . ' , . ' 



EIS: Used primarily^ JLnHaconomlcS| go.vemment and history courses at the 
' eleventh and twelfth gr^de levels; . \ 



y 



HSGP; Used primarily In history i^^rea studies and geography courses ^at the 
ninth and tenth grade levels. , ' 

P&T: Used primarily in social studies and career education courses at 
" the fifth. through seventh grades* 1 . * 

SRSS; Used primarily in sociology and social problems . courses at tlie 
eleventh and twelfth, grade levels. \ 



lie 
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6* Hds the (Reaching process Inpllclt'^ln the project jnaterlals affected 
your teaching of other subjects and topics in social studies? 

Hot at all i-~22 t^l2L j — afiZ.^i — 32Z ^^ZZ — j a great deal 

Aetail ways in which this has loanifested itself: 

'.^ ^ ' 

a) I find that t can introduce and inject many nev ideas and topics into 
the course and make it more interesting and relevant • Many of the new 
ideas are stimulated by the project materials themselves and many are 
from simulations and workshop projects ^ 

b) The teaching process has been used in the classroom ^ brainstorming 
eraser games, etc. Has. also used it in teaching training and curriculum 
guide activities, ' 

c) Developing specific^ cuTtWaT"concepts for inclusion in world history 
and cultures class.. Inquiry method often duplicated with other units* 

d) I*ve tried to, use more hands on type of activities than previously* 
' e) After working with the "inquiry approach'% I feel comfortable using 

it in my classroom with all subjects material. * 
f) Adapting the method to other material. Using soi^e techniques from HSGP 
• g) I asp-more-aware of- and cconiitted to teaching the -inquiry process i#ith - 
my students. • s . ' 

h) I have become more aware of • motivational material^-and devices. 
1) I have moved towards more 'hands on liype of activiti'es. •/ . 

" ^ ' \ — ' ^ \ ^ : . , ^ 

7. In order to determine actual class use of the project materials teachers 

were asked to state: 
" • • ' . ' ' - " - 

a) How many sociaj studies they taught per day 

b) How many class days in their school year * ' . 

c) ^The number pf- class opportui^ities for their social studies instruction 

Cifei, a X b » c) . " , 

^) How many class hours in the sehpol year (i.e., what portion of (c) they ' 
centered their instruction on use. of each of the. project" materials 
and with how many students t . " , 

. the resjults are as follows for the 1975-1977 academic: years: 



(a). (b) ^ (c) 
Classes Days Class 0pp. 
Year Statistic Per Day Per Yr. Soc. St. 

. ' N 25 25' 25 ' 

Raw Tortals 106 4505 18,300 

1975'- Mean . A. 24 180.2 732 

76 " Range 1-6 175-190 120-1086 
Hode or 

] Mode Range 5 180 900-950.. 



£HN (d) EIS (d) HSGP (d) P&T (d) " " 

No.* of No. of ■ No. of ■ No.- of No. of No., of No. of Ho.^of- 
Class Hrs.' Students Class Hrs. Students Class Hrs. Students Class Hrs. Students 



3 

132 
44 
2-120 



3 

135 
45 
35«58 



3 . 
231 
77 
1-200 



3 

o232, 
77.3 - 
5^-100 



9 

1089 
121 
40-362 



20-40 



9 

595 
66 
25-150 

25-35 



5 

v699 
140 
2-362 

100 




50-60 



N 



-22- 



-22- 



-22- 



Raw Totals 90 3574 
1976^ Mean 4.1 162.5 

77 



Range 
Mode or 



14104 
641.1 

1-5 60-190 , 120-950 



Mode Range.. 



180 ■ 900-925 



190 
190 



190 



60 
60 



60 



230 
115 
30-50 



208 
104 
90-118 



643 
92, 
3-270 



553 404 170 

79- 202 85 

25-120 134-270 50-12D 

ioof — — — 



' ' SRSS (d) ' • 

No. of \ No. of 

Year Statistics Class Hrs. Students 

• N . < . 9 ' 9 ' 

Raw Totals 1055 '736 

1975- Mean ' . 117 82'^ 

76 Range ' 10-360 -.22-180 
Mode or 

. Mode Range 10 23 



Raw Totals 
Mean 
Ra^e' 
Mode or. 
Mode Range 



86 
141- 
10-450 

10' 



118 



.6 
-505^ 

16-126 . 



The prlnmryxvLnplusloiis that* seem to emerge are: 

a) HS(a?"axtd SRSS had the greisttest'usQ and DSdst consistent: over the- 
hfo academic year period followed .closeljt by P&T 

b) All projects^ showed wide variability in the numbers of class \_ 
-a UouW andoitudtntj fieing. taught with change over time. 
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B. DISSEMINATiOH/TRAINING 



!• Please list three key elements tlUt-y^ feel have belkn necessary for 
iaq>lementatlon of your plans (57 tosmients presented) \ • ^ 

a) Purchase of the materials; money: 18 statements. 

l>) Suppo^^t of, teast members 9 peers. State Department of Education, local 
^^o^tial\ studies coun&ils and ^opportunities for yorkshops: 14 statements 

c) Interes^ and openness of teachers' to s^teriais and change: J3 statements 

d) Support ^d. commitment department chairpersons, and administration: / 
' 8^ statjeneritk. ^ * ' - • > ^ 

e) Time:' ' 6^ statements \ , 



0. 
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XEPORT OK ]>ISSEHIKATXON,.AND IMPLpiENimON/ 

AcnyrciEs pF each team FoiiowiNG/ ' 

• 1975 TSOl WORKSHOP. 




Team 
iana 'Tedft 
land Team 
Tork Teaa ' . 

t Teamj .. - 

irixg^ia/Va8|ilngton DtC Tea^ 




7^.^ 



^» . K . V-. , . . ■ 

. / DISSEMINmon ion) IMPLEMEm^ X . 

, •/ / ^ rOUXWING THE 1975 TOM WORKSHOP . ^ \; \ 



Kansas Team i » ' " • Y ' - . ■ ' . ' 

/Directed a three-day' workshop on People M»d Techaology'for ten jte*cBer8,.ln • \, ■' 
the Wichita area. ' * — * 




^Louisiana • • ' ^ ^ ^ ^ - ^ 

Directed a Jefferson Parish Social Studies Council Professional Day pf 
Growth with over 200 teachers In attendance* Teatt-«fnbers do&onstrated 
all flvffc curriculim projects. This was the flirst meeting ever held by - 
the Jefferson Parish Social Studles^ Council* ^ . . ^ . • * . 

' ^ J, * 

Team meabers were Very active 'in presenting the national CIgWiI for the^ 
Social Studies ReRlS^OTneetlng held InTlew Orleans and again demonstratad , 

• * all five curriculum projects as \f€ll,M9 played a- significant role in t^e - , 
. pljumlng and operation of the total meeting'* " ' 

■ LI- ' / ' ' ' 'i / ' 
n xeaat^f^ers pr^ented'ln«-servl^^ for teachers requesting the ' 
aervl^e within thfe Parish School system^ this was a .follow^p to- the . 
' * ^Partsh Social Stlidies Counca • " 

Directed a ond^day in-service program^for 74 teachers from thtoughout the 
state* • Each participant rec^ved in-depth instruction in each of the f ive^ 
curriculum pro;) ect^*' ■ • . 

Team held regular meetings ^throughout the 1975^76 schoor year jpad supported 

other 'sJextensfve Jjiylepcntation of the currlculwa materials in their * v 
^^^^cla/srooms* / * ' . . ' 

Heir YorV City ^ / . / tr . -1' . ^ 

Prepare! a /booklet^ advertising the services of the SPW^team and distributed - 

* It JO schools and department chairmen throughout thte city of New Torkt \ 

Team^held monthly planning meetiiigs^and.dlrect€5d a> number ol workshops to- 

clud;lng: ' - . . . 

A demonstration lesson at JUigust Mar tin. tULgh School; total •team/pr^stota- 
tlon at the New York City ATSSsConference; present^ .an in^servlte aession 
far 100 social sturfie$ cha^ersons from throughout the city; presented . 
in conjunction with the' Vermont team a inresentation at the Ntortheasf 
legionai Meettog of. the Hat;i^nai Counclf for the Social Studies an^' a 
presentation for 41 educators to conjunction wil:h Medgai^.Evers College 
Brooklyn**' . ♦ / ^ . - . ^ / 

' *\ -'^ - V * - 4 / 

Team mtttbers have made lextensive use of currifulia matertols ^and nave con^ 
ttoiied on to 1977 as ai^ active team prepartog curriculum proposals doing 



currlculuB revision vithis the city and auiny other professional activities. 
Given the financial criiis that hit York during the tiae thiS|^eas was 

^ ^ . - i-^ 122 *- T ■ ' 



•ctiye; their efforts mx&t bjt highly respected. 



Vexjwiit ^ ' 

'•>>■''>>". 
^ Team members maSe the'*most extensive Use of the^ People and Technology 
.*nd Exploring Hum^n Natureo-curriculvm projects of any of the RPW /teams. 

" Each team member did a demonstration, lesson in methods ' classes at th'e 

University of Vermont. Three -team members presented- tlemofistration lessons 
in methods clas&es at Lindon State Teachers Colleae. 

Team member? ^resinted five regional meetings i^^Vermout for secondary 
school principals demoifstrating the curriculum projects and advertising 
service^. tlxe team had. to offer. 

The team did a workshop In conjunction with, the 1974 NSF EPW team from 
Hew Hampshire. . ^ This workshop was for teachers in hoth Vermont and New 
Hampshire. Team members presented a session at the National Council for 
• the^cial Studies^Northeast Conference in conjunction with the llew York 
^- City team. : > 



, numerous in^-schobl demonsttations were presented at the request of teachers 
In^ the Various high schools of Vermont. 



Irirginia/Wishlngton D.^< team . ^ , 

Presented sesstoxis at the 11th annual conference for teachers of history 
and the social sciences, in Roanoke> Virginia in which the curriculum 
projects were demonstrated. ^ . 

Presented a demonstration of. the People and Technology at their state^de 
' jBCCting; ^ ■ . ^ * - 

Presented a session on People and' Technology fe^ythe State Department of 
Educatiqn in Virginia^ Department Elementary Education. 



District of Columbia members of the team were very active in the develop- 
m«it of a local Council for the Social Studies organization. Presented 
dedkonstritjLon lessons it tl^e Virginia, Council f^r the Social Studies 
Conferences^ . " . 

Conpleted a wide.- variety of in-school demonstration lessons for teachers 
who requested t^am^service. 



> * 1 



-PARTlCIRANT-FEEDBAaU 



ntOM FOUR EVALDAilON POBMS: 



1975-ltetionallScienceJE(iu»dAtionJE-«nded__ 
Kesouxce Persoimel Workshop_:^_lInimriy=£X- 
offUinnesota, Kbrrls, Hlnnesbta 



EVALDAIION FOBMS: a) Completed dnring spring of 1975. N-47 

b) Completed August 4, 1975 - during workshop j N«6l 
' c) Completed August 14, 1975 at end of workshop. N-69 
d) Completed December 1976 In. conjunction with follow-up 

visits during second year of implementation and dissemination*. 
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A. WRKSHOP OBJECTIVES 

1. How clear was your understanding of the objectives of the workshop before 
you ■ camie to the workshop? - ■ 



not clear at all 



Ho 



-1- 
2 



AC 
-It 



-very clear 



-1- 
4 



a: a-3.0 
c-2.71 



1, 2 C3A ^ , 

2, How closely did the cififritent and emphasis of the workshop coincide with your 
Initial ..expectations? ' , 



not at all 



very closely 



Ho. 



n; c-3.22 



1/ 



-1- 
2 



-(~T"-T>lT-p- 

3 C 



3,' In terms of your own interests, experiences and job responsibilities, how 
■realistic and useful were' the objectives of the workshop?,. 



.a« how realistic > 

^-not at all 



b.- how useftil 




l5o 



not at all 

-1- 

2: 



ca^^tionally 

-15 — ■ ■ '1 
CA 3 B ^ 



n: a-3.75 
c-3,12 
:.d<.4.63 

nx a-2.9.9 
V c-2.94 
d-3.8 



4. a) The workshop goals were 

not specified very clearly. 



^1- 



-1- 
4 



1/2 3 

r- b) The' climate or atmosphere 
of the' workshop was poor 



Ho 



1" 



1 



0 1 2 I 

c> The "wrong" people came 
.. to the workshop 



4 ^.5 



Mo 



M 0 



1-e- 



-1- 
1 



-1- 
2 



-1- 
4 



The Workshop goals were 
, -.specif led;' very clearly 
C C 



6 P 7 



8 



-1- 
ft 



.m; c"6.47 



The climate .of' the workshop 
vas very goodt 



-It 
6 



-1— r-^1^ 

7' 8 C 



C 

rl- 



n: 'c"8.03 



The "right" people came to 
the workshop 

C . »l c"7«57 

,1 1 1-,™! 

6 7^8 9 



d)-The-overall-.de&ign -of -the-workshop- 



-was-lfieffectlve- 



Mo 



1 — 



-1- 
1 



2V\ 3- 



e) The workshop did not get off 
to a good^v;Start 



Mo 



M J ' 2 3 



-The-pveral-3r^e3lgn-of the 

-workshop-was-qulM-ef f ectiY,e- 

— ^1 — ^1^, — 

6 7 C 8 9- 

The workshop got off to a 
^very good start 

6 7 C 8 9 



--•-l m:C«7,92 



£) During the workshop, the 
staff did not seem to loiow 



Ho 
M 



^ 1 2 3 4 



g) As a participant in the workshop, 
I felt I had little, influence or 
say about what happened 



116 
M 



-1- 
1 



-1- 
2 



-1- 
3 



-1- 
4 



h) The program has had no in- 
fluence on what I did this year 



JJo 1^ 



4 



— 1, 
5 



The staff of' the workshop 
seemed :to be in very good touch 
with' what was going on.c 

,^ ..y 2 T'*'"''*"' l ^T'^~r>» — ly*~r^f "l m5C*7»92 
.. 6 7 C, 8 9 ^ ■ 



As a participant*! I felt that I 
shared actively in influencing 
what went on " . 

C C 



^l^^^l m:Q»6.45 

7 8 9. ^/ 



The program has strongly influ" 

enced what I did this year 

C 

6 7 ' 



-1.,.,^ — ^,^^^1 m : C»7 . 27 
8 9 ^ 



1) Staff resources were poorly ' 
"■/'used in the workshop 



Ho 
H 



1 1 1 r 1- 

0 12 3 4 



j) Differences, of opinion were not 
handled well during the workshop 



-1-* 
5 



Ho 
H 



-1- 
1 



-1- 
2 



-1- 
3 



4 .. 



-1- 

'5 



k) There were no "experiential" or . 
. discovery-type learning procedures 
used in the workshop . ' 



Ho • 
H V" 



•it 5f~— ij,-—-:^- — }^ 



Staff resources were well used 

in this;Workshop r v • • 

«.^l,.,.,i^l,-^-^pl,.,^T^l-r-n, — 1 in;07.78 
6 7 C 8 9 

. i 

In the workshop differences of 
opinion -were handled quite well 

C . . . , 

^^,>>»>l^^»**^>^l^-^-»*w>X^r^''^^l itt \ C*7 f 61 
6 7^8 9 

"Experiential" or discovejc^rtype 
procedures were-ftequently used 
^In the workshop ' . 

• ' •■ ' . - C , ■ . ■ 

.-^1 m:07.85 



1) Procedures used during specific 
sessions of the work- 
shop, seemed ineffective 

Mo 



The procedures used in sessions 
were very effective 



M 

0 



-1„ 1-^^-1 

2/3' 4 



— 1- 
5 



6 7 8 9 



mJC«7'.31 
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B, IX)HKSUO? PROGRAM 

5. Hbw\ adequate vas-the-$100.00-per weekjsutsisten<^?— 



•I 



ERIC 



Not adequate 



Mo 



1 

2 C 3 



^More tlian adequate 

-^1^ 1 

4 5 



m;C«2.50 



If not adequate how much would be? 



6. How necessary do you think giving graduate credit for BPW experiences Is? 



4 

■ ^o.t necessary Necessary 

Mo ^ ^2.^ li 

1 2 C 3 4 5 



jii:C«2.34 



1/7- Which of the following alternatives best 4escrlbe your reaction to the total 
' REW program? ^ " ' ; ' 

' SejLdom or*- never Stimulating and ' - ' 

stimulating or Interesting through- 
interesting . out 




1 *1 ' 1 1 

2 D 3 BC A 5 



\ 



8 • What is your oplnoltfof the schedule and workload- of the total RPW? 



Too heavy 
BC^ 



9# How about 
methods oi 



2CB 



Too. light 
3 ..A 5 



m:B>3.13 
C-3.18 
. D-2,7.7 



01:6-2.22 
. Ci2.l6 



the relative enphasis on curriculisn materials content and on 
teaching? \ . -.-/.- 

1 Too much . ' Tttlo nueh . ' * 

\ teaching currictiliim * 

ithbds . „^ materials • 

BC 
— 1- 
BC3 - 



-v-1- 
2 



— 1- 
4 



-Ir 

5 



«:B-2«77^. ' 
C-2.97 ' 



10. Row valuable was the staff. consultant contribution to your state team? 

Ndf value Extremely valuable 

IJl 1 ^^i^^.;^ ! ,. — - -^1 

1 I ^2 C3B 4 ^5 

11. How valuable waslthe Friday 5 in 1 '•training" you completed so you can teach 



m;B«3,15' 
02.97 



<at least 2 



lessofl» from each of the 5 projects? 



Of no value 

1 \ 2 



Extremely valuable 



-1- 
4 



-1- 
5 



m:C-3.0 



i26 



-ao- 



12. I C^*^*)- (fpuii^) Cremember) the workshop to be: 

~W'f^'^:^^:r-''-^ y zzim: 



Ifo - 1 ' 



— \ 



^ proi essibnau ^ 

» ' _ 

« creative " . 

M lA' ^ :2C D 3 

f 

' '^content oriented . . 

/ < Kb . 

' \ M ^ 1 ' 2 3 

. ^ process oriented 

- ^ y . lA^lL 1, 

' M- ■ '"^1 A 2 CD 3 



^ informal- ■ - — 

,.1 . - i. , , . ,,iA. iClU^iJW^l 

4 ■ 5 6 . 8 

unprof ess ional 
- ' not creative 




A 4 CD 5 6. 7 



m: A-5.34 
C-7.01 
D-6.93 

m: A-1,39 
C-2.32 • 
D-2.13; 

m: A«1.56 
y C-2.05 
D-2,A5 

mt A-3.43 
C-4.37 
D-4.4 



4 



-1- 
5 



6 



notf' process oriented. , 

!■ . . . f .Ir rr T t ^rl A«P«1.83 



routine: 
Mo 1' 
M 1 

fast 
Mo 
M 



2 



3 



4 



5 AC 6 D 



7 



8 

lerimental ■ 
8. 



2 



A 3 CD A 5 



-fvll participation 



A 2 DC 3 



-1- 
5 



sipv 

6 7 8. 

restricted 
6 7 8 



C-2.47 
D-2.52 

nt A«'5i66 

D-6.65 

^1 . m: A«'2.70 
■ C-3.34 
. D-3.38 

i;f"^irii!i87 

C-2.89 
D-2.5 



jQuck free tiioe 

M 1- . r2 

unpredictable 

Mo 1- r~l- 

M 12 



4A D C 5 6 



3 4 A D 5 C 
13^ How would you- rate your own morale? 



14. 




-T— 1- 

2 



.B 



no free time 
7 ,8 
. ^predictable^ 
7 8 



viery high 
■1. - .. ^.-i^ — .1 

7 8 . 



3 , 4B C 5 6 

would you rate th e overall morale of all the participants? 

very high 
■1^! 1 1 

7 8 , 



m: A-4.13' 
C-4.97 
D-4.39 

m: A-4.45 
C-5.22 
D-4.9 



mt B-4.07 
C-4.42 




in{ B-4.3 
C-4.37 



ERIC 
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15* How votfid^you rate your ovn jKnrale for project vorkshops? 



very high mi_C«4^-42. 



M/ 1 2 3 '4 C "5 , 6 '7 . 8 • ' 

16* How would you rate the overall inorale of project workshop participants? 

very low ' ^ ^ very high m: .C-A.31 

M l 2. 3 4 C -5 6 ' .7 8 J ' 

17*. 1^8 thier^ .a feeling of group solidarity among members of your state team? 

no BDC strong B"3#b 

Mo . 1 — ^^i^..^i^^^i;:>^^^^^l^. — 1 ^i^.^.^r'l^-.-. — -1 m; C-2.87 

M 1 2^^>C3B 4 .5 6 1 Z 

18* How would you^rate your state^'team morale? ^ 

very low C very high m;03.62 

>H0 y T*X** - ^1 v""v< T**X^^ ^ r**^'l ?""T. ^ " '^l' " ' '^* ^ * lT " " >i e ' * '> " >' l <*^'^^'»*^ l 

* .. 1 2 , 3 4 5 6 ^7 8 

19*/.0verall| I would say. this summer institute waf: • 

a) worst I. ever attended . best .1 ever attended ; ^ ' 

BCD , ^ nxx B«A*98. 

Mo ^.^^^.^.^^r^X^^^^^ X^ . ' * 04«98 

M l 2 3 4 J 5.^ D«5-17 

■ SEif-ASSESS?IENT ; . < . " 

20* Have your opinions of the way your courses should be handled in the school^ 
,be€tt influenced by your e:^erience in« the total ,Jl«F.W*? : 

_3iot at all ' CD . ^ a great "deal - * m 02*91 

Mo /I l^-jj^-l-^, 1 ^^^1^— .1 I D*2,77 

^1* Has the teaching process implicit .in ; the project materials affected your 
teaching of other subjects and topics 'in social studies? 

D ml D-3f57 

M 1 2 3^ 4 5 

.22* How would you describe the growth in your understanding of this social science 
' project as a result of the- project workshop? 



very -little ^ : ' ^ ' C m{ C«3,96 



Mo l™-l 
M 1 2 
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23. toar knowledge of the rationale, objectives, learning theory, content and 

stratjegies of the "Nev Social Studies*' -curricula. as. a result of work, in 
Ittdn jtotal .-workshop has been-ilncrieaaflc 



very [little 
Mo ■ 1 — 1< 

■•M' 1 2 



24. I esqiect to be (have been): 




-much nore'than anticipated 
1' rl^-^i-3 , 

4. 5, 



«).ais change agent: « 
i not active . 



Mo 



1 



Ir- 
1. 



.ctive 



CA 



5 



. b) tising the siaterials 



Mo 



not at all 

^1.,; 1, 

1 2 



Strong , 



c) as aianber of ^he team 

.dropping out 
Ha l A , , ■ . 1^ 1^ 

M .1^ 2 3 p c4a 



'25. /The likllhood of your success in carrying out: 
, a) classroom inqplenentation of the materials: 



no chance 
Mo l ^-^ - '- l ' 
M 1-2 



4 



-1- 

5 



-1 — , 



3 4.5 D, 6- 

1>}.' replicated ^. r^kshops in your region: 

no chance • " - ■ 

Mo I'D 1 1- — ^1--,:— ^1-, — .-1- 

M 1 2 3C4D5 6 



— 1' 

* 7. 



A 8C 



A 7 



--1- 
8 



m: 03.54 



m: A-4.30 
C-4.12 
D-3.42 



m: A-3.93 
C-3.94 
D-2.94 



m% .A-4.2i. 

• p»3 • STj^^ 

l)i-3r23.'''^ 



iqOZ chMccV - 
1^ — — 1 

9 10 ^ 

iiij-A-7.87 

C-8.07 

D-5.6V 

lOOX chance ^ 

1.^^-1 ^1 

9 10^ n: A"6.96 

03/;33 



26. React; to the following statements taken from the list of R.P.W. objectives. 6' 

" 1- • " . . . ' • , ' ■ ■ ' 

«) useful knowledge of anthropology-^geography^-sociology^-political science-economics 



low 
Mo 1- 

M 1. 



■>1- 
2 



-1- 

4- 



5 A eD 

C 



-1.:-, 
7 



D- 

-1- 
8 



high ' . ■ 
m: A-5.49 

c-5.r 

D- 



>5.SA 



B) siiccessful experience in teaching the above discipline 
low. 



lib 
H 



rl- 
2 



C . A ' D . high A<'5.44 

4 5CA 6D 7^ 8 ' *9' D-6.24 




c) skill in Analyzing and evaluation' of curricular materials 

; --- 1 " _ ^ " ' ^/-^ \. 

„ lo v „ 1 . ; . A-- CP ^i^— — .m:TA-5Tli 

2io i-,*,,^i,---~^i-*--,-^l<r-r-^l"»^ C"5,8 • 

M l 2 .34. 5^C 6 D .7> 8 .9 ^.^.S 

d) slcill in selecting and adapting new curriculum to. existing school structures ^ 

^ Wgh . \aV'A-5.84 
.T.i^..i.<..<i. i .^i<.-^y«.T>l '" ■r' : <«»'l c**5*98 
» 7 . 8 '9. - . 0-6.7- 

e) ability to work in a team f 6r^ lmplenient,atloij and Aiss^nination of new ideas 

lo>r ^ . . AC p * . a: AiSaS 

Mo 1^ — ^1-^' — — r-Kl c-6.35 

M 1 2 I 3 4 5 6A C D 7 z ^ 9 % . ^-6,6 

f) . confidence to eatplaining to others the nature » scope, and substance df , 
new/ currictxlar materials 

^. • /' >. . ^ - . • . - ■ . 

. -low AC ' p » high m: A-5.71 

jto 1, — -1»~-^A — i>^^i™^r-™-I™-r-l™l ,c-6^42. 

M . 1 2 3 4 / 5 A 6 C 7 'D g .9 j,,7;7i 

S7 skill in comsnmication and decision loaking ^ 

ml A»4«69 
. C«6*61- 

h) skill- in acting as a change agent ' ""^ 

mj A-5.7x 
C-6.06 
p-6.68 

1) ability to Improve the prerservlce t^ralning of social science, teachers ^ 

low ^ A' ^ CD A- m; A««4*22 

Mo i^«>^^-i ■ ■ ■ .irL :-l--i-p*,^l^^-l*--^t-l^~tr-l^*-*--^ ' C«5*87 

M 1 2 3- 4 A .5 ' C 6D . 7 8 9 . i j)«6*2 

i) conuBltment to directing Inservlce workshops in my district and/or region 

low ' . ' : ^ C AD ^ ^i?^ m; A-5,18 

Ho i*~~l— ^ — ^1„^1.™^1,.^-„1. c-5.94 

M . 1 . 2 3 A ^ 5> CgD 7 8 9 

k) coxoidtaient to using thik Materials in my classes \ ^ 

low ' D AC high A-5.93 
Mo,. 1 ..1 1 ^i^,^i— l^-^l, 1™^1 c-7;ii 
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ij conmilJaent to seeking out preiservice teacher training 'involvements 



low 
-Mo 1' 



-1— 



■ ■ 1?\ A 



C: 
-1- 



high 

■1^ — - 



_m:\A"5-»13- _ - 



8 



3 4 5 A 6C 7 
a) commitiDent to developing better school'^college cooperation 




low 

Mo Ir 

M 1 



2 3 



4 



5 A C 6 D 



-^1, 

^ 7 



8 



-nf A-5.16 

"^^^ C-5.72. 

' D-6.03 



n) ability to provide leaderslvlp in situations where I am not the formal leader- 



low 
Mo^ — 4- 
M • 1 



-1— 
2 



3 



-1^ 
4 



-1' 

5; 



6 C D 7 8 



high 
-1 , 

9 



.^1 



m; C-6,38. 
D-6.77 



1. ^ 

o) ability to settle conflicts within the group 



low 
Mo 1 

M / 1 



-1-^ r^l. 

2 3 




V, ^ p)v^,connnitment to profcssional.activiti<^, supervising studciit teachers and 
VT" developing school-college cooperation 

■- -i" ... .■■■-.v 

. I. ' " ' 1, 



; low 
jjjp , l»>-" ' -'-*-l'' 
M 1 .2 



6 C 



7D . 8 ■ 



high 
9 



mt C-6,35 
D-7.03 



qj desirable !re^t^onships with rentral office 
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27, the concluding two sections of this questionnaire focus on your perception 
of your own teaching Behavior, Whifeh .point best characterizes where ypu see 
yourself In relation to the last few courses which you have conducted. 
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i) I would like to change some of the 
\ -ways *l| conduct, courses 



I am pretty satisfied about the 
vay I conduct courses 
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D. SEQUENCIIIG SOCIAL STUDJES FSOGRAMS , . ' , , 

' 28. A'district/school should have a written 7-12 social studies program that explains 
. the relationship- between planned studjent experiences CL,e. courses) and desired 
. student outcomes, ^ - • 
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29. The social studies currlcultm piogram development ^process In this workshop was 
a worthwhile activity for participants in this workshop and for thclj; schools/ 
districts-. ' , 
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